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I
 was in Ten nes see last week – and

thank you to the folks at Natchez Trace 

Youth Acad emy for host ing me so well

(www.natchextraceyouthacademy.com).  I 

had a won der ful time.

I had some in ter est ing ex pe ri ences

there (fried green to ma toes, black beans,

and biker bars) – and the one which stays

clos est to the sur face right at the mo ment

is how, when Dan iel Wolfshadow and I

were hang ing out at the pro gram on a

Sunday, all the youth called me ‘sir’ or ‘Mr.

Garfat’.  At first I thought it was a ‘pro gram

char ac ter is tic’ – re ject ing the idea that they

did so be cause of their rec og ni tion of my

age J – but then I spent a few days with

the staff – won der ful folks, I might say –

and heard them refer to their col leagues as

Mr. So-and-so, or Ms Rosie (you know who 

you are) and I came to re al ize that it was

not a pro gram char ac ter is tic, but a ‘cul tural

char ac ter is tic’.

Even my good friend Dan iel – whose

name I kept pro nounc ing as Danielle,

rather than Dan-yul, to the de light of the

staff – some times said, in re spond ing to

me as we were talk ing,  ‘yes, sir’, help ing

me to re al ize how much it is an in te grated 

part of their culture.

At first I wanted to tell ev ery one to

‘call me Thom’ but I quickly re al ized that

this call ing peo ple sir, or mis ter, or miss

and madam,  is not a form of ‘dis tanc ing’

but rather is a form of re spect ful com mu --

ni ca tion – so I quickly dropped that idea.

I went to the home of a new friend

(hello Tom!) and his kids did the same,

call ing me sir, re in forc ing that this is a cul --

tural norm, not a char ac ter is tic of the

pro gram I was vis it ing.

Got me to think ing – how sub tle,

some times, cul tural dif fer ences can be –

we tend to think of ‘ob vi ous dif fer ences’

but some times our cul tural dif fer ences are 

sim ple, not so ob vi ous, non dra matic and

so we some times fail to notice them.

And some times we fail to re spect them 

be cause of our own con cern with what

we think is right.

I am re mem ber ing a young girl who

came into one of the first pro grams I

worked in.  He fa ther was out raged that

she would wear ‘mod ern’ clothes that

showed her belly.  We – the staff – saw his 

out rage as an in di ca tor of how old fash --

ioned he was.  So we ig nored his protests.

Now I re al ize that what both ered him

was that he saw her as dis res pect ing her

her i tage and cul ture.  (By the way, if you

are read ing this, Sir, I do apol o gize.)  And

we, as staff, dis counted his pro tests and of 

course, as a re sult, lost any con nec tion we 

might have built with him.

Cul tural dif fer ences are some times

very sub tle, as Leon Fulcher likes to re --

mind us.  And work ing from our own

per spec tive often blinds us, as Hans

Skott-Myhre sug gests.  Some times I am

blind. Some times I see through my own

cul tural lens, as Fran ces Ricks would say. 

Some times I am so ig no rant I sur prise my --

self. One would think that im pos si ble at

my age but so it is.

So, what’s the point?  Watch for the dif --

fer ences.  For when you vi o late the norms,

your op por tu ni ties for con nec tion get lim --

ited.  Not by oth ers, but by your self.

If we want to con nect, we need to

con nect in the con text of un der stand ing.

                                – Thom

“Sir” Editorial: “Sir”
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C
hild and Youth Care Work is a de --

mand ing pro fes sion in which the

prac ti tio ner is con fronted by mul --

ti ple and some times con tra dic tory

man dates. One of the sig nif i cant di lem mas 

Child and Youth Care Work ers face daily

is rec on cil ing the need for re la tion ship

with the ne ces sity of pro vid ing con trol.

How can the role of at tach ment fig ure and 

dis ci pli nar ian be rec on ciled? How can dis --

ci pline, even nec es sary pun ish ment, be

pro vided with out de stroy ing trust and se --

cu rity?

The lit er a ture of the help ing pro fes --

sions has not al ways helped us to deal

with the dif fi cult prob lem of in te grat ing

re lat ed ness and con trol. Tra di tion ally,

views on this topic have been po lar ized.

This is be cause two dis tinct con cep tual

frame works that have com peted since

their in cep tion have dom i nated West ern

think ing about how human be ings are so --

cial ized and develop internal controls.

Theoretical influences 

Psychodynamic the ory, orig i nated with

Freud but in clud ing con tem po rary mod els

such as At tach ment the ory, was the ear li --

est ap proach to es pouse views about

human de vel op ment and child rear ing.

This the ory cham pi ons the pri macy of

emo tional re la tion ships, es pe cially early

adult-child re la tion ships, and teaches that

self-con trol comes from re lat ed ness. This

the ory also priv i leges re la tion ships as the

cen tral tool in any ther a peu tic in ter ven --

tion. Psychodynamic the ory ex plains that

act ing out and poor self con trol in young

peo ple re sult from re la tion ship def i cits in

early life. In di vid ual be hav ioral dif fi cul ties

can only be ad dressed through the pro vi --

sion of a re la tion ship with a non-pu ni tive,

nur tur ing adult whose focus is to in ter act

with the youth in a close lov ing man ner.

The idea here is that once the child be gins 

to ex pe ri ence the re li able and pre dict able

sat is fac tion of needs that a lov ing re la tion --

ship pro vides, a sense of se cu rity will
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Abstract

One of the significant dilemmas Child and Youth Care Workers face is reconciling the need for

relationship with the necessity of providing control. This article reviews two major theories that

have contributed to the view that attachment and discipline are mutually exclusive. However, a

review of research findings suggests that it is only through the integration of relatedness and control 

that optimal growth and development can be encouraged. Implications for practice are outlined.



emerge which also pro motes self-con trol.

Psychodynamic the ory goes on to say that

any ap proach to child man age ment other

than this will not have any last ing ef fect on 

be hav iour, be cause only re lat ed ness can

stim u late the de vel op ment of in ter nal

con trols.

The im pli ca tion for prac tice is that,

par a dox i cally, dis ci pline is best served

through ac cep tance, per mis sive ness and

an em pha sis on re la tion ships. “Nurturance 

must come first. Nor will limit-set ting re --

sponses alone be ef fec tive with pa tients

who have been de prived in their early life

of both limit set ting and nurturance. For

them, act ing out be hav ior has been a cry

for at ten tion and love” (p.11, Wil son &

Soth, 1985). Some au thors even ex hort

the worker to tol er ate minor be hav ioural

lapses when ever pos si ble in fa vour of a

more long-term goal of in still ing se cu rity

and the mo ti va tion to be come self-dis ci --

plined. Im plied in this model is that

close ness with adults in spires re spect for

rules and the wish to main tain ap proval,

while the ex plicit role of dis ci pli nar ian ac --

tu ally ne gates the close ness. “ In es sence,

the suc cess ful ther a peu tic ap proach to ac --

tion-ori ented in di vid u als is based on

re duc ing the un re lated- ness that all these

young sters have” (p.367, Symonds, 1974).

Learn ing the ory first emerged as a re --

ac tion against psychodynamic the ory.

