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The fol low ing is a rant.  If rants annoy

you, please flip the page and move on. 

I was at a con fer ence re cently lis ten --

ing to peo ple talk about res i den tial care

and treat ment as the most in tru sive in ter --

ven tion and it got me to think ing.  How is 

re mov ing a child from her fam ily, more

in tru sive than barg ing into their ev ery day 

life, meet ing in their fam ily home, and in --

sert ing your self into all as pects of their

daily lives?  It seems to me that in ter ven --

tion into a fam ily’s daily liv ing is much

more in tru sive than just re mov ing the

child and leav ing the fam ily alone –which, 

wrong as it maybe, is the typ i cal place --

ment ap proach.  I know, I know.  It

de pends on what one means by ‘in tru --

sive’. (Merriam-Web ster On Line:

in trud ing where one is not wel come or in --

vited – sounds a lot like the typ i cal

in-home fam ily in ter ven tion ex pe ri ence,

to me.)

Now, in one sense, it is to tally ir rel e --

vant to me be cause I be lieve in ‘the best,

most likely to be ef fec tive, ap proach for

this child and fam ily at this time’.  No tice 

how ‘in tru sive ness’ is not a part of that

statement?  

Don’t get me wrong – I do not want

to chal lenge the ‘pre vail ing wis dom’ that

some how in vad ing a fam ily’s life is ‘less

in tru sive’ com pared to an ap pro pri ate

out of home place ment– hah! Not much

I don’t! 

When I go to the doc tor, yup, I agree,

try some med i cine, be fore sur gery if that 

is what is ad vis able.  But when the spe --

cial ist looks at my con di tion and says

“re ally, we have to go in there and cut

that out be fore it kills you” and a sec ond 

opin ion backs up the first, I am un likely

to say “Well, could n’t we try some thing

like a hot bath and a mus tard com press

at home first?”  Well, I might if I was

tem po rarily out of my mind or under the 

op pres sive fist of an au to cratic re gime.

Hans Skott-Myhre would say the lat ter is 

def i nitely true, while many of my friends

would vote for the for mer J

I don’t know how we ended up de vel --

op ing this phi los o phy of ‘the least

in tru sive in ter ven tion’ with out the im --

por tant qual i fier of ‘which will be

ef fec tive’. I have worked in this field for

years, spent de cades dis cuss ing this idea

with col leagues and end up here:  The

‘least in tru sive in ter ven tion’ (with out the 

im por tant qual i fier) into the daily lives of
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many young peo ple typ i cally trans lates

into “Sorry. You have to fail a lot, and

keep on fail ing, until we will ac tu ally pro --

vide you with the service you need.”  

‘Oh, you ‘need’ res i den tial care – it is

the ser vice op tion which will help you

suc ceed most ef fi ciently?  Well first you

have to prove to us (by fail ing): that

coun sel ling does n’t work; that com mu --

nity in ter ven tions are un help ful; that

in-home fam ily in ter ven tion is not

enough; that Fos ter Homes can’t do it

for you, and; that Group Homes are in ef --

fec tive for your par tic u lar strug gle.  Any,

boy, once you have done that we will

work to see if we can find the ‘least in --

tru sive’ res i den tial care environment

possible.’

Oh, and  by the way, you also have to

go in and out of mul ti ple ‘help ing re la --

tion ships’ – fail ing in them all of course – 

so we can be as sured of your ‘in abil ity to 

cre ate con nec tions with sig nif i cant oth --

ers’ which means we should for get about 

re la tional ap proaches and in stead focus

on sim ple, and usu ally in ef fec tive, be hav --

ioural ap proaches which deny your

humanity.

God!  This is, so often, all such crap. 

(I know I am rant ing and, hey, I am en joy --

ing it!) We en gage young peo ple in

help ing con texts in which they, and the

staff work ing with them, sim ply can not

suc ceed.  Until failed, in jured, abused and

un suc cess ful, they fi nally get to the place

they need to be – ex cept often by the

time they ar rive at what would have

been the wis est choice in the first place,

we dis cover that they need ‘more than

what the cur rent pro gram can of fer’. 

Damn, if we had just of fered them that

res i den tial pro gram in the first place,

maybe they could have suc ceeded, but

now it is not enough.  Well, ship them on 

then!

Okay, I am olding, been in the field for 

a long time and, heck – hate to say it –

but maybe I am even cyn i cal.  

I re mem ber being the Di rec tor of

Res i den tial Treat ment for a large youth

car ing agency – and in that role I would

sit on many ‘as sess ment com mit tees’-

some times we would dis cuss a child and

for whom, to me, res i den tial care

seemed to be a per fect fit. I would say

“No prob lem.  Send her to us.” And I

would be met with a wall of pro test –

“No. No. She should ben e fit from fam ily

sup port.  Maybe some com mu nity in ter --

ven tion. And then if that does not work,

maybe…”  

Even tu ally, she would end up being

sent to the res i den tial treat ment cen tre

angry, mis used, dis cour aged and adult

wary and I would say to her “Lis ten,

Sorry.  The sys tem screwed up. You

should have been here long ago.”

And I would be so angry that we had

bounced this child around for so long,

caus ing her ad di tional pain, in the ser vice 

of some wacked-out philo soph i cal im --

per a tive that has no basis in the re al ity of 

care and treat ment; some po lit i cally cor --

rect ini tia tive that makes a lot of peo ple

feel they are doing ‘right’ while caus ing

the young per son and fam ily un mea sur --

able and unnecessary pain. 

Young peo ple in pain need what they
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need – what stops us from hear ing that?  

Why are we so blinded by the philo soph --

i cal the ory of peo ple who, likely, never

worked with young peo ple?  Why can’t

we just – hor ror – give young peo ple

what they need, when they need it, in a

man ner that fits for them?  Do we not

real ise how much extra pain we are

causing?

So, here we go – I am going to end

with this, which I (and many oth ers) have 

been say ing for years – what is needed is 

the most ef fec tive in ter ven tion – and in

case any one is con fused, that means the

one most likely to suc ceed – for this

young per son at this time.  If you dis agree

with me, I have to say that I re ally do not 

care about your per sonal phi los o phy-

what I care about is what is needed by

this young per son at this time – and if

that con flicts with your ‘per sonal phi los --

o phy of grad u ated in ter ven tion’ I re ally

do not care – go im pose it on some one

else – like your plumber (“oh, no, be fore

re-sol der ing the break that is caus ing the 

flood ing in my kitchen,  can’t we see if a

lit tle trans par ent tape will work? Gurrr.”)

Don’t get me wrong here.  Com mu --

nity in ter ven tion, school in ter ven tions,

in-home fam ily sup port and many of the

other cre ative CYC in ter ven tions are

valu able – as long as they are the in ter --

ven tion that will be ef fec tive with this

young per son and fam ily at this time.

And res i den tial care is some time the

right op tion.  But if we con tinue to ap --

proach young peo ple’s needs with the

idea that we want to ‘avoid’ a cer tain

type of in ter ven tion, then we will for ever 

be un able to see what might be needed.

The same is true when we want to ‘pro --

mote’ a cer tain type of in ter ven tion, of

course.  So, if you have a bias against any

par tic u lar form of in ter ven tion, please

stay off the assessment committee.

So, back to my orig i nal point.  How is

forc ing a young per son and /or fam ily to

jump through the fail ure hoop mul ti ple

times, less in tru sive that giv ing them

what they need when they need it?

Kids need what kids need.  It is our

job to pro vide it.

Well, I did say it was a rant.

tg
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As those who read my col umn may re --

mem ber, last year I had the good

for tune of spend ing six months at a Ger --

man uni ver sity in an In sti tute of So cial

Ped a gogy.  Dur ing this time, I ob served

many in ter est ing things, but per haps the

most no ta ble ob ser va tion was that the

pre oc cu pa tion with the lives of chil dren

and youth fac ing ad ver sity in Ger many is

much more global than it is in Can ada.

My col leagues there had no prob lem

weav ing through local group home is sues, 

the ex pe ri ences of un ac com pa nied mi --

nors, and transnationalism in one breath.

They worked through part ner ships with

col leagues from the UK, the US, Can ada,

Is rael, Rus sia and many other places, in --

clud ing in one pro ject try ing to de velop a 

multi-coun try on-line so cial ped a gogy

post-sec ond ary di ploma pro gram. And

they were in volved in pro jects rang ing

from mid wifery to youth transitioning

out of care to the ed u ca tion jour neys of

young adults who had lived in care many

years ago. Their work is ori ented to ward 

prac tice, pol icy, the ory and re search.  In

other words, I ob served a field of

‘youth-re lated stud ies’ that was in clu sive

of mul ti ple life-stages, life con texts, pro --

fes sional con texts, and ge og ra phies.

Child and youth care in Can ada is all

of these things too, but not al ways in a

sys tem atic or co or di nated man ner. 

Here, these things de pend largely on the

in ter ests of in di vid ual re search ers, schol --

ars, or prac tice lead ers. In fact, I sus pect

that there is no one in Can ada who has a 

good over view of ev ery thing that goes

on in our field. One out come of this is

that too much em pha sis in our work is

placed on what are in creas ingly stale de --

bates.  Res i den tial group care ver sus

fos ter or fam ily-based care.  Ev i --

dence-based prac tice ver sus re la tional

prac tice. Clin i cal in ter ven tions ver sus

being with young peo ple in a more

humane, less ‘othering’ fashion.

In my dis cus sions with Ger man col --

leagues we came to the con clu sion that a 

mean ing ful, global per spec tive in child

and youth care and/or so cial ped a gogy

must iden tify a truly global phe nom e non
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and then place it at the cen tre of re --

search, ad vo cacy, and prac tice ac tiv ity. So

we started ask ing our selves dif fer ent

ques tions.  Spe cif i cally, we wanted to ex --

plore what areas of young peo ple’s

ex pe ri ences are such that they can

mean ing fully be con sid ered through a

lens of both child and youth care and so --

cial ped a gogy, that they can be tack led

re gard less of cul tural, geo graphic or pol --

icy con texts, and that they allow for

global part ner ships that are more than

the sum of its na tional part ners. This last 

point was es pe cially im por tant to us, be --

cause we found that far too many

in ter na tional part ner ships ul ti mately pro --

duce frag mented knowl edge about each

na tional (or pro vin cial/re gional/local) ju --

ris dic tion, but very lit tle knowl edge

about a global ex pe ri ence. In deed, a cur --

sory re view of some of the lit er a ture

pro duced by in ter na tional part ner ships

dem on strates the ten dency to pub lish

ed ited books or special journal issues

that simply present each national

context chapter by chapter.

One draw back of this ap proach is that

we never re ally get to a point where we

can iden tify the scale of a phe nom e non,

much less work to gether to mit i gate the

im pact of a phe nom e non in a global con --

text. We also con tin u ously per pet u ate the 

myth that chil dren and youth are some --

how dif fer ent across bound aries, and that

their ex pe ri ences can only be un der stood, 

and there fore re sponded to, in the spe cific 

na tional con text in which they un fold. 

This is de bil i tat ing in terms of work ing
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across bound aries to af fect change in the

way young peo ple live their lives.

Our dis cus sions were of course in flu --

enced by our in di vid ual re search and

prac tice in ter ests, many of which are

cen tered around is sues of res i den tial

care, fos ter care, ref u gee stud ies, home --

less ness and transnationalism. As we

ex plored these kinds of is sues, it oc --

curred to us that each of us strug gled to

iden tify even a re motely ac cu rate num --

ber of young peo ple who might be

im pacted by any of these kinds of is sues

in our lim ited geo graphic con texts.  I

don’t know any one, for ex am ple, who

can pin point the num ber of chil dren and

youth liv ing in fos ter care in Can ada at

any given time.  Nor can we say with

con fi dence how many group homes

there are in any of Can ada’s ten prov --

inces, even though group homes are

li censed by pro vin cial gov ern ments and it 

ought to be sim ple to iden tify how many

li censes each gov ern ment cur rently has

on file. The Ger mans sim i larly can not

iden tify how many young peo ple are im --

pacted by liv ing away from ‘home’. When

we asked ques tions such as ‘how many

group homes are there across the world’,

or ‘how many chil dren and youth are cur --

rently liv ing away from their bi o log i cal or

adop tive fam i lies, or their bands, tribes, or 

com mu nal care givers, around the world’,

we quickly re al ized how lit tle we know

about young peo ple glob ally.  Even ques --

tions such as ‘are there group homes in

Ga bon’, or ‘is there a fos ter care sys tem

in Bolivia’ are dif fi cult to an swer with any

sort of con fi dence.

At a more the o ret i cal level, we strug --

gled to iden tify more than a hand ful of

con cepts re lated to ‘out-of-home care

giv ing’, al most all of which were var i ous

ar tic u la tions of Anglo or Anglo-Saxon

lin guis tic and cul tural con texts. We re al --

ized that we don’t have a global

per spec tive on what con sti tutes a ‘group 

home’, or what ‘fos ter care might be’, or

how ‘kin ship care’ might fit.  We have

some idea of in dig e nous ways of child

rear ing and re spond ing to young peo ple

with par tic u lar ad ver si ties, but we can not 

really say much about this either.

All of this is just a long way of say ing

that we de ter mined to gether to form a

new in sti tute; we called it ‘CLAH – Chil --

dren’s Lives Away from Home’, and we

de cided on one cen tral focus: Is there a

way of de vel op ing an un der stand ing of

the ex pe ri ence of liv ing away from home 

that has com mon fea tures for all chil dren 

and youth across the world? How much

does it mat ter that Abdul is liv ing away

from home be cause his par ents died in

war and he is cur rently liv ing in a ref u gee 

camp in Tan za nia, and Jennifer is liv ing

away from home in rural Man i toba be --

cause her sin gle mother is cur rently

strug gling with se vere ad dic tion is sues

and thus un able to care for her? Are

there com mon el e ments in in sti tu tional

re sponses to young peo ple liv ing away

from home that cut across con text?  For 

ex am ple, how dif fer ent is a large, or phan --

age-type in sti tu tion in urban Shang hai

from a small, com mu nity-based group

home in Karlsruhe, Ger many? Are there

re search ap proaches that could help in --

8 CYC-On line Au gust 2014    Issue 186



form ad vo cacy, pol icy de vel op ment, or

prac tice ideas rel e vant to chil dren’s lives

away from home across bound aries, cul --

tures, ge og ra phies? Have we formed the

nec es sary net works be tween the right

peo ple to tackle the is sues faced by chil --

dren and youth liv ing away from home?