Major crit i cisms were that change strat e --

gies that rely on the de vel op ment of

re la tion ships are time con sum ing and ex --

pen sive and do not ad dress the spe cific

prob lems of in di vid u als whose be hav ioural 

func tion ing has been prob lem atic. The

major as sump tion of learn ing the ory (ad --

vanced in its most rad i cal form by Skin ner) 

is that all be hav iour is learned, and re flects 

each young per son’s in di vid ual his tory of

re ward and pun ishment. The con se --

quences of ac tions in flu ence whether or

not an in di vid ual learns self-con trol and

act ing out has lit tle to do with early ex pe --

ri ences with re lat ed ness. If a young per son 

en gages re peat edly in in ap pro pri ate be --

hav iour, it is be cause this be hav iour has

brought ben e fits to the individual in the

past. Even pun ish ment can be grat i fy ing,

es pe cially if the youth has got ten at ten tion 

and/or no to ri ety though neg a tive be hav --

iour. In a learn ing model, any adult can

man age be hav iour if they are adept at ma --

nip u lat ing the con se quences of a young

per son’s be hav iour con sis tently. “The

better one un der stands the prin ci ples and

the o ries of learn ing, the better one will be 

at chang ing be hav ior” (p.110, Stein, 1995). 

The internal state of the youth is

irrelevant — as is the relationship with the 

intervener.

Both psychodynamic and learn ing the --

ory have had a pow er ful im pact on the

evo lu tion of Child and Youth Care Work,

as is ev i dent es pe cially in mod els of res i --

den tial care (Whittaker, 1981). Both

the o ries held a fas ci na tion for me at dif fer --

ent times in my ca reer. Early on, I was

trained in the use of Behaviourism or rad i --

cal learn ing the ory. I came to my first job

in a Child and Youth Care set ting with a

pas sion ate be lief in con tin gency man age-

ment, which in our con text meant point

and level sys tems that re lied heavily on re --

wards to mod ify be hav iour (Craig, 1999). I 

spent many a team meet ing de sign ing be --

hav ioural charts, dis cuss ing the mer its of

re in force ment over pun ish ment and as --

sist ing Child and Youth Care Work ers in
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iden ti fy ing rel e vant re wards. We never

con cerned our selves with who would dis --

pense these re wards, or what the

re la tion ship con text would con trib ute. In

fact, as a con sul tant, I stressed that all

Child and Youth Care Work ers in volved

with the youth needed to re spond in ex --

actly the same way in re la tion to the

“tar get be hav iours” — the crit i cal in gre di --

ent was the pro vi sion of con sis tent

con se quences. This often proved to be a

very ef fec tive tech nique for spe cific be --

hav ioural prob lems. The youth in ques tion 

did learn prosocial al ter na tives and soon

com plied to earn re wards. But as many

au thors have pointed out (Schaffer, 1979)

the ap pli ca tion of learn ing the ory is most

ef fec tive in pro mot ing change in dis crete

be hav iours. It does lit tle to in still an over --

all sense of self-con trol. At the same time,

the charts and points as sumed mon u men --

tal im por tance in the daily in ter ac tions

be tween Child and Youth Care Work ers

and young peo ple, cre at ing a dis tance that

was dif fi cult to over come. The re la tion --

ship was be tween a youth and the team,

who acted in con cert as be hav ioural tech --

ni cians.

Over time, I be came dis en chanted with 

learn ing the ory. It began to feel mechan-

istic, overly sim plis tic and like I was ad vo --

cat ing a cookie cut ter ap proach to our

work. Many young peo ple who ex pe ri --

enced this model seemed to learn within

the struc ture pro vided, but it was less

clear that any more last ing change in be --

hav ior was oc cur ring. As stated by

Bettleheim, “The fun da men tal issue is the

cre ation of con di tions that will not only

allow but strongly in duce a child to wish

to be a moral, dis ci plined per son” (1985,

p.52). There was lit tle ev i dence that learn --

ing ap proaches had any long-term im pact

on moral de vel op ment, self-control, or

self-discipline. 

With the emerg ing pop u lar ity of At --

tach ment the ory in the 80’s and 90”s, and

the thriv ing lit er a ture of Child and Youth

Care Work, which stressed re lat ed ness

and synchronicity (Fewster, 1990: Garfat,

1998: Weisman, 1999), my think ing began

to change. A cru cial in gre di ent in any in --

ter ven tion had to be re la tion ship, and not

just the re la tion ship to a pro- gram or a

team. The re la tion- ship had to be spe cific

and in ti mate, in volv ing one iden ti fied adult 

whose task it was to make a mean ing ful

con nec tion with one young per son. This

dyadic in ter ac tion was nec es sary to com --

pen sate for the in ad e quate early at tach-

ments ex pe ri enced by most chil dren and

ad o les cents in our care. The crit i cal el e --

ments in this re la tion ship in cluded

unconditional ac cep tance, re spon sive-

ness, re li abil ity, and a ca pac ity for at tuned

in ter ac tions. “Being pres ent is not enough, 

it means vis i ble in volve ment in the chil --

dren’s daily lives, be yond the tasks of

being supervisors or appraisers of their

behavior” (Maier, 1994).

My sub se quent dis cus sions with Child

and Youth Care Work ers fo cused on re la --

tion ship is sues. Dis ci pline was now

sec ond ary and could only be a long-term

goal. In ter ven tion plan ning meet ings in --

volved iden ti fy ing the per son who would

de vote time and en ergy in in vest ing in a

young per son. We looked at ways to cre --

ate op por tu ni ties for high qual ity dyadic

in ter ac tions and de bated on is sues of se --

lec tion — should a pri mary worker be

se lected or should the young per son’s
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pref er ences pre vail? How could nat u ral af --

fin i ties be taken into ac count and what

were the implications for the team? In ad --

vo cat ing an ap proach more in line with

Psy cho-dy namic the ory, dis ci pline be came

a con ten tious issue. 

The re spon si bil ity for so cial iza tion and

teach ing nor ma tive be hav ior is an in ev i ta --

ble re spon si bil ity for any adult who cares

for young peo ple. It is also un avoid able

that limit set ting, in the short term, cre --

ates ten sion, con flict and, at times,

arouses hos til ity.

 In many in stances, the young per son’s

con nec tions to a Child Care Worker are

ten u ous and ten ta tive, re flect ing early de --

pri va tions and a re luc tance to trust. It

soon be came com mon, in some set tings,

to sep a rate the role of at tach ment fig ure

from that of dis ci pli nar ian. If lim its had to

be set or if a con se quence for neg a tive be --

hav iour was needed, some one other than

the “spe cial worker” would step in to

exert con trol. A kind of “good cop, bad

cop” model evolved in some pro grams,

lead ing to ten sions in the team and split --

ting re ac tions in the youth. Were we

fur ther ahead?

Research contributions

It turns out that there have been major

ef forts to clar ify the in ter ac tion of re lat ed --

ness and con trol through re search. The

ap pli ca tion of find ings in two areas will be

de scribed below, but the punch line is the

same sim i lar: in ter nal con trols are ac quired

in the best pos si ble way when be hav ioural

re stric tions are pro vided in the con text of a 

nur tur ing re la tion ship. The re la tion ship

con text mat ters a great deal, as does the

pro vi sion of struc ture and limit set ting. Re --

lat ed ness does pro mote con trol, but only

when con sist- ent dis ci pline and lim its are

pro vided by the adults who have a spe cific

and warm con nec tion to a young per son.

Not only does this com bi na tion pro mote

age ap pro pri ate be hav ioural func tion ing, it

also im pacts pos i tively on over all ad just --

ment. Henry Maier sug gested this years

ago. In 1987, he ex plained: “So cial ca pa bil --

ity rests upon per sonal at tach ment.

Chil dren learn most readily from those

who have mean ing for them. It is es sen tial

to keep in mind that the most po tent be --

hav ioural treat ment goes hand in had with

a sense of re cip ro cal close ness and at tach --

ment” (p.118).