What might a child and youth care prac --

ti tio ner ed u cated at an On tario

uni ver sity, with some ex pe ri ence in the

On tario res i den tial care sys tem, be able

to con trib ute to a street out reach

worker in an ex tremely vi o lent neigh --

bour hood in Ca ra cas, and vice versa?

Could a global ap proach to en gag ing chil --

dren’s lives away from home fi nally

pro vide the spring board for de vel op ing

some thing akin to ‘youth work with out

bor ders’? Is what we have learned about

res i den tial group care po ten tially useful

in designing refugee camps that will likely 

become temporary homes for

thousands, perhaps millions of children

and young people?

We know that these kinds of ques --

tions are not in and of them selves new

ques tions, and that what we are em bark --

ing on is nei ther rev o lu tion ary nor

par tic u larly cre ative.  But we also know

that cur rently, there is no global ini tia tive 

to an swer these ques tions for all chil --

dren and youth; there are in stead many

na tional, and some times in ter na tional

(mean ing sev eral na tional groups work --

ing to gether) to ad dress child and youth

care ques tions in spe cific con texts.

There fore, we think there is an im por --

tant place for our in sti tute; CLAH will

pro vide an op por tu nity for in ter ested

peo ple from many dif fer ent walks of life

to come to gether and ap proach these

ques tions again, al beit this time with a

global view from the start.  Our hope is

that this will lead to new kinds of col lab --

o ra tions, be tween new kinds of part ners

as well as those who have al ways been

part of the child and youth care / so cial

ped a gogy net works.  We are look ing to

en gage prac ti tio ners from around the

world, re search ers and schol ars, pol icy

mak ers, en tre pre neurs, jour nal ists, ref u --

gees and those re spon si ble for de sign ing

ref u gee camps, as well as myriad others

involved in some way in children’s lives

away from home.

For now, we are set ting up a vir tual

plat form for this ini tia tive, which likely

will some how be linked to CYC-Net;

after all, the CYC-Net com mu nity is per --

haps the only global com mu nity of child

and youth care-in ter ested folks from

around the world.  We are also plan ning

sev eral face-to-face gath er ings with a

wide range of pos si ble col lab o ra tors

from the groups listed above, and per --

haps from other groups.  And we are

start ing to scan ex ist ing lit er a ture and

work that might cor re spond to the spirit 

of the In sti tute, so that we can iden tify a

start ing point, or a foun da tion, for what

prom ises to be an ex cit ing area of ex plo --

ra tion. For the time being, the prin ci ple

con tacts for the CLAH In sti tute are, in

Can ada, my self (k.gharabaghi@ryerson.ca)

and in Ger many, Dr. Wolfgang Schroeer

(schroeer@uni-hildesheim.de). So if any of

this sounds of interest to you, please

email us and get involved.
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I re cently par tic i pated in a few events

that have me think ing more about

power and how it ex ists be tween us and

the young peo ple with whom we have

the priv i lege of work ing.

The first of these events was a pub lic

show ing of the film Val en tine Road

(Alpert, Cunningham & Schmidt, 2013), a

doc u men tary chron i cling the re la tion --

ships around two young boys whose

con flict es ca lated into one shoot ing and

kill ing the other. Part of the con flict in --

volved gen der and eth nic ity. The boy

who passed away was liv ing in the

short-term shel ter run by the or ga ni za --

tion where I work. Over lunch with the

di rec tor after the show ing of the film, we 

talked more about her mak ing of the

film. She was very sharp, pas sion ate

about her work, and a fan tas tic com mu --

ni ca tor. She de scribed in de tail the

ex pe ri ence of going into neigh bor hoods

known for their white su prem acy

sub-cul ture to in ter view peo ple for the

film. I got me re flect ing on the im bal --

ances of power in the culture so close to 

my own work and home.

A few weeks later two friends of

mine fa cil i tated a thought pro vok ing

work shop on ad vo cacy for my col leges

and com mu nity. Through the course of

the day we learned about bal ances and

im bal ances of power and about the dif --

fer ences be tween earned and un earned

power in re la tional care (De Monte &

Sago, 2014). They helped us re al ize how

rel e vant and impactful these el e ments

are in our work with young people.
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Abstract

This article discusses the presence and use of power in even the smallest of

our relational encounters. With an understanding that power is a motivator of

behavior, examples of the use of power in small, momentary relational

exchanges are provided from both film and personal experience. Readers are

encouraged to reflect on their awareness and choice as it relates to the

presence of power in their relational exchanges. 
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Shortly after that my or ga ni za tion

hosted a work shop from the Na tional In --

sti tute for Per ma nent Fam ily

Connectedness. As a part of this three

day train ing - which was fo cused on

equip ping us with strat e gies to en gage

fam ily mem bers for the ben e fit of young

peo ple in care – we dis cussed the many

sub tle ways we can lend power to a

young per son, sup port ing their voice in

the pro cess. To gether, these three events, 

per haps be cause of their close ness in

time, have had me thinking a lot about

power.

Use of Power

Power is a basic human need and mo --

ti vates us, in vary ing mea sures, in our

choices of be hav ior (Glas ser, 2005). How 

we de cide to use power in our ev ery day

ex changes with one an other is an im por --

tant part of who and how we are

choos ing to be with oth ers in the world.

In our work of child and youth care it is

pres ent in even the small est of our re la --

tional ex changes. The level of our

aware ness and the intentionality of our

ac tion de ter mines the pos i tive or neg a --

tive ef fects of the use of power:

The powerful person does not impose

or try to give power to or take away

power from someone else. He or she

believes in the power of his or her self

and therefore the power inherent in

other selves. The powerful person cares 

for, plans and implements activities, and 

relates with others in a way that they

can feel and take advantage of the

sense of power that is within them.

These workers do not empower youth

but rather create opportunities for

youth to empower themselves.

– (Krueger, 2006)

So the pos i tive use of power be come

less of some thing we give and more of

some thing we un cover in our mo men --

tary ex changes with one an other. It is

about open ing up mo ments for oth ers to 

ex pe ri ence their own sense of

empowerment.

I think of the ex change be tween

Valjean and the local bishop in one of the 

film ad ap ta tions of Vic tor Hugo’s Les

Misérables (Gormon & Radclyffe, 1998).

Shortly after Valjean is caught steal ing

some valu able be long ings from the

bishop’s home, the two are thrown into

a mo ment of de ci sion. The bishop has

the power to pros e cute, to con demn. He 

has the power in that mo ment to ma nip --

u late. Yet, he uses his power with

in ten tion, open ing a mo ment for Valjean

with the words, “I have ran somed you

from fear and ha tred”. He ac tions cause

law en force ment to free Valjean and he

is sent off to dis cover his voice and call --

ing. From his place of power the bishop

of fers cour age and mean ing to the re la --

tion ship. He turns a mo ment of shame

and loss into one of res to ra tion and re --

demp tion. And he does it in the way in

which he brings mean ing out of his in ten --

tional, di rected use of power. He opens

an op por tu nity for Valjean to begin to

dis cover his own power.
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A Moment of Awareness and Choice

A few days ago I was en ter ing a small,

local Chi nese res tau rant. As I en tered

the door and stepped for ward, a young

La tino girl stepped aside to allow me to

pass. This fleet ing, seem ingly in con se --

quen tial mo ment sud denly be came full of 

mean ing. I did not know her, yet here we

were con nect ing in this mo ment. As I in --

ter preted our ex change I won dered, did

she feel she should step aside be cause of 

our age dif fer ence? Our gen der? Our

eth nic back ground? Was it sim ply a part

of her per son al ity or an act of kind ness? 

I won dered how to best re spond, es --

pe cially with the idea of power on my

mind. If I re spond to her ac tion and step

for ward what mes sage am I send ing?

Would I in some way con trib ute to or

nur ture a worldview or be lief she had

de vel oped through past re la tion ships?

What role does priv i lege and power play 

in this small mo ment? If I hes i tate for her 

step for ward is that a use of power in it --

self? 

You might say I was overthinking the

mo ment, but as I prac tice be com ing

more aware of my own in ter pre ta tions

of events as they un fold I don’t think so. I 

was, per haps, just in tune or aware of

what could be in that ex change. And al --

though that did n’t pro vide me with any

an swers about power in that split sec --

ond, it did re mind me that power, for

better or worse, is pres ent even in our

small est interactions.

As I mo tioned for ward gently and

smiled, she smiled back and joined the

line form ing just ahead of me. 

Watch for your next seem ingly un no --

tice able use of power. How will you use

it with intentionality?
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“The Art of a Moment”
by Carrie Edwards“The Art of  the Moment”Carrie Edwards

I wrote this poem about a young girl I

had only a few min utes with to con --

vince her to stay at our shel ter. She

ended up leav ing any way, but she prom --

ised me that she’d never for get what we

talked about. All I could think to tell her

– over and again – was to “think past

today”. I could en vi sion a col lege ed u ca --

tion and ca reer and fam ily in her fu ture,

but all she wanted in that mo ment was

to take off on her own to fol low a de --

tailed plan she’d con cocted that would

al most cer tainly have a bit ter end, and

she wanted to do it NOW. When the

“Mo ments” theme was dis cussed at the

Re treat, I im me di ately thought of the

brief mo ment I had with her and how I

re ally hoped she had lis tened.

...

This past month I fa cil i tated a re treat with child
and youth care work ers from across the state of
Texas. About 30 of us gath ered in Aus tin, spend ing
two days learn ing and re flect ing on the topic of the 
Ther a peu tic Use of Daily Life Events. Dur ing one
af ter noon I gave the par tic i pants some time alone
to read and re flect on their ex pe ri ences. Hav ing
asked them to being some thing back to pres ent to
the group, some brought sto ries, some brought pic -
tures, and one brought the fol low ing poem.
Along side is Carrie’s poem, “The Art of a Mo ment”, 
along with her ex pla na tion of it’s con text. She
works overnights at a youth shel ter and it is about
a mo men tary en coun ter she ex pe ri enced with a
young girl. I hope you enjoy it as much as the group 
did a few weeks ago.  
                                    – James Free man

Bring me closer in
I end, you begin...now.

I want to make a dif fer ence,
but this is not my can vas

This is your jour ney -
your gar den

I’m only a flower
You’re the blos som...
your pain is power
that is not in vain

And you can choose to change
(or don’t)

I wish you suc cess
and hap pi ness

But you can have much less
if you’d give me a mo ment…

Look in my eyes.
I know you don’t believe it,

but you’re my mir ror
and I can prom ise

when life gets clearer

You’ll remember I told you - 
Life is more than today.

Just like fine art up close
Noth ing but a mess…

and dear, I must con fess
I’m try ing hard to lis ten but I can’t hear over my

fear.

Be cause I want to make a dif fer ence
but this is not my can vas.
You are not a brush stroke
Not a token, not a goal.

I end. You begin…now. 
Your mo ment.

And I wish you suc cess and hap pi ness
But more than ink and paint

Make it grand…and deep…and beau ti ful.
A mo ment is more than today.



After 90 days on the

job, the new worker 

is slowly get ting better

at man ag ing his/her

per sonal safety fears. 

The new worker still

has a high self-focus,

but this is slowly shift --

ing. Ex ter nal con trol

skills and strat e gies are

needed and there al --

ready are some

suc cess ful be hav iors

that should be high --

lighted.  Job de mands can be

over whelm ing, and the su per vi sor can

sup port some more re al is tic goals here. 

Train ing can begin to be use ful now, the

“deer in the head lights” is gone.

CYC su per vi sion should still focus on 

per sonal safety and dis cus sions can high --

light suc cess ful in ter ac tions with

youth/fam i lies to cre ate aware ness of

good ap proaches.  It is im por tant to

focus on the staff ’s be hav ior and emo --

tional pro cess, not the be hav ior of the

youth/fam ily, cre at ing better re sponses

by height en ing self-aware ness.  Sup port --

ing suc cess ful mo ments is a key, since

there is still a lot of im prove ment still

needed. An other issue here is to so lid ify

the need to act and sound like an adult,

since the temp ta tion to be liked as a

friend may still exist.  The su per vi sor

should openly dis cuss the de vel op men tal 

jour ney that the worker is ex pe ri enc ing,

and stress that it takes a long time to

become professionally competent.

The  4-6 month pe riod of CYC ex pe --

ri ence is the time when 

fright en ing and un fa mil --

iar be hav ior starts to

be come more nor mal

and after work dis cus --

sions talk about what

was in ter est ing at work, 

rather than what crazy

stuff hap pened. Train ing 

in phys i cal skills and

some ex panded aware --

ness of ne glect/abuse

can be help ful, but the --

ory and so phis ti cated

as sess ment issues should be minimized.

Per for mance ex pec ta tions for this

stage of de vel op ment are;

• Act and look like an adult

• Anx i ety man age ment skills de vel oped

• Ex ter nal con trol skills are emerg ing and 

train ing ef forts should pro duce re sults

• Skill focus is less im por tant than re -

duc ing self-focus.

• High light suc cess ful in ter ac tions to

cre ate new learn ing about use ful ap -

proaches

• Be hav ior re ports, genograms, basic

as sess ment data re ports and other

re ports which are fac tual, not the o -

ret i cal should be the ex pec ta tion

• ec re ational skills focus in stead of

clin i cal skills.