The re search on parenting styles grew

out of a need to clar ify the spe cific as pects 

of pa ren tal be hav ior that im pact on chil --

dren early in life. Over time, in ves ti ga tors

iden ti fied four con sis tent and re li able di --

men sions of parenting style: warmth,

con trol (as con trasted with per mis sive --

ness), con sis tency, and dem o cratic

de ci sion-mak ing (as con trasted with au to --

cratic func tion ing). These di men sions can

be mea sured, and are rel a tively sta ble

over time (Baumrind, 1971). Re search ers,

in try ing to cap ture the com plex ity of par --

ent child in ter ac tions in real life, began to

ex am ine com bi na tions of the parenting

style di men sions, and re late them to ob --

ser va tions of child be hav ior. This work,

which began with fam i lies of young chil --

dren, has been ex tended to ad o les cents,

and re flects mul ti ple stud ies over many

years (Santrock, Mackenzie-Rivers, Leung

& Malcolmson, 2003).

The most pow er ful and con sis tent find --

ing of re search in this area is that warmth

and mod er ate con trol cor re late sig nif i --
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cantly with self-es teem, al tru ism, cop ing,

achieve ment and age ap pro pri ate self- dis --

ci pline (Bee & Boyd, 2002). Con trary to

the pre dic tions of many psychodynamic

the o rists, per mis sive ness with warmth

cor re lates sig nif i cantly with non-com pli --

ance, low self- es teem, dom i neer ing

ten den cies and im ma tu rity (Santrock et al, 

2003). On the other hand, the ab sence of

warmth in the pres ence of con trol cor re --

lates with com pli ance, but also is strongly

as so ci ated with ag gress- ion to wards the

self, poor self- es teem, fear ful ness,

unhappiness and poor communication

skills (Baumrind, 1971). 

This re search strongly sug gests that the 

di chot omy be tween re la tion ship and con --

trol is mis lead ing. The weight of the

ev i dence, though ad mit tedly correlational, 

sug gests that both are needed to pro mote 

be hav ioural com pe tence and pos i tive ad --

just ment. A sup port ing find ing of di rect

rel e vance to our work, is that in the ab --

sence of warmth, more ex treme and

pu ni tive dis ci plin ary tech niques are re --

quired to elicit co op er a tion. On the other

hand, there is no ev i dence that con trol in --

ter feres with warmth between adults and

young people. 

A model de vel oped after Skin ner

within the pa ram e ters of learn ing the ory

was that of ob ser va tional learn ing. As so ci --

ated with the work of Bandura, this model 

pos its that many com plex so cial be hav iors

are learned through im i ta tion, and through 

the ob ser va tion of con se quences for oth --

ers. In this the ory, in ter nal states do

in flu ence the ac qui si tion of be hav ioural

con trols, be cause in order to learn, youth

peo ple must watch and re mem ber (attend 

and retain) what has been modeled.

The Bandurians have widely re --

searched the pro cess of learn ing, and

spe cif i cally the con di tions that in flu ence

suc cess ful at ten tion and re ten tion. A

major find ing of this re search is that we all 

at tend dif fer en tially to dif fer ent mod els

and that how we at tend re flects re la tion --

ship is sues. It turns out we learn best from 

in di vid u als who we ad mire, we iden tify

with, and with whom we have a warm

con nec tion (Shaffer, 1989). In ad di tion, the 

more ver bal con tact we have with the

model, and the more that is ex plained, the 

better our learn ing will be, es pe cially in

re la tion to inhibitory controls (Brody &

Shaffer, 1982). 

These find ings sug gest that even within 

a learn ing par a digm, re la tion ships fa cil i tate 

the ac qui si tion of dis ci pline. A fur ther con --

tri bu tion is that ver bal com mu ni ca tion and 

ex pla na tions of dis ci pline en hance learn ing 

and fur ther cre ate con di tions for the

integration of self-control.

Final thoughts

Com pet ing the o ries in the lit er a ture of

the help ing pro fes sions have led to a false

di chot omy be tween the con cepts of re lat --

ed ness and con trol. It is now abun dantly

clear that prac ti tio ners of dif fer ent ori en --

ta tions have had to ac knowl edge the

crit i cal im por tance of in te grat ing dis ci pline 

with warmth and ac cep tance. To choose

one over the other de prives young peo ple 

in our care of appropriate developmental

conditions.

An other im pli ca tion of the re search is

that warmth works best in con cert with

mod er ate con trol, that em pha sizes ver bal

con tact and ra tio nal ex pla na tions of be --

hav ioral re stric tions (Brody & Shaffer,
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1982). Too much re stric tive ness has been

found to cre ate re sent ment and in crease

the like li hood of an ad versarial sit u a tion,

while at the same time cre at ing de pend --

ency on ex ter nal struc tures and an

in ca pac ity for initiative (Santrock et al,

2003). 

In the final anal y sis, the great est chal --

lenge may be to con sider the bal ance

be tween re lat ed ness and con trol as it re --

lates to us as in ter ven ers. Wil son & Soth

(1985) ac knowl edge that most in di vid u als

who prac tice with young peo ple are forced 

to face their own needs for con trol as part

of the ini ti a tion into the work, and that

often this takes the form of a cri sis. Our

per cep tions of our own com pe tency may

be at issue when the youth in our care are

de fi ant or noncompliant. There is a real risk 

that our needs for con trol may, at times,

dom i nate over our needs to con nect. At

the same time, we need to be aware of our 

own is sues with at tach ment and how this

can play out with the young peo ple in our

care. Re lat ed ness and con trol are not at

odds, but are in fact com ple men tary. The

best ev i dence avail able to date would dic --

tate that we pro vide mod er ate con trol in

the con text of warm, avail able re la tion ships 

with adults and that we en cour age de vel --

op ment, not com pli ance for its own sake.

As stated el o quently by Fox (1994), “kids

can be loved (af firmed) and man aged while

they are be com ing ‘em pow ered’”. It truly is 

this com bi na tion that is at the heart of our

pro fes sion. 
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Introduction

Oak Hill Boys Ranch was es tab lished in

1961 in Al berta, Can ada. It serves as a

highly com pre hen sive res i den tial treat --

ment cen ter for 11-16 year old male

youth. Young per sons who are re ferred to 

Oak Hill Boys Ranch re quire res i den tial

treat ment ser vices for prob lems as so ci --

ated with trauma re lated to ne glect and/or 

phys i cal, emo tional and sex ual abuse.

Oak Hill Boys Ranch de cided to em --

bark on an ini tia tive to re duce the use of

re stric tive pro ce dures, pri mar ily phys i cal

in ter ven tions. Phys i cal re straint and phys i --

cal in ter ven tion are terms often used

in ter change ably; how ever they have very

dif fer ent mean ings. Phys i cal re straint re --

fers to a spe cific act of phys i cally hold ing

an other per son, re strict ing and lim it ing

their move ment to pre vent harm to them --

selves or oth ers. Phys i cal in ter ven tion

in cludes all di rect con tact with the young

per son with the in ten tion of cre at ing

safety. For ex am ple, phys i cal in ter ven tion

in cludes phys i cal re straint as well as less

in tru sive in ter ven tions such as guid ing a

young per son from one place to an other

(es corts) or es cap ing from the grasp of a

young per son (per sonal safety).