When the worker has com pleted the

de vel op men tal pro cesses of the first 6

months, they are ready to be come ca pa --

ble care giv ers, which is key to a safe,

nur tur ing en vi ron ment.
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For a while now, I have been try ing to

make sense of what we do as CYC

the o re ti cians and prac ti tio ners. I am par --

tic u larly in ter ested in the ways in which

how we think and con ceive of what we

do, in flu ences and jus ti fies our be hav ior

in our work. In that light, I was re cently

taken by the con cept of map ping as a

way of think ing about our think ing and

cor re spond ing ac tions or jus ti fi ca tions

for ac tions. Korzybski fa mously as serted

that the map is not the ter ri tory. This ca --

veat warns us to be care ful not to

con fuse the way we map our world with

the world in its ac tu al ity. This is, of

course, to say that we should be cau tious 

about the as sump tions we make about

what we per ceive to be true about the

world in which we live. Sci ence con tin u --

ously points out to us that our world is

ac tu ally quite dif fi cult to get a de fin i tive

set of def i ni tions that will hold still over

time. The bio-phys i cist Dr. Syl via McLean

re minds us that 

There are more theories in the

graveyard of science than theories that

stand the test of time. Why? Because

new data is always emerging and

theories have to be adjusted. Theories

are only as good as theories are, until

new data comes along and ruins them.

Theories give a best guess at what is

going on based on things we observe

(data), but they are not immutable. 

      – The Guardian, Sept 17, 2013

The ep i de mi ol o gist John Ioannidis

also noted this ten dency of sci en tific the --

ory to be proven false over time. In deed,

he sug gested that sta tis ti cally it was

hugely op ti mis tic to think that only 5% of 

every paper pub lished en tails a false pos --

i tive (a com monly as sumed error rate).

In fact he ar gued, “most pub lished re --

search find ings are prob a bly false.” The

ed i tor of the jour nal Na ture was re cently 

que ried on how many of the pa pers in
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his jour nal were wrong and he is re puted 

to have re plied one hun dred per cent. He 

did not mean that they were fraud u lent.

Rather, that over time they would be

proven wrong and re placed with new

knowl edge that in its turn would be

proven wrong.

This is not to say that sci ence should

be aban doned as a way of mak ing sense

of things. It is only to point out that the

maps that it cre ates for us are ex per i --

men tal and con tin gent. They are

pre mised in our un der stand ing of things

at a par tic u lar mo ment in time. That, un --

der stand ing will in ev i ta bly change and

be come un re li able as an ac cu rate map --

ping of an evolving world. 

How then, might we think of our cog --

ni tive, af fec tive and sensate maps of the

world in which we live? Deleuze and

Guattari in their book A Thou sand Pla --

teaus: Cap i tal ism and Schizo phre nia

pro pose two dif fer ent kinds of maps. The 

first map is what they call a trac ing. A

trac ing they sug gest at tempts to ren der

the world by rep li cat ing its fea tures. In

other words, a trac ing at tempts to re --

pro duce a model of the world as it is. To

do this, Deleuze and Guattari tell us, we

would have to rad i cally slow down time,

so that the in fi nitely pro lif er at ing het er o --

ge ne ity that com prises the ever shift ing

ka lei do scope of liv ing things and geo --

phys i cal mat ter might ap pear to hold still 

long enough to be ac cu rately rep re --

sented as they are, rather than as they

are be com ing. This can only be done

through im pos ing a set of ab stract struc --

tur ing el e ments that can com pose the

world as a set of uni ver sal and un chang --

ing laws and prin ci ples. Deleuze and

Guattari refer to this kind of structuring

as molar. 

Molar trac ings have to be pre mised in 

ab strac tion be cause, as we have noted

above about sci ence, the world is sim ply

too com plex to be re flected in ac tu al ity

through rep re sen ta tion. That is to say, we 

can’t use the way we make sense of the

world through lan guage in order to cap --

ture it in real time. We have to take

slices of it and as sem ble them into what

Deleuze and Guattari call ter ri to ries. In a 

term, we have to order the world by

cre at ing bound aries that con tain and de --

fine through sys tems of tax on omy and

hi er ar chy. We cre ate molar defi ni tional

bound aries through tax on omy by clas si --

fy ing things ac cord ing to a pre-figured set 

of distinctions. 

We look at a tree and we de cide that

the trunk has char ac ter is tics that are dif --

fer ent from the branches and the

branches are dif fer ent from the leaves

and so on. Or we de cide that this tree is

dif fer ent from that tree be cause its

leaves and bark have dif fer ent char ac ter --

is tics. Sim i larly, that this spe cies is

dif fer ent from that spe cies or that this

group of hu mans is dif fer ent from that

group of humans.

Dif fer ence, in and of it self, is ac tu ally

quite pro duc tive and in ter est ing to note

in the world. How ever, when we

molarize dif fer ence, that is when begin to 

struc ture dif fer ence ac cord ing to pre-set 

ab stract val ues, we begin to get our --

selves into a bit of trou ble in terms of

17CYC-On line Au gust 2014    Issue 186



any kind of ac cu rate map ping of phys i cal

ac tu al ity. This is for a cou ple of rea sons.

In the first in stance, the dif fer ences that

we note be tween things are rather large

and un wieldy ap prox i ma tions that only

take into ac count what we know of

things ob served at the time of the ob --

ser va tion. For ex am ple, sci ence ar gued

for tax on o mies of human be ings based in 

race for quite a long time and used such

tax on o mies to sci en tif i cally jus tify so cial

prac tices such as col o ni za tion, geno cide

and slav ery. Sim i lar tax on o mies of gen der 

have been de ployed his tor i cally to jus tify

sex ist prac tices of ex clu sion, ap pro pri a --

tion and sub ju ga tion of women and

chil dren. In an even trick ier bit of tax o --

nomic slight of hand we have ig nored

new tax o nomic ev i dence that would

erase the dif fer en ti a tion of spe cies be --

tween hu mans and chim pan zees. Re cent

sci en tific ev i dence shows that there is

not suf fi cient ge netic dif fer ence to

warrant humans as a separate species.

Imagine the social and cultural

implications if we took this seriously.

Tax o nomic molar trac ings are then

quite prob lem atic in terms of sci en tific

error as to what con sti tutes dif fer ence.

How ever, sig nif i cantly, they be come even

more prob lem atic when or ga nized hi er --

ar chi cally. When we take dif fer ence and

cre ate pref er ences or rank ings based on

ideal fea tures, we begin to cre ate maps

that have im mense im pli ca tions for so cial 

and cul tural jus ti fi ca tions for op pres sion

and ex clu sion. While this may be some --

what ob vi ous to most of us in Child and

Youth Care in the case of race and gen --

der, per haps it is less clear when ap plied

to tax on o mies of chil dren and adults, or

in the case of those bod ies, both child

and adult that ex pe ri ence

mind-body-emo tional dif fer ence. To what 

de gree are we com fort able map ping chil --

dren’s bod ies as tax o nom i cally in fe rior

to adults and then use this map to jus tify 

modes of dis ci pline and con trol we

would never ac cept as rea son able for

adults? Do we map chil dren’s bod ies as

tax o nom i cally dif fer ent, in that they are

know able, while insisting that our own

adult bodies can never be fully known by 

another? 

The molar tax o nomic and hi er ar chi cal 

maps of col o ni za tion have been noted as

spe cif i cally prob lem atic in re la tions be --

tween set tler col o niz ers and ab orig i nal

peo ples in the work done in Child and

Youth Care at the Uni ver sity of Vic to ria.

Ve ron ica Pacini-Ketchabaw, Fikile

Nxumalo, Sandrina deFinney, Vanessa

Clark, Scott Kouri and oth ers have writ --

ten pow er fully about the com plex leg acy 

and liv ing co lo nial prac tices ex tant in our 

work with chil dren and young peo ple.

This liv ing set of tax o nomic and hi er ar --

chi cal mappings ex tends from the way

that the bio-sphere is mapped, the man --

ner in which di vi sion and re nam ing of

geo graph ical fea tures has oc curred, the

ap pro pri a tion and ex ploi ta tion of re --

sources on the basis of such mappings,

the un suc cess ful geno cidal at tempt to

evis cer ate lan guage and cul ture, and the

cur rent faux ne go ti a tions over sov er --

eignty in an era when those who are

ne go ti at ing on be half of the na tion state
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have no sovereignty of their own, but can 

only mediate on behalf of global

capitalism. 

I would argue that all of these co lo nial 

molar mappings are rep li cated and exist

as liv ing prac tice in the cur rent con fig u --

ra tions of the field of child and youth

care. This can be seen per haps most

clearly in the way we map our re la tions

with young peo ple pre mised in gen er al i --

ties and tax o nomic cat e go ries. As

Deleuze and Guattari point out molar

maps can only be based in sta tis ti cal gen --

er al i ties. There are no gen eral

char ac ter is tics that map seamlessly onto

any in di vid ual body. There are al ways

vari a tions and anom a lies in which all

bod ies ex pe ri ence mind-body-emo tional

dif fer ence from the norm. In deed, I

would sug gest that we take a great deal

of pride in our unique ness and id io syn --

cratic qual i ties. They are mappings of

what we consider to be our individuality. 

How ever, in our work with young

peo ple we have an un for tu nate ten dency 

to start with gen er al i ties that cre ate

them as known quan ti ties. To the de gree

their be hav ior mys ti fies or trou ble us, we 

seek an ab stract tax o nomic cat e gory to

make sense of what we are ex pe ri enc ing

in our re la tion ship with them. Di ag nos --

tics of var i ous types, gen er al ized

ap pli ca tions of neu ro log i cal or brain sci --

ence, ar che o log i cal ex plo ra tions of

com mon ex pe ri ences such as trauma or

fail ures of at tach ment, de vel op men tal

mappings of nor ma tive bi o log i cal pro --

gres sion all give us ways of ex plain ing

young peo ple from the out side in. Of

course, like all co lo nial pro jects, these

modes of ex pla na tion are not pre mised

in the lan guage or cul ture of the peo ple

being tax o nom i cally des ig nated. We im --

pose such de scrip tions with out

per mis sion, overcoding and in some

cases oblit er at ing self-de scrip tions or in --

val i dat ing experiential accounts that

don’t fit our descriptions of young

people. 

In this way we im pose a hi er ar chy of

know ing, in which we know young peo --

ple through the maps we have made of

them. We do this often on the basis of

the truth-value of sci en tific the o ries and

the ev i dence of sci en tific stud ies. How --

ever, we should re mem ber that the

ter ri to ries mapped by sci ence have con --

stantly erod ing bound aries and shift ing

to pog ra phies. As we have noted, sci ence

is, at best, an ap prox i ma tion. Per haps,

even more im por tantly we might re --

mem ber that the map is not the

ter ri tory mapped. Young peo ple are not

the de scrip tions we have of them. They

ex ceed any and all map ping of their ca --

pac i ties and char ac ter is tics. To bound

our ex pe ri ence of the en coun ter that we 

have with them through the im po si tion

of ab stract, hi er ar chi cal, tax o nomic molar 

trac ings is to do both young peo ple and

our selves a disservice. (next month

molecular maps as a partial an ti dote).
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In June 2014, over 320 del e gates came

to gether for two days in Ed in burgh,

Scot land to dis cuss As pi ra tions and am bi --

tions: chang ing lives through learn ing for

chil dren and young peo ple liv ing in group 

care. The an nual SIRCC Na tional Con --

fer ence, hosted by the Cen tre for

Ex cel lence for Looked After Chil dren

(CELCIS) is the big gest event of its type

in Scot land and at tracts par tic i pants from 

across the world.

The dis cus sions, work shops, key note

speeches and sem i nars cen tred on chil --

dren and young peo ple liv ing in child and 

youth care group set tings and ex am ined

how they are often af fected by a dis --

rupted ed u ca tional ex pe ri ence. It looked

at how child and youth care prac ti tio ners 

can use op por tu ni ties to con trib ute to

their learn ing, play, and con ver sa tion, and

nur ture cre ative pur suits in their day to

day lives.

Jennifer Davidson, Di rec tor at CELCIS 

said: “it’s a real in jus tice to see the mas --

sive po ten tial and wide-rang ing abil i ties

of these chil dren and young peo ple, and

know that de spite these things, many will 

also be less likely to achieve at school.

The bar ri ers this cre ates for them in

find ing fu ture life-ful fill ing op por tu ni ties

can be im mense. How do we re spond to 

this?

“At the SIRCC con fer ence, we ex --

plored what we can do to im prove the
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life chances and ed u ca tional at tain ment

of these chil dren and young peo ple, and

how we can use learn ing mo ments as

op por tu ni ties to con trib ute to their

learn ing.”

The key note speak ers were Kriss

Akabusi MBE and David Cameron.  Kriss, 

him self a care leaver, over came ad ver sity

to be come an Olym pic and Com mon --

wealth medal win ner and David is a

lead ing voice in ed u ca tion and chil dren’s

ser vices in Scot land.

The con fer ence chal lenged peo ple’s

think ing and shared ex am ples of good

prac tice. Chil dren and young peo ple were 

an in te gral part of the con fer ence, speak --

ing, per form ing, tak ing part and ad vis ing. 

The SIRCC Awards were pre sented

on the eve ning of the first day.  These

awards re cog nise good, new and in no va --

tive prac tice in the pro vi sion of child and 

youth care ser vices for chil dren and

young peo ple in care in Scot land. 

You can view pre sen ta tions and in for --

ma tion on the awards at the CELCIS

website at

http://www.celcis.org/news/sircc_awards_2

014
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The Phantom Menace

Stand ing in the wings, watch ing us as

we give our best per for mance, as we do

our best to be ther a peu tic and help ful,

use ful and hope ful, there looms a per sis --

tence threat, a men ace. These are the

naysayers and NIMBY’ist, those in so ci ety 

who de mand we ‘keep our dis tance’ for

those in need. Ad di tion ally, there are

those who wait for us (or our kids) to

‘trip up’ so that they may use this for po --

lit i cal gain, or to rid i cule or say, ‘I told

you so, rot ten kids, rot ten fam i lies, can’t

be helped’.  These are the folk who seem 

to have never grasped some of the ‘old

knowl edge’ es poused through out his tory, 

par tic u larly in many spir i tual and philo --

soph i cal manu scripts, they have ei ther

never read these works or just don’t

care.  