Often the de vel op ment and im ple men --

ta tion of ini tia tives which lead to changes

in or gani sa tional pol icy and prac tice are a

re sult of se ri ous cri sis. The changes at

Oak Hills were put into place due to the

se ri ous in jury of a young per son and also

due to a ques tion ing about the ther a peu tic 
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ef fects of re straint prac tice. This paper is

drawn from a larger re port and com pre --

hen sive lit er a ture re view con cern ing the

use of re straint. It out lines some of the

data col lected at Oak Hills con cern ing the

use of re straint and pres ents a model for

chang ing prac tice.

Therapeutic effects of restraint

practice

The ma jor ity of ac a dem ics, man ag ers

and prac ti tio ners who are in volved in child 

pro tec tive ser vices would agree that im --

ple ment ing an or gani sa tional goal to

reduce the number of physical

interventions requires little jus ti fi ca tion.

Fur ther more, the use of phys i cal re --

straint has been ques tioned on some of

the fol low ing ther a peu tic grounds:

• it has po ten tially harm ful con se quences 

to both staff and cli ents;

• it may re in force ag gres sive be hav ior as

a cop ing mech a nism;

• it may hu mil i ate cli ents;

• it may be coun ter-ther a peu tic for in di -

vid u als with an abuse his tory (Miller et

al., 2006). 

We know that re straint can be very

trau matic not only for young peo ple and

staff who are in volved but also for youth

who may wit ness the act. Ac cord ing to re --

search (Hobbs et al., 1999; Fox, 2004),

trauma-spe cific re-en act ment may occur

when young per sons are placed in re --

straints. That is, they often re live

trau matic events from their past dur ing a

re straint. Per cep tions of in tim i da tion,

forced com pli ance or phys i cal dom i nance

by the young per son in volved mir ror the

les son they learnt while being abused

when youn ger. We often wit ness young

peo ple who be come in creas ingly fear ful,

angry and ag gres sive when re stric tive

tech niques are ap plied, stem ming from a

his tory of trauma. Given this, our goal was 

to pro vide young peo ple with an al ter na --

tive model of healthy ne go ti a tion,

ther a peu tic as sis tance and self-con trol. 

In con trast to abused chil dren, Hodas

(2004) con cludes that young peo ple who

suf fer ne glect seem to have dif fi cul ties de --

cod ing and un der stand ing emo tions across 

the spec trum. Often, these young peo ple

ex pect con flict/con fron ta tion from every

so cial en coun ter which often leads them

to take an ag gres sive stance, or, al ter na --

tively, to with draw. These find ings

re in force the the ory that abused or ne --

glected young peo ple are more at tuned to 

anger, or what looks to them like anger, in

oth ers, bring ing about feel ings of trauma

from the re straint pro cess. Hodas (2004)

writes that 

we need to appreciate the fact that,

even when implemented properly

and safely, restraint(s)à are

intrinsically traumatic and humiliating

to most children. Restraint, in

particular, has the capacity to

re-traumatise children, embitter

them, (and/or) undermine

therapeutic relationships

(Hodas, 2004, p. 12).

In order to in ves ti gate fur ther the way

in which re straints were oc cur ring at Oak

Hills, it was de cided to mon i tor their fre --

quency over an eight-month pe riod.
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Frequency of restraints

In re view ing the fre quency of re --

straints, with the time of day, for the

pe riod of April to No vem ber, 2006 there

were some in ter est ing data points. The

three peak times of day when re straints

oc curred most fre quently were be tween

11:00 a.m. and 11:59 a.m.; 4: 00 pm and

5:59 p.m. and 8:00 p.m. and 9:59 p.m.

The first peak oc curred after the res i --

dents had been in school since 9:00 a.m.,

after their last class in the morn ing. Given

that the ma jor ity of the res i dents have

cog ni tive def i cits or a di ag no sis of ADHD,

hav ing been en gaged in class room ac tiv i --

ties for more than two hours, it would

make sense that there would be an es ca la --

tion in challenging behavior.

The sec ond and third peaks, where re --

straints occur more fre quently, ac count

for 61 per cent of the re straints in the

eight-month pe riod. Dur ing the sec ond

peak of the day, the res i dents have an

hour of free time which leads into the

sup per hour and clean up. Dur ing the

third peak of the day, the res i dents have

re turned from eve ning ac tiv ity and are

typ i cally hav ing show ers and get ting ready

for bed. 

Al though there are likely a mul ti tude of 

fac tors that con trib ute to es ca la tion of

chal leng ing be hav iour which lead to re --

straints dur ing these times, there are two

com mon fea tures. First, there ap pears to

be lim ited struc tured ac tiv ity. The res i --

dents were en gaged in free play or were

being or gan ised in ways where they were

not all en gaged in an ac tiv ity. For ex am ple, 

only two res i dents were able to use the

show ers at one time and often other res i --

dents are left wait ing to com plete their

rou tines. Sec ondly, the res i dents were en --

gaged in ac tiv i ties in their res i dences. Three 

of the res i dences have be tween eight and

twelve young peo ple. Group ing these

young peo ple with their var i ous chal lenges

into a sin gle en vi ron ment, and who then

have com pet ing in ter ests are sure to con --

trib ute to es ca lat ing chal leng ing be hav iour. 

The times when re straints oc curred

least often were during structured

organised activities. These included:
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• The first four hours of the morn ing

when the res i dents were just wak en ing 

and get ting ready for school. They

were in school for two hours be fore

re straints showed sig nif i cant oc cur -

rence;

• The hour be tween 2:00 p.m. and 3:00

p.m. when the res i dents were in volved 

in op tions like com put ers or in phys i cal 

ed u ca tion;

• The hour be tween 7:00 p.m. and 8:00

p.m. when the res i dents were typ i cally

in volved in eve ning pro gram ming that

usu ally in volves high-en ergy rec re -

ational ac tiv i ties. 

Future directions for practice at Oak

Hill 

In re sponse to the data anal y sis, Oak

Hill Boys Ranch adopted a six-stage pro --

cess for ad min is tra tion and ap pli ca tion of

re straint re duc tion drawn from the work

of Haimowitz et al. (2006).

1. Lead er ship in or ga ni za tional change.

Haimowitz et al. (2006) sug gest that to

be suc cess ful, ef forts to re duce re straints

must start at the level of the Ex ec u tive Di --

rec tor and other ex ec u tive staff. Lead ers

should take an ac tive and rou tinely vis i ble

role in an nounc ing and im ple ment ing a

plan to re duce the use of re straints. A key

com po nent of this strat egy must be the

as sur ance of the over sight of every re --

straint by the ex ec u tive staff, in clud ing

fre quent com mu ni ca tions in an ef fort to

change tra di tional staff prac tices. Fur ther --

more, an agency must cre ate an

en vi ron ment that is very sup port ive and

ap pre cia tive of its staff. Staff must be lieve

they are sup ported by man ag ers in their

jobs and un der stand they have a voice in

the pro cess (John son 2004).

2. The use of data to in form prac tice. 

Data should be col lected and used in a

non-pu ni tive man ner to fa cil i tate aware --

ness among staff mem bers as to how the

fa cil ity uses such in ter ven tions. The idea is 

to pro mote suc cesses and look at areas

where im prove ments are being made so

that staff mem bers can iden tify what is

work ing and build on those suc cesses.

Haimowitz et al. (2006) sug gest that fa cil --

ity data col lec tion should in clude the

fol low ing: rates of re straint (ep i sode and

du ra tion) per six-month pe riod, bro ken

down by unit and (cli ent) char ac ter is tics;

trends in re straint use, and com par i sons in 

rates and trends be tween our fa cil ity and

other “bench mark” fa cil i ties. Carlson

(2004) sug gests track ing where, when and 

with whom re stric tive tech niques were

more likely to occur. Once trends are de --

ter mined, mod i fi ca tions to programme

struc ture dur ing these times may occur.