A tree is known by its fruit; a man by

his deeds. A good deed is never lost; he

who sows courtesy reaps friendship,

and he who plants kindness gathers

love. (St. Basil)

This is a threat to the good work we

do, they can hin der, and they are a men ace.

Attack of the Clones

But even as this men ace ex ists, there

too is pres ent a bunch of won der ful

prac ti tio ners, across the dis ci plines, not

afraid to stand and pro claim the need for 

love, for kind ness and for gen er os ity. This 

army of like minded peo ple ques tion the

sta tus-quo when they see some thing

wrong and seek to bring more and more 

‘hu man ity’ into the car ing pro fes sions.

Two such gen er als that have served in
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this army are, Mar tin Seligman and Nick

Long, they un der stood the power of

kind ness and love. Seligman (2002) in his

dis cus sion about emo tional in tel li gence

ad vises ‘love in cludes kind ness, gen er os --

ity, nurturance, and the ca pac ity to be

loved as well as to love’. Long (2007)

stated, ‘kind ness is en vi sioned as a vital

force to our well-being and in our ther a --

peu tic work with trou bled stu dents. Just

as sun light is the source of en ergy that

main tains or ganic life, kind ness is the

source of en ergy that main tains and gives 

mean ing to hu man ity’. 

If you have the chance to be exposed

to a loving, understanding environment

where the seed of compassion, loving

kindness, can be watered every day,

then you become a more loving person.

(Nat Hanh). 

Fol low ing in their foot steps are many

oth ers, across the ranks and across the

planet.

Revenge of the Sith

Our task can be stress ful: for us and

for our ‘cli ents’. In the po ten tially stress --

ful ecol ogy of any care set ting it can be

all too easy to be come the mir ror of un --

re solved con flict; all too easy to slip into

con flict cy cles which can rep li cate un re --

solved con flicts and to fall into the way

that is easy; one of blame and re jec tion,

of ap a thy and sur ren der - but this is the

‘Dark-Side’. 

The hard earned prog ress made in our 

field can be un done in times of scan dals,

where there are re ports on poor out --

comes and such like. This fuels the

on slaught from those who do not un der --

stand the com plex ity of the task; those

who have lost sight of the fact that we are 

deal ing with ‘other peo ple’. This can cause 

peo ple to over dose on pes si mism and

self ish ness. But there is an an ti dote, a de --

fence sys tem which lies in knowl edge;

hav ing an un der stand ing of what ac tu ally

makes a dif fer ence, what works in our

pro fes sion, see ing the power of ‘do ing for

oth ers’ and help ing to show a better way.

There is no need for temples, no need

for complicated philosophies. My brain

and my heart are my temples; my

philosophy is kindness. (Dalai Lama)

Let kind ness and gen er os ity be come a 

greater part of the task, cre at ing a space

for em pa thy and al tru ism has al ways paid 

div i dends. 

 

A New Hope

Jenni Randall (So cial Worker) dur ing

an in ter view about her work ing style and 

ap proach with her ‘cli ents’, emphasised

the im por tance of re la tion ship. She also

ques tioned the ap proach (fre quently

taught) to work ers – where it is de --

manded the we main tain ‘pro fes sional

bound aries’ and told ‘don’t get too in --

volved’. She asked the ques tion: ‘I am the 

so cial worker, but that does n’t mean I

can’t have a human re la tion ship. Why

have we moved away from love, af fec tion 
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and car ing being part of the so cial

worker’s role’?

Well, we would con tend that Jenni is

right to pose such ques tions, to ques tion 

a teach ing which can un der mine the true 

mech a nisms for pos i tive change; re la tion --

ship, kind ness and gen er os ity. As the

bible says, ‘Do not be de ceived … for

what ever one sows, that will he also

reap’. Galatians 6:7

Of Camp Re flec tions 1 – Plant the

seeds and watch the shoots ap pear

On a re cent ‘field-trip’ with a group

of young peo ple from dif fer ent res i den --

tial programmes, we get a chance to see

this up close. The trip (over a 5 day pe --

riod) brought to gether kids and staff

from two sep a rate programmes, some

were known to oth ers but not all. 

When we try to pick out anything by

itself, we find it hitched to everything in

the universe. (John Muir)

Well, as we all know it can be re ally

risky for res i den tial pro grams to ven ture 

out with young peo ple, with risks re lated 

to all that can go wrong and how judg --

ments and con se quences will be fall staff

if things do go wrong. How ever when we 

avoid the risk of going away on trips with 

young peo ple we all lose out on op por --

tu ni ties of growth – this can be a space

for al tru ism. 

Judy, a young girl who has faced ex --

treme ad ver sity in her life is seen to

share some chewy sweets (can dies) with

John on the train. (Judy / John are not the 

real names). This is their first con tact

with each other and im me di ately a mo --

ment of con nec tion is cre ated. John has

mild in tel lec tual dif fi cul ties and a phys i cal 

dis abil ity – he is no ta bly ‘dif fer ent’ from

the other kids. This mo ment of gen er os --

ity seems to open a door for both

young sters; they share a joke and start a

con ver sa tion. A friend ship has begun. 

This is John’s first hol i day, he is ex --

cited and ex cit able. He is also eas ily

dis tracted, which is haz ard ous in a

crowded busy train sta tion – a place

where there is a risk of him get ting sep a --

rated from the group. But Judy takes

charge of John’s ticket and guides him

through the gates and crowds. This might 

seem a very mun dane ex am ple of sim ple

kind ness, but both young peo ple have

suf fered greatly in their young lives and

faced so much ad ver sity that they have

be come highly wary of oth ers. We ob --

serve as both young peo ple em brace this 

new re la tion ship and gain con fi dence

from their ‘em bry onic friend ship’. John

holds Judy’s bag for her as she searches

for her sun glasses. The first kind ness be --

comes re cip ro cated by an other act of

kind ness. We will re turn to Judy and John 

later.

Teach love, generosity, good manners

and some of that will drift from the

classroom to the home and who knows, 

the children will be educating the

parents. (Roger Moore)
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The Empire strikes back

As a pro fes sion, those of us in volved

in the look ing after of chil dren, youth

and fam i lies, have begun to gain a con fi --

dence, a con fi dence that has sprung from 

our ex pe ri ences of see ing what works

well and also learn ing from oth ers in

sim i lar and dis pa rate pro fes sions. Those

of us with the con fi dence (and sup port

from our man ag ers) have seen the ben e --

fit in ques tion ing the ‘old be liefs’ and

tak ing the risks. We are be com ing united 

and start ing to strike back and strike

out’ at the au thor i tar ian, frigid and dis --

pas sion ate ap proaches that exist within

the ‘’Es tab lish ment’’. We see how kids

such as John and Judy thrive and grow

and this keep us going.

Of Camp Re flec tions 2 – Bend the

rules and go with the flow 

The boss makes this point as we sit

round the camp fire at 04.50 in the morn --

ing. I’m tired and hav ing had only a

cou ple hours sleep, I’m grumpy. A group

of our young sters had got up in the mid --

dle of the night and re ig nited the

camp fire out side our cab ins. They had

not be haved in any way that was oth er --

wise prob lem atic but had got ten a bit

bois ter ous and loud, wak ing up an other

part of the camp.

Hav ing dragged my self from my bed

to calm their over ex u ber ance I found

my self un in ten tion ally going into grouchy 

mode. Con se quently the re sponse from

some of our young peo ple was to jus tify

their ac tions and re spond de fen sively. My 

boss and an other man ager joined me

round the camp fire with our group of

young peo ple. We im pressed on them

that they had pushed the bound aries and 

in fringed our trust. They had taken risks

relighting a pre vi ously ex tin guished fire,

wak ing a camp site and pos si bly hav ing

com plaints made about our group. 

I believe in kindness, also in mischief, also

in singing – especially when singing is not

necessarily prescribed. (Mary Oliver)

Like many po ten tial con flicts the sit u --

a tion could have de te ri o rated into a “tit

for tat” youth/adult con flict. Feel ing tired 

could have led to an in ap pro pri ate or

dis pro por tion ate re sponse to the sit u a --

tion. It could eas ily have gone down a

con flict blind alley (for where ones

thoughts go, so do you). How ever, rather 

than the sit u a tion be com ing over whelm --

ing, we sat in si lence for a while and this

calmed the group. Just being there had its 

own ef fect.

Even tu ally, Jenny (not her real name)

made a bold bid for rec on cil i a tion, ‘what

can we do to make it good’? We looked

at each other re cog nis ing the bid for re --

pair and we re cip ro cated. We made cups 

of tea and cof fee bring ing the sit u a tion

to a more re laxed place. We gently ex --

plored the mo ti va tions of our young

peo ple by hav ing their ‘all-nighter’. They

in di cated they had wanted fun and the

ex cite ment of the camp. At that fire we

gently ex plored the need for re spon si bil --

ity and sen si tiv ity to the needs of oth ers, 

whilst hav ing fun and ex cite ment. Jenny’s

25CYC-On line Au gust 2014    Issue 186



over ture opened the door for sit u a tional 

re pair. 

Re cog nis ing the bid for what it was,

we were able to re spond to it. It was not 

about win ners and los ers, care or con --

trol; it was about learn ing. The sit u a tion

calmed and the boss’s re mark about

bend ing rules and going with the flow fa --

cil i tated a space for re la tional re pair. It

also fa cil i tated re flec tion with our young

peo ple and staff. The sit u a tion is rem i nis --

cent of Manso (2011) who noted, ‘a

re la tion ship with a trusted adult [can

alone] be come a cor rec tive ex pe ri ence’. 

Goodness is about character - integrity,

honesty, kindness, generosity, moral

courage, and the like. More than

anything else, it is about how we treat

other people.  (Dennis Pragger)

Return of The Jedi

Is it rea son able to there fore con sider

our selves cham pi ons, ad vo cat ing for

those more vul ner a ble than us. Are we

the new cru sad ers, the con tem po rary

‘Knights Templar’, the real world Jedi?

Per haps this is a stretch, but one thing

we know and un der stand very well is

that the young peo ple we work closely

with are learn ing from us every mo ment

of every day, they are our ap pren tices,

our squires. We need to un der stand the

power we have by the very vir tue of

being ‘trusted adults’ and there fore we

need to have the mes sage right and be

able to ar tic u late this in our words and

deeds if we are to ‘pass it along’. 

One mes sage many of us have grown

up with, as seen in the mul ti tude of mov --

ies and tele vi sion se ries, is that of

ad vo cacy, stand ing up the un der dog and

speak ing up for those with out a voice … 

this is the par a gon of kind ness and gen --

er os ity. This is one of the major

per son al ity traits that young peo ple

don’t get ex poses to enough; this is a

‘mus cle’ which often need strength en ing.

Of Camp Re flec tions 3 – Tend ing

the shoots, gives better fruits

Barry is an under con fi dent youth

who also is wary of all the adults he

come in con tact with. He came on the

trip highly anx ious; con flicted about his

abil i ties to cope. Ex pe ri ence has taught

us that his in ter nal di a logue in cludes

ques tions such as; ‘will I be bul lied’, can I

cope with being so far from home’ and

‘will any one like me’. Yet Barry thrived

on this trip. 

He was greeted with kind nesses from 

the staff and kids who con stantly in --

cluded him in con ver sa tions and

ac tiv i ties. He played ‘keepy-upy’ with a

foot ball, he dem on strated com pe tence in 

many areas and dis played a sense of hu --

mour – Barry found deep com fort in the 

ac cep tance he found on the trip. He no --

ticed a staff mem ber mak ing hot

choc o late for him ‘just the way he liked

it’, he no ticed Jenny teach ing an other girl 

how to weave luma-bands to gether. He

no ticed how shared their pos ses sions

and their space, and he no ticed how oth --

ers were pa tient with John when he was
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being ar gu men ta tive.

Barry showed him self to be a very

sen si tive kid who was aware of and re --

spon sive to kind acts from oth ers. He

was at tuned to these acts, prob a bly be --

cause he had been ex posed to these

things in his child hood. De spite his own

ad ver sity he was able to see and re spond 

to the kind ness and gen er os ity of oth ers.

For chil dren to de velop kind ness, they 

must know what it looks like, feels like,

and sounds like. As noted by Hobbs

(1982), ‘in order for chil dren to know

love and joy, they must ex pe ri ence it for

them selves’; sim i larly peo ple learn and

ex pe ri ence kind ness in the same way.

Barry came out his shell in this camp.

He watched and no ticed how peo ple did 

things for other, how they said ‘thanks’

and be haved in a way that dem on strated

that they felt val ued. Barry also felt val --

ued when other peo ple rec og nized his

kind ac tions. He re flected that it was

good to see Gemma smile when he

brought her a cold drink dur ing a soft

ball game, he com mented about the

kind ness of Judy in help ing John and he

made the ob ser va tion about Jenny’s ac --

tions to wards John stat ing, ‘Jenny must

feel pretty good about her self as she is

able to help some one else in that way’.

Of Camp Re flec tions 4 – Small acts

of kind ness when wit nessed, lead to 

oceans of gen er os ity  

Barry’s ob ser va tions and re flec tions

re in force to us the vital na ture of mo --

ments of kind ness; these mo ments teach

kids about how their be hav iour con trib --

utes to the wel fare of oth ers. Kind ness is 

mod eled and learned, re mod eled and

passed on. As help ing adults we must be

able to no tice and re flect back kind acts.

These acts are usu ally small but of huge

im por tance in so cial learn ing and re --

learn ing.

To that end the writ ers must re flect

the kind con tri bu tions of Judy, Jenny, John 

and Barry. ‘Thank you all, for your kind

acts and deep wis dom’. We want to leave 

you with the words of the great phi los o --

pher, Rich ard Gere ...  ‘Ev ery one

re sponds to kind ness’.We could try and

say it in the lan guage of “Jar Jar Binx” but 

we are sure ev ery one has had enough of

the Star Wars met a phors and as Celts

we strug gle enough with Eng lish. So we

will sim ply end with:

Kind Re gards 

Digs & Maxie, Au gust, 2014
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I have been away for a good por tion of

this month, but I did n’t want to lose all

mo men tum in de vel op ing fur ther

thoughts about bound aries, lim its and

pun ish ment.  So for Au gust, I offer here a 

very brief in tro duc tion to a con cept that 

is also cen tral, I

think, to the

non-pu ni tive set --

ting of bound aries

and lim its.  This

con cept is called

hold ing in mind and

I re ferred to it in

my col umn back in

No vem ber 2010. 

There, I re ferred to 

the ther a peu tic im --

por tance of

hold ing chil dren

and young peo ple

in mind when they

are not phys i cally

pres ent, and then

con vey ing this back 

to them.  I used ex --

am ples of “bring ing 

in a clip ping from

the paper about

some thing that is

of in ter est, tell ing a kid we won dered

how they got on with some thing they

were chal lenged by or let ting a kid know

we thought of them when we heard

their fa vour ite song on the radio.”  These 

sim ple, nat u ral acts have some times felt

pow er ful to me; this feel ing was based on 

the re sponse of the young per son and

my ex pe ri ence of connectedness to him

or her in those mo ments.  

Hold ing in mind is a part of the pro --

cess of con tain ment – of ab sorb ing the

uncontainable, pro cess ing it, and giv ing

back some thing more con tain able,

whether to a young per son we are

work ing with or to 

a friend in dis tress.  

It is some thing we

often do nat u rally

with out being

aware of it, and it is 

some thing that can 

be dif fi cult and

com plex under

cer tain cir cum --

stances.  This act of 

men tally pro cess ing 

re ceived com mu ni --

ca tion nec es sar ily

in volves hold ing

feel ings, thoughts

and ex pe ri ences in

mind and then

com mu ni cat ing

some thing back

that is help ful.  This 

com mu ni ca tion

back can some --

times be via di rect

in ter pre ta tion, sym bolic com mu ni ca tion

or sim ply meet ing needs.  So on the one

hand, this con cept of hold ing in mind is

very sim ple as il lus trated by the ex am --

ples above.  On the other hand, it is part

of a some times sub tle and com plex pro --

cess.  For Clare Winnicott (cited by

Sayers, 2005, n.p.), this hold ing in mind is

im por tant so that “when [a child] sees
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us, he can find that bit of him self which

he has given us.”  For Bion, hold ing in

mind can be done by more than one per --

son (Cartwright, 2009) and this has

significant implications for staff teams.  

When at tempt ing to hold a bound ary

or set a limit on a child or young per --

son’s be hav iour, it seems to me that the

de gree to which we can hold his or her

thoughts, feel ings and ex pe ri ence in mind 

dur ing the pro cess of hold ing that bound ary

or set ting that limit sig nif i cantly in flu ences

the ef fec tive ness of the at tempt.  It also

likely af fects the de gree of rup ture to the 

re la tion ship (the con cept I in tro duced

last month).  So this is a hold ing in mind

that is usu ally done in the pres ence of

the young per son, often under try ing cir --

cum stances.  When prim i tive in stincts of

con trol, re tal i a tion, or flight are trig gered, 

hold ing in mind the thoughts and feel ings 

of the one who is doing the trig ger ing is

a very tall order in deed.  Con vey ing that

hold ing in mind with em pa thy, while also

re spond ing with nec es sary firm ness, adds 

an other layer of chal lenge to the pro cess 

and can be a con fus ing ex pe ri ence to the 

young per son.  It can not be faked and

there fore re quires sig nif i cant emo tional

ma tu rity and re sil ience on the part of

the adult(s).  It is easy to get this wrong

and react out of those prim i tive in stincts; 

this can take the form of angry, pu ni tive

re ac tions or cold withdrawal (a different

kind of punishment, but punishment

none the less). 

So the very same con se quence or

sanc tion can have very dif fer ent ef fects,
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de pend ing on the way it is com mu ni --

cated and, more im por tantly, de pend ing

on the state of mind of the adult(s) doing 

that com mu ni ca tion.  This is prob a bly

ob vi ous in the calm, de tached space of

read ing this col umn, but is easy to lose

sight of in the heat of the mo ment.  It is

also easy to ra tion al ise our own re ac --

tions and the mo tives be hind them and

much harder to see our im per fec tions

with un flinch ing clarity and compassion.  

As stated above, this is only a very

brief in tro duc tion and there is more to

be said on the topic.  Until next time,

have a good month…
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Like many who call them selves a child

and youth care (CYC) prac ti tio ner, I

came to this vo ca tion cir cu itously. I

started in thea tre, and dis cov ered that

the more I cre ated thea tre with peo ple;

the more I wanted to spend time in the

pro cess. I moved from actor, to di rec tor

to animateur. Each one of these was an

evo lu tion in my work ing with oth ers. 

As an actor, I mem o rize the script,

bring my ideas and fol low the guid ance

of the di rec tor. I lis ten and re spond to

what the other ac tors do in the mo ment. 

I help re veal the world of the play. As a

di rec tor, I an a lyze the script, I cre ate a vi --

sion for the world on stage, and I bring

peo ple to gether. My job in volves lis ten ing 

to their ideas and sug ges tions, struc tur --

ing and guid ing these ideas and then

watch ing as the cur tain rises and the cast 

faces the au di ence. I am pres ent in their

choices but ul ti mately it is they who are

act ing within the world on stage. Hilton

Als, the New Yorker thea tre critic, re --

view ing Neil Pat rick Har ris in Hedwig and 

the Angry Inch wrote “I have no doubt

that Har ris will ma ture in the role and,

even tu ally, out grow, as all stars must, his

need for the di rec tor’s ap proval” (Als,

2014). This el o quently cap tures my ap --

proach to di rect ing. As an animateur I

work with oth ers to cre ate the world of

the play, col lec tively. I start not with an

ex ist ing script but rather with a group of 

peo ple, usu ally con nected by age, ge og ra --

phy or ex pe ri ences. To gether we ex plore 

and dis cover what is unique and sim i lar

about all of us, what each wants, needs,

and can do. As an en sem ble we cre ate a

com mon vi sion, a world that be longs to

all of us and that can hold ev ery one. As

an animateur I am one mem ber of the

en sem ble. I have some thing cru cial to

offer and I rec og nize that every other

per son does also. 

Over a se ries of short es says in

CYC-On line I will look at in ter sec tions be --

tween thea tre and CYC prac tice. The
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pieces will in tro duce var i ous thea tre

con cepts and dis cuss how they can en --

rich our work with chil dren and youth.

Spe cif i cally, I’ll ex am ine sev eral thea tre

ap proaches that align with and en hance

CYCs abil ity to “act with pur pose”

(Krueger, 2002).

While tech ni cal skills are nec es sary

when work ing with chil dren and youth,

for many prac ti tio ners and writ ers these

are not seen as suf fi cient to be ef fec tive.

Stu art (2013) iden ti fies “core char ac ter --

is tics of prac tice” (p. 7) which in clude

pas sion and car ing. In deed, “care” is so

es sen tial to who we are, that it’s the

char ac ter is tic which an chors how we de --

scribe our selves. The Com pe ten cies for

Pro fes sional Child and Youth Work Prac ti tio --

ners (Mattingly, M. A., Stu art, C., &

VanderVen, K., 2010) in cludes “Foun da --

tional At ti tudes” which focus upon

val ues, be liefs, and mor als along with

prac tices. There are also the “char ac ter --

is tics of a re la tional child and youth care

ap proach” iden ti fied by Garfat and

Fulcher (2011) along with many at trib --

utes be yond tech nique. What these

char ac ter is tics and at ti tudes in di cate is

that prac ti tio ners are not pri mar ily tech --

ni cians. At the core of child and youth

care is a set of at ti tudes and char ac ter is --

tics, which are es sen tial to our ef fi cacy

with chil dren and youth.

Some of the ap proaches which Garfat 

and Fulcher (2011) ex plore in Char ac ter --

is tics of a Re la tional Child and Youth Care

Ap proach in clude “being in the mo ment”

(p.8), “the co-cre ated space be tween us” 

(p.8), and “both par ties to the re la tion --

ship cre ate and are in flu enced by it”

(p.8). Stu art (2013) writes “Our tech --

niques and strat e gies for change are

unique to the mo ment and to the in di --

vid ual be cause, in our prac tice, tim ing,

lo ca tion, and re la tion ship allow us to

sup port change in young peo ple’s life

space” (p. 16). Krueger claims “work ers

and youth act with pur pose in time and

sub se quently what they are doing and

where they are headed are in har mony.

Their goal is to be in the mo ment or to

do some thing pur pose ful for them selves

or oth ers, and con se quently time is em --

bod ied in what they do. Their

move ments to gether con nect them.”

(Krueger, 2002, par. 5-6). These ap --

proaches of work ing to gether, being in

the mo ment, hav ing a goal, doing some --

thing pur pose ful, being sit u ated within a

par tic u lar time, mo ment and lo ca tion, are 

all con cepts that are foun da tional to

thea tre, and in par tic u lar to im pro vi sa --

tion. 

Offers

Cen tral to ef fec tive im pro vi sa tion is

the ac tion of “of fers”. The Improv En cy --

clo pe dia de fines an offer as “Any ac tion

or di a log that may ad vance a scene. Usu --

ally a good thing. Of fers are sup posed to

be ac cepted. A strong offer is an offer

that clearly gives a di rec tion into which a 

scene might evolve. An Open Offer is an

offer that leaves a lot of pos si ble di rec --

tions for the scene to evolve in.” (Offer,

n.d.). The pur pose of an offer is to cre ate 

an op por tu nity for the other per son to
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act. It opens up the pos si bil i ties to do

some thing. Ac cept ing the offer is say ing,

“yes” to what is pre sented. My ear li est

mem ory of this con cept was dur ing an

im pro vi sa tion work shop I was tak ing. In

the scene, I was wait ing at a bus stop and 

des per ate for a smoke. An other char ac --

ter walked by and lit up a big cigar. I

looked at him with hun ger and long ing in 

my eyes, I smelled the smoke, I moved

to wards him and asked if he had a cig a --

rette. He took a long draw on his cigar

and smiled. Be com ing slightly fren zied I

asked again if he had a cig a rette. He blew 

smoke in my face and shook his head. I

said, “Oh, never mind” and turned away.

The fa cil i ta tor was in cred u lous; he

stopped the scene and stared at me de --

mand ing to know “Why the hell did you

turn away?” I told him that my char ac ter

did not smoke ci gars, only cig a rettes.

This is called block ing. Block ing is when a 

per son does not ac cept the offer, and (as 

in my case) fre quently de stroys the offer

(Improv En cy clo pe dia). My turn ing away

is a re jec tion and de struc tion of the op --

por tu nity cre ated. Block ing makes it very 

dif fi cult to con tinue in the scene.

Young peo ple make of fers to us, as

CYC prac ti tio ners, many times a day.

These of fers, like that above, are fre --

quently in the form of non-ver bal

be hav iours:  The smile when we ask a

ques tion, the walk ing by while doing

some thing, the “light ing up” (both in the

il licit sense and in the sense of bright en --

ing) and watch ing our re ac tion to their

be hav iour. Being in the mo ment when

these of fers are made cre ates an op por --

tu nity to act with pur pose. If we are

aware of the co-cre ated space be tween

us, if we no tice (Garfat & Charles, 2010),

we re spond to these of fers. I pro pose we 

have three pri mary ways to re spond to

an offer. We can block the offer. We can

ac qui esce with out com mu ni cat ing care.

Or we can em brace the offer as an

open ing to “par tic i pate with peo ple as

they live their lives” (Garfat & Fulcher,

2011, p. 9). An en gaged prac ti tio ner no --

tices, is in flu enced by, and sees every

offer as an op por tu nity.

An im pro vi sa tion idea that il lus trates

this point is known as “yes, and…”. A

con crete way to un der stand this con cept 

is the game “Yes, let’s…”. I use this game

to teach the above con cepts to CYC

stu dents. There are sev eral vari a tions to

this game; the struc ture I find ped a gog i --

cally most use ful has three phases to it

(Salinsky and Fran ces-White, 2013). The

game starts with ev ery one find ing a part --

ner; once they are in pairs I tell them

they are going on a pic nic. Each part ner

is going to take turns de cid ing what to

bring. For the first ver sion of the game,

each per son blocks every offer their

part ner gives. Per son A makes the first

offer and per son 1 blocks (re jects) it,

gives a rea son for the re jec tion, and then 

makes a dif fer ent offer. Per son A blocks

this with a rea son and makes a new offer. 

(I like to use the terms “A” and “1” that

way there is no “B cast” or #2. I know

that’s very CYC of me.) The scene might 

look some thing like this:
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Per son A:  ‘Let’s bring Greek salad.’

Per son 1:  ‘Gross, Greek salad. The feta

cheese is going to get all wa tery and the

cu cum bers will be soft by the time we

ar rive. Let’s bring roast beef sand wiches

Per son A: ‘Roast beef? No way, I hate

red meat and it’s ter ri ble for you. Let’s

bring a cold bot tle of cola.’

Per son 1:  ‘Ugh, I’ll just go right from

the pic nic to my den tist’s of fice. Do you

know what that does to your teeth?

Let’s bring a bas ket to carry ev ery thing

in.’

Per son A: ‘How clichéd can you be? A

bas ket! Do you have a ging ham ta ble -

cloth and cham pagne flutes as well? I

don’t want to look like Mary Poppins.

Let’s bring an iPad.’

This goes on for sev eral min utes, with 

each per son mak ing an offer and the

other block ing it. This first stage re quires 

the ap proach of “no, be cause…”.  “No,

be cause” is jus ti fy ing your block. “No,

we’re not going to do that, this is why we 

are not going to do that…”. “No” can be 

readily sub sti tuted by sar casm, in sults,

jokes, dis miss ive com ments, etc. Each

per son is re ject ing the other’s idea and

try ing to con vince them that their idea is 

best. The rea son each per son is “lis ten --

ing” to the other is only to find rea sons

to re ject their idea.  