Fulmore (2004) adds the use of data to as --

cer tain sea sonal and tem po ral cy cles in

be hav iour man age ment and sub se quent

al lo ca tion of in creased re sources dur ing

the most needed times.

3. Staff de vel op ment. 

Staff train ing is im per a tive. As

Haimowitz et al. (2006) state: 

Efforts to reduce restraints are most

successful in facilities where policy,

procedures and practices are based

on the principles of recovery and the

characteristics of trauma-informed

systems of care. This training should
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integrate trauma-informed care, the

development of therapeutic

relationships, value clarification,

cultural competence, the use of

language, individualised care planning

skills and the importance of the

inclusion of service users in their care

planning for restraint reduction

efforts (Haimowitz et al. 2006, p.26). 

It is also sug gested that train ing on crit --

i cal in ci dent re port writ ing is

im ple mented. Train ing on in ci dent re port --

ing should in clude def i ni tions re view,

re port ing guide lines and doc u men ta tion

pro ce dures to pro mote a con sis tent, re li --

able mea sure ment of in ci dents, as

re ported by com men ta tors such as

O’Brien (2004). All of the lit er a ture re --

viewed in di cated that it is nec es sary to

pro vide a train ing cur ric u lum that sup --

ports the re duc tion of re straints. It is

im per a tive to the suc cess of any ini tia tive

that train ing is com pre hen sive, not only

fo cus ing on proper re straint tech niques

but also on ther a peu tic cri sis in ter ven tion

(Colton, 2004). We re cog nise that dur ing

emer gency sit u a tions, re straint may be --

come a nec es sary in ter ven tion to pre vent

harm. How ever, im ple ment ing safe in ter --

ven tions in a ther a peu tic man ner must

en sure that re straint is truly a last re sort,

used only in re sponse to im mi nent dan ger

to the child or oth ers, when less re stric --

tive ther a peu tic in ter ven tions have failed.

In doing this we need to pro vide staff with 

the sup port and train ing to as sist them in

car ry ing out their work in a man ner that

informs them of what to do, not sim ply

what not to do (Hart & Howell, 2004). 

4. Use of Pre ven ta tive Tools. 

Haimowitz et al. (2006) out line the fol --

low ing tools as being nec es sary to pre vent 

and re duce re straints: 

1. Client assessments to identify the risk

for violence (including previous

restraint history); 

2. Client assessments to identify medical

or psychological risk factors; 

3. The development, with clients, of

de-escalation or crisis intervention

plans which support the client in

learning self-control and calming

techniques by identifying emotional

triggers and environmental stressors

that can lead to conflict or lack of

emotional control. Colton (2004)

supports approaches where staff

members identify with clients and

include behavioural strategies, the

antecedents and early warning signs of 

behavioural escalation, and the use of

creative de-escalation strategies such

as changing staff, using humour and

providing choices. Fulmore (2004)

found the most frequently used

alternative behaviour management

techniques were timeouts,

redirection, self-calming and verbal

de-escalation. Individual behavioural

programmes have been recommended 

throughout the literature with goals

designed to focus on replacing the

most dangerous and concerning

behaviours rather than attempting to

replace all interfering behaviours; 

4. Creative changes to the physical

environment to make it more calming

and comfortable. Miller et al. (2006)

suggest examining the therapeutic
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milieu to identify the triggers of

aggression in the environment and the

introduction of specific guidelines to

reduce those triggers;

5. Ongoing implementation of daily,

meaningful and engaging treatment

activities. Colton (2004), adds that

programmes which have been

successful in reducing the use of

restraints are typically based on

empowering clients – this is often

referred to as strengths-based

treatment to take responsibility for

their behaviours (in the context of the

client’s physical, cognitive, affective

and social development and

disabilities), rather than imposing

external control through programming 

requirements and staff interactions.

For example, this includes normalising

routines and maintaining safe,

predictable environments. 

5. Sup port ing ad vo cacy in the res i den tial treat -

ment set ting

In volv ing cli ents’ fam ily mem bers, child

ad vo cates, chil dren’s ser vice’s work ers,

psy chol o gists, psy chi a trists, teach ers and

other mem bers of the young per son’s

com mu nity in on go ing treat ment is sues

can have a pow er ful im pact as a pre ven --

tion strat egy to re duce the use of

re straint. The pres ence of these stake --

holders sends the mes sage that the young

per son is sup ported in their ef forts to uti --

lise al ter na tives to vi o lence and can serve

as an on go ing re minder of treat ment

goals. Colton (2004) high lights fac tors that 

can en hance com mu ni ca tion and in volve --

ment of stake holders. This in cludes

in form ing the stake holders of the or gani --

sa tion’s pol icy and when these

in ter ven tions are used, in clud ing an ex pla --

na tion of why the in ter ven tion was

nec es sary. Staff in ter act with the cli ent to

en sure they are not iso lated dur ing the in --

ter ven tion and staff are re spon sive of the

cli ent’s need to in ter act and re in te grate

back into mi lieu after the in ter ven tion

(Colton, 2004, p7).

6. De brief ing tools 

Staff re quire sup port im me di ately fol --

low ing ep i sodes of cri sis and chal leng ing

be hav iour. Haimowitz et al.(2006) sug gest

that de brief ing ac tiv i ties be stand ard ised

through out a fa cil ity, and in te grated into

pol icy and pro ce dure. They iden tify two

dis tinct de brief ing ac tiv i ties. The first ac --

tiv ity should im me di ately fol low the event

and should be led by su per vi sor or other

se nior staff per son who was not in volved

in the event. The pur pose of this is to con --

firm safety of all in volved par ties, re view

doc u men ta tion, in ter view staff and oth ers

who were pres ent and as sist in re turn ing

the unit to the pre-cri sis mi lieu

(Haimowitz et al. 2006). Colton (2004),

notes that de brief ing with the cli ent helps

the cli ent re con nect with staff, peers and

the mi lieu. It also pro vides an op por tu nity

to re flect on the be hav iours that led to the 

in ter ven tion and to iden tify cop ing strat e --

gies and be hav iours that can be used in

the fu ture – (tak ing) into con sid er ation the 

in di vid ual’s mat u ra tion and abil ity to make

use of the pro cess –.also a need to pro --

cess the event with staff par tic u larly

around their feel ings, re ac tions and safety,

as well as ex am in ing the sit u a tion to de --

ter mine what worked or did n’t work

(Colton, 2004, p.7). 
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The sec ond de brief ing ac tiv ity is more

for mal and should occur a few days later,

at tended by a pre de ter mined re view com --

mit tee which may con sist of the fa cil ity

ex ec u tive, psy chol o gist, su per vi sor and

other res i den tial staff mem ber. The pur --

pose of this meet ing is to look at root

causes, re view and ana lyse events, and

iden tify what can be changed to avoid an

event in the fu ture. It also helps to en sure

that, as much as pos si ble, trauma is mit i --

gated for all in volved par ties (Haimowitz

et al.,2006). The in clu sion of the cli ent’s

per spec tive is crit i cal. The fa cil ity may ap --

point a staff ad vo cate to pres ent the

young per son’s per spec tive. Cri sis man --

age ment sys tem and staff train ing.