“No be cause” can be an easy ap --

proach for CYC prac ti tio ners to slip

into. In some lo ca tions our work is

framed as being en forc ers of rules in

order to shape/en cour age/pun ish/teach

par tic u lar be hav iours. “No, you can’t stay 

out until 10, be cause cur few is at 9.”

“No, you can’t have desert, be cause you

did n’t eat all your din ner.” “No you can’t

go bowl ing with ev ery one else, be cause

you’re ‘off pro gram’.” “No, you can’t

come into drug rehab be cause you have

a men tal ill ness.” “No, see ing your

friends is not al lowed be cause they are

bad for you.” “No, be cause… I said

so/those are the rules/it’s how we do

things here.” 

I’m not sug gest ing we don’t need to

have pa ram e ters, and ex plain ing the ra --

tio nale for these struc tures cer tainly has

value. How ever, start ing with no (sar --
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casm, in sults, jokes, dis miss ive com ments, 

etc.) and lis ten ing in order to find rea --

sons to dis miss is un likely to cre ate

op por tu ni ties to move in har mony. How

does our work shift if we see ev ery thing

a per son does or says as an offer to be

em braced?

The sec ond round of Yes, let’s… in --

volves the same peo ple re turn ing to

their pairs. This time each part ner agrees 

to bring to the pic nic what the part ner

of fers, but does it re luc tantly. Part ner 1 is 

going to make an offer. Part ner A takes

the sug gested item on the pic nic but

they don’t want to and they show they

don’t, they then make a new offer. Part --

ner 1 ac qui esces in A’s offer, clearly

com mu ni cat ing that the offer is wrong;

per haps “1” rolls their eyes and sighs;

maybe “A” shows a lit tle hos til ity. The

scene might look some thing like this:

Per son A: ‘Let’s bring egg salad.’

Per son 1: ‘Okay, I sup pose we can bring

egg salad. Let’s bring knives and forks.’

Per son A: ‘Yeah, I guess we can bring

knives and forks to a pic nic. Let’s bring

chips.’

Per son 1: ‘Huh, chips, sure, if you want.

Let’s bring swimsuits.’

Per son A: ‘Yes, al right. Let’s bring drum -

sticks.’

As you can see, the scene moves but

no one is par tic u larly en thu si as tic and

things tend to be slow as they try to

think of what ran dom thing to bring

next. “I guess we can do that, okay, if you 

re ally want” The un der tone is “it’s a stu --

pid idea”. What is often heard is “you’re

stu pid for sug gest ing it”. The mes sage is

“I know what’s best”. Out of the three

phases of the game, this tends to be the

phase that peo ple enjoy the least. It’s not 

much fun, it can be te dious to stay in the

scene, and it’s dif fi cult to come up with

ideas. The game tends to rather drag.

I sus pect ev ery one who works with

young peo ple has been in the po si tion of

being with a child or youth who makes

an offer they don’t agree with. Maybe

you’ve seen an idea tried and watched

the young per son fail. But you’ve also

seen that per son learn through the fail --

ure. Maybe you fig ure “they’ll learn as

well” (or in our less kind mo ments

“that’ll teach ‘em”). You know they

should have the op por tu nity to fail, you

also know you are going to have to deal

with it when they do. You agree but

clearly let them know through your

words, body lan guage and tone of voice

that you think it’s a bad idea. “Yes, I guess 

you go out side with out mit tens, just

don’t blame me when your hands get

cold.” “Al right, be ‘cre ative’ with the rec --

ipe. But you make it, you eat it.” Maybe

you’re tired of ar gu ing “Okay, fine don’t

study for your test to mor row. We’ll see

what hap pens.” Maybe your mind is else --

where and you think you don’t have the

time to deal with the sit u a tion. “Yeah

yeah, put what ever you want on TV.” 

The final round of the game is em --

brac ing the offer. Per son A makes the

offer and per son 1 says “yes” with en --
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thu si asm; they then ex tend the offer by

say ing “and” and build ing upon it. Per son

A then ac cepts the offer with equal, if

not more, en thu si asm and ex tends the

idea. I sug gest that when peo ple do it

they open their eyes wide, they smile,

and do it with as much ex cite ment as

they can. The third phase may sound

some thing like this:

Per son A: ‘Let’s bring Greek salad.’

Per son 1: ‘Yes! Greek Salad, that’s an

amaz ing idea. I adore Greek Salad. And,

let’s bring an cho vies to add to it.’

Per son A: ‘Yes, Yum!! An cho vies, they

are so salty and de li cious. They’ll re ally

make the salad pop. And let’s bring some 

juice.’

Per son 1: ‘Yes, juice!!! Juice is so de li -

cious on a hot day. And let’s bring ice to

keep it cold.’

Per son A: ‘Yes, that will be per fect!!!! I

love ice-cold juice on a hot sum mer day.

And I’ll bring two straws for the one

bot tle so we can drink it at the same

time and look into each other’s eyes.’

Per son 1: ‘Yes!!!!! I love look ing into

your eyes; they are the most beau ti ful

things I’ve ever seen. And let’s bring a

blan ket so we have some thing to lie

upon as we sip and gaze.’

Per son A: ‘Yes!!!!!! You are al ways think -

ing, that will be per fect; oth er wise I’ll end

up with grass prick les. And let’s bring big

hats to keep the sun out of our eyes so

noth ing will block our view of each other.’

This last ver sion of the game tends to 

be the loud est and has the most joy. Peo --

ple start to move around the space,

grab bing each other’s hands in ex cite --

ment at the other per son’s great ideas.

Look ing around the room I wit ness the

pos i tive im pact of say ing yes, of ideas

build ing upon each other. Every offer is

seen as an op por tu nity to af firm and

move for ward. Par tic i pants “act with

pur pose … what they are doing and

where they are headed are in har mony.

Their goal is to be in the mo ment (and)

to do some thing pur pose ful … Their

move ments to gether con nect them.”

(Krueger, 2002, par. 5-6).

One of the things that fre quently

come out in the de brief ing is that when

play ers build upon the pre vi ous offer, the 

game is much eas ier. If A sug gests beer,

then 1 could sug gest a bot tle opener,

then a fun nel, a taxi home, mas sage, preg --

nancy test, wed ding, etc. Build ing upon

the pre vi ous offer is an es sen tial as pect

of im pro vi sa tion. When there is a nat u ral 

con nec tion par tic i pants don’t have to

work hard to find the links, each per son

is freed up to be as cre ative as they can,

know ing their ideas will be en thu si as ti --

cally sup ported. This is fun da men tal to

the con cept of yes, and…, we start with

the offer the per son has made and then

we build upon it. “We meet them where

they are at” (Garfat and Fulcher 2011,

p.9).

Yes, let’s… em bod ies many of the

char ac ter is tics of re la tional child and

youth care prac tice. When we start with

a “yes” we are tell ing the per son across
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from us that they have some thing to

offer. We ac knowl edge that their con tri --

bu tions are es sen tial to the work we are

doing to gether. Our ac tions com mu ni --

cate we will ac cept who they are and

what they bring. In order to sup port

change in young peo ple, we must enter

their life space. Re spond ing to of fers is

the core of life space mo ment-to-mo --

ment in ter ven tions. 

When ex plain ing Yes, let’s…,

Salininsky and Fran cis-White (2013)

refer to John Grottman. Grottman, a

clin i cal psy chol o gist, writes about, and

works with, cou ples. Salininsky and Fran --

cis-White equate his “bids” with of fers.

Ac cord ing to Grottman (Gottman &

Driver, 2005), “bids for emo tional con --

nec tion” (p.64) are how in di vid u als

within cou ples reach out to their part --

ners. Grottman fo cuses spe cif i cally on

ver bal in ter ac tions and iden ti fies nine

types of bids in as cend ing de mand for

emo tional con nec tion. The most basic

bid is a de sire for at ten tion and the

great est “de mand for emo tional con nec --

tion” (p.64) is for self-dis clo sure (of the

other per son). In re sponse to these bids

cou ples can turn to ward, turn away, or

turn against. Salininsky and Fran cis-White 

make a di rect link be tween these three

re sponses to the three phases of Yes,

let’s… For Salininsky and Fran cis-White

turn ing against is the first phase of the

game (what I call “no, be cause”); turn ing

away is the sec ond phase (which I call

“yes, but”); and turn ing to wards is the

third phase (“yes, and”). The “turn ing”

frame Grottman uses comes from the

much ear lier work of Karen Horney’s

“neu rotic needs”. Horney was a Ger man 

psy cho an a lyst in the first half of the 20th

cen tury. She used the terms to wards,

away and against when dis cuss ing pa --

tients in psy cho anal y sis; per haps a more

ap pro pri ate re la tion ship model to look

at for our pur poses. Zimmerman (1956),

who com piled a se ries of Horney’s lec --

tures, iden ti fies her speak ing of the

“block ages” that cli ents enter ther apy

with. Horney equates block ages with re --

sis tance but pre fers the term block ages

be cause “‘re sis tance’ puts too much

onus on the pa tient” (p. 112). Block ages

“are point ing to some of the dif fi cul ties

known and un known to the pa tient

when he comes in for treat ment”

(p.112). The job of the an a lyst is first, to

be come aware of the block ages and how 

they man i fest them selves; sec ond, to un --

der stand the pa tient’s need for them; and 

fi nally “to ques tion what the pa tient is

de fend ing by these block ages” (p.117).
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Stu art (2013) dis cusses fac tors (sys --

temic, psy cho log i cal, bio phys i cal) that

im pact re la tional work. She writes “re la --

tion ships are mul ti di rec tional as well as

de vel op men tal be cause they change and

evolve over time” (p.210). Both peo ple

bring their known and un known fac tors

into the re la tion ship (al though the hope

is that CYC prac ti tio ners are con stantly

work ing on them selves and the un known 

is con tin u ously di min ish ing). These fac --

tors may re sult in ei ther per son block ing 

the of fers of the other. It is com pletely

rea son able for us to ex pect that young

peo ple will block/turn against our of fers

(say ing “no, be cause”), or ac qui esce/turn

away (a re luc tant yes). How ever, it is not

for us to block or turn away from the

young per son. Our work is to move in

har mony to wards change. We should

fos ter a stance of turn ing to wards; our

re la tion ships should be “based upon em --

pa thy and pos i tive re gard” (Stu art, 2013

p. 210). By say ing “yes, and…” we cre ate

mul ti ple op por tu ni ties to enter the life

space of those we work with. 

In order to enter this life space we

must be aware of the young per son be --

fore us, re ceive who they are and what

they are of fer ing, and then find a way to

move in har mony with them to wards

change. I call these three ac tions “at tend --

ing, ac cept ing, and ad vanc ing” and this is

what I will be dis cuss ing in the next ar ti --

cle. 
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Introduction

Tra di tion ally, we tend to think about

eth i cal be hav iour as that which con cerns

our ac tions to wards oth ers. Train ing chil --

dren and young adults to be have eth i cally

is a no to ri ously dif fi cult endeavour, partly

be cause we are not liv ing their life, we are 

ob serv ing it from an out side per spec tive.

Peo ple choose to be have in a va ri ety of

ways, not all of them ex em plary. A dif fer --

ent way to ap proach eth ics is to con sider

what sort of peo ple we ought to be. If we 

de velop char ac ter traits that are ben e fi cial 

to our selves and oth ers, we find that in di --

vid ual ac tions will tend to wards eth i cally

de cent be hav iour. This paper will ex plore

a char ac ter-based ap proach to res i den tial

child care, where the aim is to de velop a

child’s char ac ter so that right ac tion will

flow more readily than fo cus ing on the

rights and wrongs of in di vid ual acts.The

aim is not to pre scribe a set char ac ter

that chil dren ought to aim for, but ex am --

ine how moral char ac ter de vel ops and

how those with re spon si bil ity for the

child can aid the de vel op men tal pro cess.

The role of character

Ar is totle dis cusses the im por tance of

moral char ac ter by link ing it to the con --

cept of flour ish ing, trans lated from

Eudemonia. Eudemonia is re lated to how 

best so ci ety flour ishes, where in di vid u als

within a so ci ety con trib ute to flour ish ing 

for all, rather than self ishly seek ing their

own flour ish ing at the ex pense of oth ers. 

Ar is totle be lieves that in order to flour --

ish, we must de velop ‘vir tues’ such as

wis dom, jus tice, cour age, tem per ance

(Barnes and Thomson, 2002). Wis dom is

a ca pac ity for knowl edge mixed with the

pre dis po si tion to use that knowl edge

rightly and with ex pe ri ence. Wis dom

comes with age and life ex pe ri ence; we

do not tend to think a five year-old being 

wise, though they may be clever. Jus tice is 

the ca pac ity to act so that ev ery one in

so ci ety can flour ish. Cour age in volves

mak ing the right moral de ci sion and right 

moral choices and fac ing the con se --

quences. Tem per ance in volves

self-con trol, mak ing choices about how

we live our lives and how we respond to 
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the things that tempt us.

For Ar is totle,vir tues are a dis po si tion

to act, feel and judge in ac cor dance with

right rea son ing, where emo tions,

thoughts, feel ings, ex pe ri ence and ra tio --

nal ity to com bine to as sist in the

de vel op ment of our char ac ter. He di vides 

vir tues into two types. In tel lec tual vir --

tues are those that can be learnt in an

ac a demic sense through study, such as

ed u ca tional wis dom that affects the

practical realm.

Moral vir tues are those which can not

be learnt in an ac a demic sense; they can

only be prac ticed by learn ing from the

ex am ples of role mod els. An ex am ple

here would be learn ing how to say ‘no’

to an ac tiv ity that was harm ful but at --

trac tive due to peer pres sure. A lec ture

on ‘say ing no’ might be in ef fec tive, but

see ing a role model re fuse to bow to

peer pres sure and being able to dis cuss

the chal lenges they face and how they

deal with them pro vides a real op por tu --

nity to de velop moral char ac ter, not just

an opportunity to ‘say no’.

It fol lows that for Ar is totle, learn ing

the moral vir tues re quires hav ing good

role-mod els and ex pe ri enced tu tors,

who are avail able from early child hood

and con tinue through out ad o les cence

and into adult hood. Char ac ter de vel op --

ment con tin ues through out life, it does

not reach a point of ful fil ment once we

be come an adult. Ar is totle claims that

‘we ought to have been brought up in a

par tic u lar way from our very youth so as 

both to de light in and be pained by the

things that we ought, for this is right ed u --

ca tion’ (Barnes and Thomson, 2004,

[Nicomachean Eth ics], 1104b, 9-14). The

theme of ‘right ed u ca tion’ is closely

linked to char ac ter for ma tion in Ar is --

totle’s work, rather than the mod ern

no tion of ac a demic de vel op ment. He

clearly did re cog nise the role of ac a --

demic de vel op ment but not at the

ex pense of char ac ter de vel op ment,

which ought to start much ear lier and

re main the focus. He con tin ues later to

state that

The soul of the student must first have

been cultivated by means of habit for

noble joy and noble hatred. For he who

lives as passion directs will not hear

argument that dissuades him, nor

understand it if he does…but it is

difficult to get from youth up a right

training for excellence if one has not

been brought up under right laws.

(Barned and Thomson, 2004,

[Nicomachean Ethics], 1179b

20-1180a 5)

Here he is deal ing with the role of

char ac ter de vel op ment in terms of tam --

ing the pas sions that hin der chil dren and

ad o les cents from ra tio nal per sua sion. He 

be lieves state leg is la tion has a role to

play here, for if the state does not leg is --

late for moral de vel op ment, chil dren

can not be to blame when their char ac ter 

remains under-developed.

Moral training: ‘Raising’ children

Sarah Broad ie has used Ar is totle’s ar --
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gu ments to con sider the aim of moral

train ing and the role of pa ren tal ob li ga --

tions. She claims that moral train ing is

not only a mat ter of curb ing non-ra tio nal 

im pulses, but also in volves the need to

cul ti vate in ter est in more dis tant ob jects. 

Chil dren tend to be fo cused on im me di --

ate gains and ben e fits, but in help ing

chil dren to value what may be in the fu --

ture we are help ing to de velop in them a 

right sense of pri or i ties (Broad ie, 1994).

For in stance, chil dren who like sweets

may strug gle to re sist the temp ta tion to

avoid eat ing them be fore a meal. By en --

cour ag ing the child to wait until after the 

meal, we are train ing them in self- dis ci --

pline and prioritisation.

Whilst this is a sim ple ex am ple, for

older chil dren, sav ing pocket money for

some thing they want in the fu ture might

be a more ap pro pri ate ex am ple which

achieves the same aims. A fur ther stage

in moral train ing oc curs when we en --

cour age chil dren to do what they are

sup posed to do, not merely what they

want to do (Broad ie, 1994). The aim of

this type of moral train ing is to help chil --

dren and ad o les cents to un der stand that

things which are worth aim ing for are

some times not im me di ately pleas ant. Re --

vis ing for exams might be rel e vant here,

where im me di ate and pleas ant dis trac --

tions in hibit the over all aim of get ting

good grades to ac cess fur ther

educational or career opportunities.

Broad ie be lieves that some of the key

pa ren tal ob li ga tions in volve teach ing a

child to know and care about its own

wel fare and teach ing it to re spect the

rights and in ter ests of oth ers.As chil dren 

are more likely to draw les sons from be --

hav iour they see around them rather

than in struc tions they re ceive, she be --

lieves that pa ren tal char ac ter

de vel op ment is vital (Broad ie, 1994).

Chil dren who are ex posed to par ents

and au thor ity fig ures who are poor

role-mod els have a lim ited range of op --

tions in how to de velop their moral

char ac ter,which is likely to be more

harm ful for them than for an adult who

has al ready had the op por tu nity to

develop their moral character.

The less eth i cal at ten tion a child re --

ceives the less likely he or she is to be

aware that be hav iour forms char ac ter.

Eth i cal feed back is vital to char ac ter de --

vel op ment,so the suc cess of char ac ter

de vel op ment de pends on those with pa --

ren tal/ed u ca tional au thor ity pri ori tis ing

the pro vi sion of eth i cal feed back for chil --

dren. Feed back in volves not just say ing

that some thing is wrong, but work ing

through with the child why it is wrong, in 

what sense it is wrong, and help ing to

de velop strat e gies of un der stand ing and

in sight that will en able the child to avoid

act ing in a sim i lar way in the fu ture. She

claims that the key task for ed u ca tors

(moral as well as ac a demic) is to ‘raise’

chil dren from their ‘first na ture’, which is 

pri mar ily self ish, by not giv ing in to their

every phys i cal im pulse and by en cour ag --

ing chil dren to value things with out being 

driven by the im me di ate need to have

them. The sense here is that of lit er ally

rais ing a child out of its child ish na ture

into a higher na ture that is grow ing in
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ma tu rity. She claims that ‘the way to

teach him not to be tempted by what

would be wrong to have is to get him to

feel that he should not even mind not

hav ing it.’ (Broad ie, 1994, p.74) This

clearly cuts across the way that peer

pres sure works, where chil dren and ad o --

les cents do mind not hav ing what

ev ery one else seems to have, and

sometimes act in ways they later regret

in order to get the object of their desire.

The role of shame

An as pect of ‘rais ing’ chil dren that has 

de creased in pop u lar ity is that of de vel --

op ing a sense of shame. Shame has

be come as so ci ated with abuse, and in

this re spect has re gret ta bly been the

cause of fur ther harm to chil dren who

have al ready suf fered much. Abus ers have 

cul ti vated a sense of shame in their vic --

tims to in hibit chil dren seek ing help,

sug gest ing that the abuse was some how

the child’s fault and wor thy of pun ish --

ment if dis cov ered. This is not the sort

of shame that moral char ac ter de vel op --

ment seeks to fos ter. In an Ar is to te lian

sense, shame is use ful in that it helps us

de velop mod esty, which cov ers all as --

pects of life. Ar is totle de scribes how

char ac ter de vel op ment proceeds

without a sense of shame.

For the shameless man is he who says

and does anything on any occasion or

before any people; but the bashful man is 

the opposite of this, who is afraid to say

or do anything before anybody (for such a 

man is incapacitated for action, who is

bashful about everything); but modesty

and the modest man are a mean

between these. For he will not say and do

anything under any circumstances, like

the shameless man, nor, like the bashful

man be afraid on every occasion and

under all circumstances, but will say and

do what he ought, where he ought, and

when he ought. (Barnes, 1984, [Magna

Moralia], 1193a 2-10)

Salkever ar gues that the spe cial work

of the fam ily is nei ther pro cre ation nor

se cu rity but the de vel op ment in chil dren

of the sense of shame that is an in dis --

pens able pre-con di tion for de lib er ate

and thought ful liv ing (Salkever, 1990). He

be lieves that cul ti vat ing a sense of shame 

in chil dren pre pares them for pub lic life,

where they can make a use ful con tri bu --

tion if they have learnt mod esty and

allow shame to guide them away from

be hav iours and con ver sa tions that they

would later re gret. Peo ple who are not

ca pa ble of being ashamed are not open

to per sua sion or de lib er a tion. If they be --

have cir cum spectly, it is pri mar ily out of a 

fear of pun ish ment. The sense of shame

that Salkever be lieves Ar is totle is dis --

cuss ing is the ha bit ual dis po si tion to be

con cerned that one’s ini tial re ac tion to a

sit u a tion might be wrong (Salkever,

1990). Mod esty cre ates a sense of care --

ful ness and hes i tancy about moral

de lib er a tion. If this is not de lib er ately

cul ti vated in children and adolescents

they are unlikely to arrive at this

characteristic unaided.
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Residential child care

The role of res i den tial child care in

help ing to form a child’s moral char ac ter

is cru cial. We live in a state where ed u ca --

tional pro vi sion fails to ad dress moral

train ing at a char ac ter level. It merely

pro vides for chil dren to be taught about

which acts to avoid, often based on

avoid ing harm to self or oth ers. Moral

train ing needs to go far be yond that.

Chil dren need to be sur rounded by good 

role mod els, who can dis cuss with them

in prac ti cal ways the chal lenges that both 

role model and child have and con tinue

to face. To gether they can cul ti vate in --

sight, un der stand ing and hab its that will

allow the child to de velop into a per son

who can flour ish in so ci ety, and help

society flourish. Helping a child de velop a 

sense of right and wrong in volves fos ter --

ing care of them selves and oth ers. As a

sense of shame will be help ful to chil dren 

in de vel op ing char ac ter is tics that are pri --

mar ily ori en tated to wards being

thought ful, in sight ful and re flec tive in

moral de lib er a tions, it is vital that chil --

dren have role mod els that they can

trust and re spect. A fur ther es sen tial as --

pect in de vel op ing char ac ter is ac cess ing

op por tu ni ties where moral choices can

be made. Res i den tial care fa cil i ties need

to fos ter such op por tu ni ties, with the ap --

pro pri ate level of sup port, so that

chil dren can ex er cise choices in an en vi --

ron ment where real re spon si bil ity and

con se quences exist. Pur chas ers of res i --

den tial child care need to con sider

whether the pack ages they con sider suit --

able have made pro vi sion for char ac ter

de vel op ment, as sess ing what op por tu ni --

ties exist and how these are to be

utilised with children from diverse

backgrounds.

Challenges

One trou bling as pect of char ac ter de --

vel op ment is the re li ance on role mod els. 

If a flour ish ing so ci ety is de pend ent on

hav ing good role mod els to train the

next gen er a tion, how can we en sure that 

the role mod els are good, or have an ap --

pro pri ate stan dard, in the first place?

This is in some sense an in sol u ble prob --

lem. We can go some way to deal with it
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by lay ing down the idea that we ought to 

aim for a per fect so ci ety. That is be yond

the most ded i cated of pol i ti cians and so --

ci ol o gists. What we can aim for is some

agree ment over the types of char ac ter

traits that tend to wards so ci ety being a

good place in which to live for the ma --

jor ity.If we can agree that self ish-

ness,whilst pro vid ing im me di ate per sonal 

gains, usu ally leads to long-term suf fer ing 

for self and oth ers, we can look to wards

char ac ter is tics that steer away from self --

ish ness and to wards ap pro pri ate lev els of 

care for self and oth ers. Hav ing a gen eral 

level of agree ment about the types of

vir tues that Ar is totle lists (vir tues like

cour age and jus tice: there is a more

com pre hen sive list, with ex pla na tions,

through out book 2-5 of Nicomachean

Eth ics) may allow a frame work to be de --

vel oped that can guide char ac ter

de vel op ment in chil dren and ad o les --

cents,and may pro vide an opportunity

for residential child care practitioners to

reflect on their own ethical behaviour

too.

Conclusion

In this paper I have out lined an Ar is --

to te lian ap proach to char ac ter

de vel op ment, and the role res i den tial

child care can play in pro vid ing op por tu --

ni ties for this to take place. Ul ti mately,

fo cus ing in a pos i tive way on char ac ter

de vel op ment will cre ate chil dren who

ma ture into adults who are able to play a 

full role in so ci ety, and en rich so ci ety

through their con tri bu tion. ‘Rais ing’ chil --

dren in a res i den tial child care set ting

pro vides a num ber of ad di tional chal --

lenges to that of a nu clear fam ily. These

chal lenges can prove to be turn ing points 

in young peo ple’s lives, where they can

have their characters developed, as well

as their minds and bodies.
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Play therapy has been described as

involving therapeutic relationships

and the language of play (Axline, 1947;

Axline, 1950; Axline, 1955). Axline (1947) 

explains the main assumption of play

therapy, “play therapy is based upon the

fact that playing is the child’s natural

medium of self-expression. It is an

opportunity which is given to the child

to ‘play out’ his feelings and problems

just as in certain types of adult therapy,

an individual ‘talks out’ his difficulties” (p. 

9). In other words, play therapy uses play

to foster a therapeutic relationship, to

facilitate expression of feelings and

thoughts, and to enable the child to find

resolutions and establish coping

strategies.

Play therapy rests on a theo ret ical

basis upon which the ther a pist builds the 

rela tion ship with the client and which

deter mines whether the ther a pist will be 

more direc tive or non-direc tive. For

instance, a child-centered approach is

non-direc tive, whereas cogni tive-behav --

ioural theory is more direc tive. The

differ ence between direc tive and

non-direc tive approach lies in the role of 

the coun sellor (Johnson, Bruhn, Winek,

Krepps, and Wiley, 1999). Non-direc tive

play ther a pist focuses on devel oping a

rela tion ship with the child in which the

child can freely express feel ings and

explore prob lems (Johnson, Bruhn,

Winek, Krepps, and Wiley, 1999). The

ther a pist commu ni cates empathy, accep --

tance, and genu ine ness by affirming what

is seen, said, and felt. Non-direc tive play

therapy progresses in an unhur ried pace

and the child is allowed to choose the

toys and the focus of the session. In

contrast, a direc tive ther a pist encour ages 

use of some toys, games, activ i ties, and

stories, stim u lates progres sion through

the coun sel ling process, and provides

more direct answers and strat e gies. In a
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nutshell, play therapy consti tutes of the

ther a peutic rela tion ship, language of play,

and theo ret ical foundation, which is the

focus in this article.

Carl Rogers was Amer ica’s most

influ en tial coun sellor and psycho ther a --

pist (Kirschenbaum, 2004). His parents

were very conser va tive and tried to

keep their chil dren isolated from soci etal 

influ ences. The expres sion of feel ings

was not encour aged (Kirschen- baum,

2004). As a result, Rogers had few real

friends outside his family and expe ri --

enced lone li ness. Because of this, Rogers

started to rely on his own imag i na tion,

devel oped sensi tivity, and began writing

in order to express his emotions,

creativity and longing for mean ingful rela --

tion ships (Kirschenbaum, 2004). 