Or gani sa tions have a re spon si bil ity not

only to pro vide the best ther a peu tic care

and ther a peu tic ser vices to young peo ple

and their fam i lies, but also to en sure that

prac ti tio ners have the best skills and sys --

tems in place to op ti mise safety and

ther a peu tic care. Or gani sa tional pol icy,

pro ce dure, and prac tice need to op ti mise

both cli ent and staff ing re sources to en --

sure there is the best cri sis man age ment

sys tem in place in order to work ef fec --

tively through cri ses that have the

po ten tial to re sult in phys i cal in ter ven --

tions. It is im por tant that res i den tial

treat ment programmes take a com pre --

hen sive ap proach to cri sis man age ment

through en sur ing staff are well qual i fied,

well trained in the best mod els avail able

and op er ate a con sis tent cri sis man age --

ment sys tem.

Conclusion 

This paper was drawn from a larger re --

port which has com mit ted Oak Hill Boys

Ranch to a com pre hen sive ini tia tive that

will re view and re vise pol icy, pro ce dure

and prac tice to mini mise the uti li za tion

and ap pli ca tion of re straint within our res --

i den tial cen tre. In this paper, we have

pre sented def i ni tions of phys i cal re straint

and phys i cal in ter ven tion, our ra tio nale for 

re straint re duc tion, a brief anal y sis of

phys i cal re straint prac tices, and a pro cess

for the im ple men ta tion of new pol icy, pro --

ce dure and prac tices to sup port better

cri sis man age ment. It is hoped that by

shar ing our ex pe ri ences, some of the valu --

able les sons we learned in our review may 

be of assistance in the wider child and

youth care field.
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T
he other day I was stroll ing down

mem ory lane ... in fact I had found

my self un ex pect edly in mem ory

lane be cause I had just re ceived a phone

call from the widow of a per son who, 30

years ago, took over from me a pro gram

which I had run for 15 years. The man had 

died un ex pect edly and on the phone we

were trawl ing though the names of peo ple 

whose lives we had shared ... and my hand 

fell on an old book writ ten at about the

time I had taken over the pro gram ... and,

to mix met a phors, what a lot of water had 

flowed under the bridge!

The book was a 1968 col lec tion of

writ ings by the leg end ary F.G. Lennhoff,

ed ited by John Lampen — and with a

Fore word by Chris to pher Beedell!  At the 

very end of the book I found this short

chap ter which re flected on some of the

im por tant writ ings in the field of res i den --

tial child care at that date. How many of

these works do you recognise?

                a

The Residential Worker’s Bookshelf 

Res i den tial work leaves lit tle time for

read ing, and yet it is es sen tial that we

should do so. We need to read to keep up 

with events in the world, and we must

have the stim u lus and re lax ation of nov els, 

his tory and bi og ra phy, sci ence, or wher --

ever our own in ter ests lie. For many this

is an im por tant safe guard against be com --

ing too iso lated. Work ers have told me

that they find it im por tant to read a lit tle

every night, how ever late it may be, so

that they put a dis tance be tween them --

selves and their daily pre oc cu pa tions. But

this is not a good time to read about oth --

ers doing sim i lar work to our own; and

we need this too, as a stim u lus and at

times a cor rec tive. It is often valu able in

staff meet ings to read some thing aloud, to 

which ev ery one can put his opin ion and

com pare ex pe ri ences. Some of the ar ti cles 

in this book orig i nated in this way. Be --

cause time is so short, and books so

ex pen sive, we want to find some thing

read able with out being too ab stract or

too su per fi cial, some thing which is rel e --

vant to our con cerns, and which gives us

new in sights into what we are doing. The
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fol low ing list is just a hand ful of books

picked out on this basis. It could be much

lon ger (and may be ex tended in a fu ture

issue), but we have tried to in clude only

books which opened new ho ri zons for us

in some way or other. The ma jor ity are

de scrip tions of res i den tial work by those

who had some thing spe cial to offer. 

Michael Burn

MR. LYWARD’S ANSWER (Hamilton)

This book de scribes Mr. Lyward’s work 

at Finchden Manor with dis turbed older

ad o les cents, as seen by some one who

lived there for sev eral months. It is full of

fas ci nat ing glimpses of group and in ter per --

sonal in ter ac tions, which pro vide a great

deal of food for thought; but in the end

one wishes for the book which Mr.

Lyward or one of his col leagues could

write, draw ing all these im pres sions into

one com plete picture. 

Derek Miller

GROWTH TO FREEDOM

(Social Science Paperbacks)

A hos tel for ad o les cent boys dis --

charged from bors tal, with a good deal of

psy chi at ric over sight. Though there was a

final sanc tion of re call to bors tal, the in --

ten tion was to set up a model for a

sup port ive, non-au thor i tar ian set ting to

ease the tran si tion from bors tal to the

world at large. The de scrip tions of ev ery --

day sit u a tions, their sig nif i cance and

handling are full of value. 

Howard Polsky

COTTAGE SIX

A very chal leng ing book, though hard

to read at times, on the sub-cul ture of ad --

o les cent boys in a res i den tial treat ment

cen tre. It must prompt any one work ing

with this age-group to take a fresh look,

with the au thor’s eyes, at his own setting. 

David Wills

THROW AWAY THY ROD

(Gollancz)

Howard Jones

RELUCTANT REBELS 

(Tavistock)

David Wills’ work is often quoted as a

model for res i den tial treat ment of dif fi cult

chil dren, though one feels it is not al ways

fully un der stood by those who do so. In

these two books, we have par al lel de --

scrip tions of his work from two

con trast ing view points, which give a much 

more com plete pic ture, from which much 

can be learned. 

H. Baumeister

FORTY FOUR IN THE FAMILY

(Columbia University Press)

A de light ful ac count of a Chil dren’s

Home in Amer ica, which in its mod est

way has a great deal to teach most of us

about chil dren’s needs and the ways of

meet ing them in a res i den tial en vi ron --

ment. A new book by the same au thor has 

been pub lished recently. 

Bruno Bettelheim

LOVE IS NOT ENOUGH. TRUANTS

FROM LIFE

(Free Press, U.S.A.) 

The first of these books takes us

through the day in the Au thor’s school for 

mal ad justed chil dren; the sec ond is the ac --

count of four chil dren’s prog ress through

the school. The great value of

Bettelheim’s writ ing lies in the in sights he
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gives into the sig nif i cance of or di nary

events, wak ing up, eat ing, and so on, and

the chil dren’s re ac tions to them. For

Bettelheim, noth ing is un im por tant in the

child’s life; and his clear writ ing and lively

de scrip tions con vey his in sights to us most 

forcibly. 

Robert Shields 

A CURE OF DELINQUENTS 

(Heinemann) 

A cou ra geous book, es pe cially in ter est --

ing in its ac counts of the treat ment of

in di vid ual chil dren, and its dis cus sion of

inter-staff re la tions. It de scribes a Local

Au thor ity Res i den tial School for mal ad --

justed chil dren, which in cor po rated a

Child Guid ance Unit. One might won der

whether this struc ture was in ap pro pri ate,

as it could imply that re spon si bil ity for the

re ha bil i ta tion of the chil dren was not in

the hands of those who lived most closely

with them —but this does not detract

from the interest of the book. 

August Aichhorn

WAYWARD YOUTH 

(Imago)

The clas sic work on the ther a peu tic

set ting. Aichhorn’s book is stim u lat ing at

every point. Its main theme IS the un der --

ly ing causes of chil dren’s symp tom atic

be hav iour, and their psy cho ther apy in the

res i den tial set ting. On many points res i --

den tial work has not yet “caught up” with

Aichhorn. 