At first Rogers called his approach a

non-direc tive method (Kirschenbaum,

2004; Rogers, 1946). In the non-direc tive

method, the ther a pist avoids ques tions,

inter pre ta tions and advice. The ther a --

pist’s task is to listen to the client, accept 

the client, and reflect back the feel ings.

The reflec tion and accep tance creates

safety and encourage deeper explo ra tion, 

47CYC-On line Au gust 2014    Issue 186



insight, and even tu ally action. Rogers

(1946) summa rized the core assump tion

of his approach, “the indi vidual has the

capacity and the strength to devise, quite 

unguided, the steps which will lead him

to a more mature and more comfort able 

rela tion ship to his reality. It is the gradual 

and increasing recog ni tion of these

capac i ties within the indi vidual by the

client-centered ther a pist that rates, I

believe, the term discovery. .. these

capac i ties .. are released in the indi vidual

if a suit able psycho log ical atmo sphere is

provided” (p. 419). Later on Rogers

named this non-direc tive method, the

client-centered approach.

In the client-centered approach,

Rogers spec i fies the three key condi tions 

in the ther a peutic rela tion ship that are

needed to create the suit able psycho log --

ical atmo sphere and thus facil i tate

change in the clients (Kirschenbaum,

2004; Rogers, 1946; Rogers, 1987). The

first is to accept the client as she or he is 

without condi tions. It is impor tant to

view each client as a person of worth

and dignity and to accept the conflicting

feel ings, strug gles, and expe ri ences.

Rogers called this accep tance uncon di --

tional posi tive regard. The second

condi tion is empathy, the ability to

under stand the client’s thoughts, feel ings,

and conflicts from the point of view of

the client, to see the client’s world

through her/his frame of refer ence. Being 

genuine consti tutes the third ther a peutic 

factor that needs to be present for the

client to make the neces sary changes.

Being genuine refers to the coun sel lor’s

aware ness and expres sion of feel ings as

they appear in the ther a peutic rela tion --

ship. The role of the ther a pist is to

provide the condi tions so that the client

can access her/his inner wisdom and

facil i tate change (Kirschenbaum, 2004;

Rogers, 1946; Rogers, 1987). 

Throughout his career Rogers’ ideas

were strongly crit i cized for lack of tech --

niques and ridi culed for the

non-direc tive role of the ther a pist

(Kirschenbaum, 2004).

However, to this day, work on the

client-centered approach continues and

current research validates many of

Rogers’ concepts and contributions. It is

the client-centered approach that guided 

Virginia Axline’s development of

child-centered play therapy.

Virginia Axline had studied under

Rogers and was influ enced by his

client-centered theory (Guerney, 1983). 

Axline devel oped child-centered play

therapy by building upon Rogers’ ideas

and modi fying the client-centered

approach for use with chil dren (Guerney, 

1983). She intro duced the element of

play as the child’s “natural medium of

self-expres sion”, which creates for the

child the oppor tu nity “to play out his

accu mu lated feel ings of tension, frus tra --

tion, inse cu rity, aggres sion, fear,

bewil der ment, confu sion” (Axline, 1947,

p. 16). 

The child-centered approach incor po --

rates most of the client-centered

prin ci ples. Child-centered therapy relies

on being empa thetic with chil dren,

accepting them without condi tions,
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estab lishing a warm and friendly atmo --

sphere, and devel oping a caring

rela tion ship with chil dren (Guerney,

1983). Like in client-centered therapy, a

play ther a pist’s task is to listen to the

child, accept the child, and reflect back

the feel ings. More over, the play ther a pist

observes and partic i pates in the play,

which commu ni cates to the child that

the ther a pist is present, involved, and

attentive.

Further more, both client-centered

and child-centered approaches derive

from the assump tion that each person

regard less of the age has knowl edge of

what is missing in their life, what is

painful, what is both ering them (Guerney, 

1983; Rogers, 1946). Each person has a

powerful force that strives towards inde --

pend ence and purpose in life.  To achieve 

self-actu al iza tion, the child needs to

accept her/himself for who (s)he is. The

ther a pist creates condi tions of empathy

and accep tance, which allow the child to

be her or himself, and to accept her or

his feel ings, desires, and motifs. As Axline 

(1947) put it, “where the child is the

most impor tant person, where he is in

command of the situ a tion and of himself,

where no one tells him what to do, no

one crit i cizes what he does, .. he

suddenly feels that here he can unfold his 

wings; he can look squarely at himself, for 

he is accepted completely; .. he can

express himself fully .. he is an indi vidual

in his own right. He is treated with

dignity and respect, he can say anything

that he feels like saying – and he is

accepted completely” (p. 16). 

Axline (1947) defined basic prin ci ples

which can guide the ther a peutic process.

The first prin ciple concen trates on

devel oping a warm and friendly rela tion --

ship with the child, accepting the child,

estab lishing permis sive ness for the child

to express her or his own feel ings. More --

over, the ther a pist recog nizes the feel ings 

that are expressed and reflects them

back to estab lish insight. At all times, the

ther a pist main tains respect for the child’s 

ability to solve her or his own prob lems.

The next prin ciple spec i fies that the

ther a pist does not try to direct the

child’s behav iour. “The child leads the

way; the ther a pist follows” (Axline, 1947,

p. 73) is the core premise of the

non-direc tive child-centered approach,

which derives from the idea that the

child has the ability to solve her or his

prob lems and find the direc tion for

change.  Further more, the ther a pist does 

not try to hurry the process, but allows

the child to prog ress on her or his own
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pace. The final refers to limit setting in a

coun sel ling process. The ther a pist estab --

lishes only the neces sary limi ta tions,

namely rules focusing on “limiting willful

destruc tion of play mate rials, damaging

the room, and attacking the ther a pist”

(Axline, 1947, p. 128). These rules estab --

lish guide lines, which main tain safety,

foster respon si bility for the child’s own

actions and respect for the ther a peutic

rela tion ship. The eight prin ci ples summa --

rize the whole philosophy behind the

child-centered approach. 

Rogers (1961), as cited by

Kirschenbaum (2004), explained that “it

is the client who knows what hurts, what 

direc tions to go, what prob lems are

crucial, what expe ri ences have been

deeply buried” (p. 11). This assump tion is 

the foun da tion of client-centered

therapy. Because the client knows what

needs to change, the ther a pist relies on

the client for the direc tion of the move --

ment in the coun sel ling process. The

client leads, the ther a pist follows (Axline, 

1947). The task of the ther a pist is to

create a rela tion ship based on the ther a --

peutic condi tions of empathy, accep tance, 

genu ine ness that will facil i tate catharsis,

insight, and change.
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Hi Ev ery one!  Whilst all of you in the

North ern Hemi sphere have been of --

fer ing so cial media post ings about

Sum mer va ca tion des ti na tions and play ful 

im ages of child and fam ily fun-times, we

in the South ern Hemi sphere have been

ex pe ri enc ing our Win ter.  Where I live,

that means South erly winds that are cold 

and rain that comes through in waves.  In 

be tween the heavi est rains, I have been

help ing my neigh bour to re build ing the

fence around our gar den or yard.  That is 

the back drop to my Post card about the

Com mon wealth Games!

I never grew up with the Com mon --

wealth Games, also known as The

Friendly Games.  My knowl edge of Com --

mon wealth ex tended to Can ada and it

was not until I moved to Scot land that I

began to ap pre ci ate po ten tial mean ings

as so ci ated with Glas gow host ing the XX

Games, the first to in te grate para-ath --

letes with all the other com pet i tors.  It

was brilliant!
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En joy ing the XX Com mon wealth
Games fraw Glas gowPostcard from Leon Fulcher

Glasgow’ Smiles Better! New Zealand and The Commonwealth

Cheered for their Cyclists!



Cy cling in the new Chris Hoy

velodrome was of par tic u lar in ter est to

New Zea land ers.  This lit tle coun try per --

formed well be yond ex pec ta tions in the

cy cling and also in the net ball.  I knew

noth ing about net ball when I left grad u --

ate school in Se at tle and first moved to

Scot land and started learn ing about The

Com mon wealth. How many other

Amer i cans know about netball? 

And there they are, on an in ter na --

tional stage with coun tries like Ma lawi,

Ja maica and Papua New Guinea play ing

with dis tinc tion against teams like Aus --

tra lia, New Zea land and Eng land. Looks

like an Aus tra lia vs Kiwis final!

Young peo ple from all the lit tle coun --

tries of the World came through with

hon our.  Some peo ple re call how the

coun tries that par tic i pate in The Com --

mon wealth Games in cluded all the

‘pink-col oured’ places on the old maps!

One of the truly ex cit ing fea tures

about the XXth Glas gow Games was the 

many ways in which equal i ties and in clu --

sion were val ues that fea tured

prom i nently through out the Games. 

Events were sched uled in the Swim ming,

Track and Field, Bowls, etc that moved

smoothly be tween both groups of ath --

letes – all par tic i pat ing in one Games!
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The Commonwealth Games Showcases International
Netball

Some Sports date from the start of Olympics Sports

Athletes from Little Countries find opportunities to

excel on a World stage



We watched in hor ror as the young

man from Ghana tipped out of his rac ing

wheel chair as he po si tioned him self to

chal lenge for the med als!  The race con --

tin ued as Pat rick Obeng scram bled to his 

chair and righted it, then crawled back in

and carry on with the race, de light ing a

packed Hampden Park crowd.

How many con ver sa tions might have

been sparked off by the achieve ments of

the sight-dis abled sprinter who won

Gold with her ‘Guide Run ner’ in World

Re cord time?  Child and Youth Care

Work ers and Su per vi sors might try

think ing of them selves as ‘Guide Run --

ners’ – con nected and run ning in rhythm 

with young peo ple dur ing the sprints and 

mid dle-dis tance events of their lives!
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Glasgow’s XX Games were the first to integrate

Para-Athletes

Inclusion featured prominently throughout the
Glasgow Games
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miscellany Ednotes

 EndNotes

“If I had to make a gen eral rule for liv ing

and work ing with chil dren, it might be

this: be wary of say ing or doing any thing

to a child that you would not do to 

another adult, whose good opin ion and

af fec tion you valued.”

— John Holt

“Some books are undeservedly 

for gotten; none are undeservedly re -

mem bered.”

— W.H. Auden

“I’m more in ter ested in arous ing 

enthusiasm in kids than in teach ing the

facts.  The facts may change, but that en -

thu si asm for ex plor ing the world will

re main with them the rest of their lives.”

— Sey mour Simon

“Kids. You gotta love them. I adore

child-ren. A lit tle salt, a squeeze of lemon 

– per fect.”

— Jim Butcher, Storm Front

“As adults we choose our own read ing

ma te rial. De pend ing on our moods and

needs we might read the news pa per,  a

block buster novel, an ac a demic ar ti cle, a

women’s mag a zine, a comic, a chil dren’s

book, or the lat est book that just about

ev ery one is read ing. No one chas tises us

for our choice. No one says, ‘That’s too

short for you to read.’ No one says,

‘That’s too easy for you, put it back.’ No

one says ‘You could n’t read that if you

tried — it’s much too dif fi cult.’ Yet if we

take a peek into class rooms, li brar ies,

and book shops we will no tice that chil -

dren’s choices are often mocked, 

cen sured, and de nied as valid by id i otic,

in ter fer ing teach ers, li brar i ans, and par -

ents. Choice is a per sonal mat ter that

changes with ex pe ri ence, changes with

mood, and changes with need. We

should let it be.

— Mem Fox, Rad i cal Re flec tions

“Hi there," squeaked a pre co cious lit tle

voice, “you are speak ing to Chloe

Fusakawa, and I have just learned how to

answer the phone.”

— Ga bri elle Zevin

“Thank God for books as an al ter na tive

to con ver sa tion.”

— W.H. Auden

“There’s noth ing more con ta gious than

the laugh ter of young chil dren; it does n’t

even have to mat ter what they’re laugh-

ing about.”

— Criss Jami
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“In stead of com mu ni cat ing “I love you,

so let me make life easy for you," I de

cided that my message needed to be

something more along these lines: “I love 

you. I be lieve in you. I know what you’re

capable of. So I’m going to make you

work.”

— Kay Wills Wyma, Clean ing

House: A Mom’s Twelve-Month Ex per i ment

to Rid Her Home of Youth En ti tle ment.

“It’s not that I feel that school is a good

idea gone wrong, but a wrong idea from

the word go. It’s a nutty no tion that we

can have a place where noth ing but

learn ing hap pens, cut off from the rest of

life.”

— John Holt

“I mean, what do peo ple talk about when

they’re mar ried?” “Their kids, I guess.”

“Maybe that’s all they have in com mon.”

— Rita Mae Brown

“Time does not re ally exist for moth ers,

with re gard to their chil dren. It does not

mat ter greatly how old the child is — in

the blink of an eye, a mother can see the

child again as they were when they were

born, when they learned how to walk, as

they were at any age — at any time, even

when the child is fully grown or a par ent

them selves.”

— Diana Gabaldon

“In times of joy, all of us wished we 

possessed a tail we could wag.”

— W.H. Auden

“What is most im por tant and valu able

about the home as a base for chil dren’s

growth into the world is not that it is a

better school than the schools, but that

it isn’t a school at all.”

— John Holt

“Just let them sit in the goddam sun. But

the world won’t let them be cause there’s 

noth ing more dan ger ous than let ting old

farts sit in the sun. They might be think-

ing. Same thing with kids. Keep ‘em busy

or they might start think ing.”

— Frank McCourt, Teacher Man

“The way I wres tle five-year-olds makes

me think if I were ever at tacked by a

pack of midg ets, I’d be OK?”

— Jarod

“Very young chil dren often accept the

para nor mal as “nor mal” until adults

squeeze it out them.”

— Doug Dillon

“When I was a kid my par ents moved a

lot, but I al ways found them.”

— Rodney Dangerfield Kintz
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