Richard Balbernie

RESIDENTIAL WORK WITH

CHILDREN

(Pergamon)

This is a thought ful book par tic u larly

con cerned with lead er ship and struc ture

in the res i den tial set ting, the need for the

set ting to be or gan ised con sciously for an

agreed task, and for chil dren to be se --

lected with this set ting and task in view.

Not an easy book to read, but it has a

great deal to offer. 

Fritz Redl

CHILDREN WHO HATE and

CONTROLS FROM WITHIN

(Free Press, U.S.A.)

These books, writ ten from a great deal 

of prac ti cal ex pe ri ence, deal with the

psychodynamics of chil dren whose be hav --

iour con trols have bro ken. They will be of

in ter est to those who value a the o ret i cal

view point on the prob lems they meet in

their daily work. 

Otto Shaw

MALADJUSTED BOYS

(Allen & Unwin)

In con trast to the sol emn way in which

most writ ers ap proach this sub ject, it is

re fresh ing to read an ac count by some one 

who so clearly en joys his work, and can

share it with us with hu mour and a light

touch. The book is di vided be tween ac --

counts of dif fer ent types of

mal ad just ment, and a dis cus sion of the

school’s ap proach with a fairly struc tured

sys tem of Meet ings, Courts and

Committees. 

F. G. Lennhoff

EXCEPTIONAL CHILDREN

(Allen & Unwin)

The Res i den tial Treat ment of Emo tion --

ally Dis turbed Boys at Shotton Hall. 

“A book for the lay man as well as the

spe cial ist, be cause some of the prob lems
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de scribed and dealt with here could occur 

in any ed u ca tional com mu n ity and the chil --

dren’s back ground dif fi cul ties are

po ten tials in any fam ily. The care ful cat a --

logue of the main causes of dis tur bance is

mas terly. The book is com pre hen sive and

con struc tive.” So cial Sci ence Quar terly. 

F. G. Lennhoff 

BEING SENT AWAY

(Shotton Hall Publications)

The first book to ex am ine in some de --

tail the de ci sion to admit chil dren to

res i den tial set tings, the pos si ble strain on

them and re lated prob lems; and to sug --

gest ways of mini mis ing this and using the

child’s ad mis sion as the foun da tion of his

future progress. 

J. C. Lampen

FORTY-FOUR CHILDREN

THINKING ALOUD 

(Shotton Hall Publications)

An ac count of ther a peu tic group dis --

cus sions in a set ting for emo tion ally

dis turbed boys and ad o les cents, which

might serve as a guide line for oth ers. The

book de scribes dis cus sions on a wide

range of top ics, help ing the boys to think

about ex pe ri ences they will en coun ter in

later life and evolve pos i t ive views on

them. 

Sybil Marshall 

AN EXPERIMENT IN EDUCATION

(C.U.P.)

David Holbrook 

ENGLISH FOR MATURITY 

(C.U.P.)

Both these books were writ ten by and

for teach ers, but the res i den tial worker

will find them valu able be cause their real

sub ject is stim u lus of the young. Mrs. Mar --

shall’s work with her Pri mary School

chil dren was a strik ing unity of art, music,

Eng lish, local stud ies and the lives of the

chil dren them selves. Mr. Holbrook dis --

cusses mainly chil dren’s read ing, with

sug ges tions for the use of music and

folksong, in the sec ond ary age group. Both 

books are highly practical. 

There are many good books deal ing

with in di vid ual pur suits; in hand i craft, Dry --

ads of Leicester’s cat a logue should be

con sulted. For youn ger chil dren, there is a 

Pen guin Hand book PLAY WITH A

PURPOSE FOR UNDER SEVENS. 

D. W. Winnicott

THE CHILD AND THE FAMILY

(Tavistock)

THE CHILD AND THE OUTSIDE

WORLD

(Tavistock) 

These books de scribe in sim ple, in deed 

hum ble, terms the early stages of child de --

vel op ment, and their ef fect on the later

per son al ity. They are es sen tial read ing for

all who work with chil dren, be cause of the 

au thor’s un ri valled in sights, and his mar --

vel lous gift for con vey ing them. The two

have been com bined as a Pel i can Book,

but this omits some valu able es says on

res i den tial work (spe cif i cally war time hos --

tels for evac u ated children) from the

second book 

Anna Freud

THE EGO AND THE MECHANISMS

OF DEFENCE 

(Hogarth Press)

Of the clas sic psy cho-an a lyt i cal lit er a --

ture, this is prob a bly the most help ful to
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the res i den tial worker. Al though the ap --

proach is the o ret i cal, the book is writ ten

clearly, and the con cepts dis cussed are of

par a mount im por tance in personality

development. 

Agatha Bowley 

CHILD CARE

(Livingstone)

A hand book on the care of chil dren de --

prived of a nor mal home life. A very

thought ful lit tle book, very closely in touch 

with the ac tual sit u a tion in the res i den tial

set ting, with many quo ta tions from those

who work there. 

Maxwell Jones

SOCIAL PSYCHIATRY

(Tavistock)

An other very prac ti cal, clearly writ ten

book, which de scribes three ther a peu tic

com mu ni ties for adults. The worker with

chil dren can gain a great deal from com --

par ing his own work with that de scribed

here, in which skil ful group work played a

major part in the re ha bil i ta tion of the

patients. 

...

It was tempt ing to add many more ti --

tles, in clud ing sug gested nov els for the

res i den tial worker — a list which might

have started with Golding’s LORD OF

THE FLlES, Naughton’s ONE SMALL BOY 

and Cary’s CHARLIE IS MY DARLING.

But it seemed better not to ex tend the list 

too far, spe cially as we hope that a fur ther

list of sug ges tions may come from our

read ers giv ing the books which they have

found most help ful, in a later issue. 

               a
And there it is, a wheel bar row-load of

writ ings which had a pro found ef fect on

those of us who were chart ing our

courses through the field about forty years 

ago! If you go to the home page of

CYC-Net and find the mod est lit tle box

on the top right-hand cor ner in vit ing you

to “Search CYC-Net”, enter the name

Lennhoff you will find many ex tracts

which we have of fered on this site over

the years. 

                      —  BG
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Los ing my
Voice
Laura Steckley

W
 ell, it has been a long, tough

year and it’s not even over yet.  

Big changes con tinue in my uni --

ver sity, caus ing sig nif i cant stress and

un cer tainty (and heart-break ing dis ap --

point ment for some).  Sim i larly, there

have been big changes within SIRCC (the

Scot tish In sti tute for Res i den tial Child

Care) which have also caused sig nif i cant

stress and un cer tainty.  As a mat ter of fact, 

we’re no lon ger SIRCC but the Cen tre for 

Ex cel lence for Looked after Chil dren in

Scot land, or CELCIS.

Other changes to my own work load,

roles and re spon si bil i ties have made it a

dif fi cult year.  Much of the time I’ve felt

I’ve been barely keep ing up, or rather, not 

keep ing up.  And, I moved

home; nine months on I’ve still

got boxes to un pack and

spaces to fig ure out.  Some of

these changes have been pos i --

tive (though def i nitely not all),

but all car ried with them a cer --

tain de gree of stress and anx i ety.

And as ever, when things get to be too

much, I get sick.  For tu nately I’ve just

come down with colds, but sev eral bad

ones which have taken weeks to get over.   

Twice this year I’ve lost my voice.  Well,

twice lit er ally.  I’ve also felt a met a phoric

loss of voice over the last few months.

Voice, in one sense, can be thought of

as the way a per son comes across in writ --

ing.  Dif fer ent au thors have dif fer ent

voices and this voice is made up of their

writ ing style, the words they choose and

the sub jects they write about.  Find ing

one’s voice can often be the source of

anx i ety and strug gle for as pir ing writ ers.

Voice has also come to sym bol ise

some thing be yond one’s writ ing style.  Ac --

cord ing to some schools of thought, voice

re quires speak ing from a place of au then --

tic ity.  A Google search, using voice as the

search term, yields a pleth ora of websites

for ad vo cacy or gani sa tions with voice in

their ti tles. Voice has be come a term

about as ser tion, agency and being heard. 

Hav ing a voice is about hav ing a say, or at

least hav ing some thing to say that is

deemed worth lis ten ing to.  

Find ing one’s voice, whether spo ken or 

in writ ing, re quires con fi dence.  It also

takes en ergy.  Per haps we all have en --

coun tered cir cum stances in which, due to

our own fear, hope less ness or ex haus tion,

we did n’t raise our voices even though we 
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felt we should.  Some times there are just

too many oc ca sions where we find our --

selves in these cir cum stances.    Whether

this hap pens reg u larly or at piv ot ally im --

por tant mo ments in our lives, the im pacts

are cor ro sive.

In a three year study ex plor ing the

views and ex pe ri ences of ‘at risk’ girls,

Tay lor, Gilligan and Sullivan (1995, p. 3)

write com pel lingly about the im por tance

of voice for psy cho log i cal de vel op ment

and well being:

Girls’ de scrip tions of their in creas ing

iso la tion and psy cho log i cal dis tress,

in clud ing their ex pe ri ence of hav ing

no ef fec tive voice, reg u larly pre ceded 

overt man i fes ta tions or symp toms of

psy cho log i cal trou ble, high light ing the 

op por tu nity for pre ven tion and also

guid ing pre ven tive strat e gies.

Con versely, they found that

A res o nant re la tion ship with a

woman, mean ing a re la tion ship in

which a girl can speak freely and hear

her voice clearly re sounded as a voice 

worth lis ten ing to and tak ing se ri ously 

– a voice that en gages the heart and

mind of an other and calls forth

re sponse – was as so ci ated with

psy cho log i cal health and de vel op ment 

and what are com monly re garded as

good out comes for the girls in this

pro ject: no early moth er hood,

grad u a tion from high school, for

some, higher ed u ca tion and so cial

mo bil ity, and a con tin u ing sense of

psy cho log i cal vitality and involvement

in life (p. 4). 

For me, this col umn has been an ex er --

cise in voice – both in find ing my writerly

voice and as a plat form for ex plor ing ideas 

and putt ing forth ar gu ments about how

we might think about prac tice.  I have had

the good for tune of en joy ing res o nant re --

la tion ships with fel low prac ti tio ners and

ac a dem ics (in clud ing the ed i tors of

CYC-On line); they have en abled me to

speak (and write) more freely, with con fi --

dence that I will be taken se ri ously.  It is a

priv i lege and a heavy re spon si bil ity.  

So how have I man aged to lose that

con fi dence, hope and en ergy that en abled

me to over come all of my writerly anx i --

eties and in se cu ri ties each month and risk

rais ing my voice (most months, any way)? 

I’m pretty sure that the ef fects of stress

and un cer tainty, my own and that ab --

sorbed from those around me, has been a

sig nif i cant fac tor.  It has felt pretty

uncontained.  To be fair, there have been

plenty of other fo rums in which I have

raised my voice over the last few months

(though how ef fec tive it has been is an --

other story).  

So what does this have to do with CYC 

prac tice?  Well, the im por tance of voice is

use ful in in form ing how we think about

our work with young peo ple.  ‘You can not 

have voice with out re la tion ship, [and] you

can not have re la tion ship with out voice’

(ibid, p.210).  But I won der, can we ef fec --

tively pro vide res o nant re la tion ships with

young peo ple if we are not also en gaged in 

rais ing our own voices and en gag ing in

what ever strug gles this pro cess en tails? 

How much is our abil ity to re ally lis ten af --

fected by a per va sive feel ing of not being

heard, or worse yet, not feel ing our voice

is worth lis ten ing to?  
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Res i den tial child care in the UK is not

as well un der stood or val ued as is nec es --

sary for us to meet the needs of our kids

and their fam i lies – not even close.  This is 

due, in part, to the fact that prac ti tio ner

voices do not ad e quately in form pol icy

and prac tice.  There has been a his tory of

prac ti tio ners not being ex pected to (or

ex pect ing them selves to) ar tic u late a ra --

tio nale for their prac tice in a clear and

in formed way.  And when prac ti tio ner

voices are raised, they often do not res o --

nate with dom i nant dis courses about care, 

chil dren or pro fes sional re la tion ships and

there fore aren’t heard. 

It is ex tremely dif fi cult to raise one’s

voice when one does n’t have the words to 

make sense of com plex i ties or ex press

deeper un der stand ings.  Our own strug --

gles to ar tic u late the com plex i ties of the

work and speak out against ill-thought no --

tions of good prac tice, for in stance,

par al lel young peo ples’ strug gles to ar tic u --

late their hurt, anger and con fu sion in

ways that will serve them better in this

world.  For me, read ing or hear ing au --

then tic words that ac tu ally res o nate with

my own be liefs, val ues and ex pe ri ences

has been (and con tin ues to be) in stru men --

tal in find ing my own words – my voice. 

As this body of lit er a ture be comes stron --

ger and fur ther reach ing, it has the

po ten tial to change the above men tioned

dom i nant dis courses.

Re cently, how ever, I have found my self

avoid ing that un com fort able place of try --

ing to voice some thing that is dif fi cult to

put into words.  I also see some of my stu --

dents and fel low prac ti tio ners doing the

same.  It’s eas ier to let some one else do it.  

How ever, I have felt un set tled and a bit

dis lo cated about miss ing my monthly col --

umn, about not rais ing my voice in this

way and about not meet ing this com mit --

ment.  This makes me won der about

oth ers’ ex pe ri ences of not speak ing up, or 

of not even find ing the words.  And I won --

der how much harder that is when there

has n’t been sup port for – or even value

given to that strug gle.

So I guess this is my ex plor atory,

long-winded, some what in ar tic u late ef fort

to argue for the value of ar tic u lat ing one’s

be liefs, val ues and ex pe ri ences – of find ing 

and rais ing our au then tic voices – even

though for most of us, it is an un com fort --

able strug gle.  These voices, spo ken and

writ ten, carry the po ten tial to en gage the

hearts and minds of oth ers, fur ther ing en --

hanc ing the vi brancy and col lec tive

strength of our sec tor.
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M
y logic is the only way to be log i --

cal, ex cept for your logic.  When

my wife and I have dif fer ing

opin ions, which hap pens some times, I try

to show her that she is not being log i cal. 

This ar gu ment never seems to work, even 

though it makes per fect sense to me. In

fact she often re sponds that I am not

being log i cal, then de scribes her “truth”

which is not log i cal at all to me.

I also be lieve that I have a few sug ges --

tions which would im prove her as a

per son, which she also re jects, often with

sev eral of her own sug ges tions about how 

I might im prove. This of course does not

seem log i cal or use ful to me.

Per haps my ex pe ri ence res o nates with

some read ers who may also be chal lenged 

by their part ner’s logic. We all have our

own be liefs about the world around us,

which cre ates our logic and rea son ing.

Last month I de scribed the con cept of

hu mil ity, which I said was the abil ity to

stay cu ri ous and un threat ened when con --

fronted with at ti tudes and be liefs that

con tra dict your own cher ished ideas

about life truths. The skill needed is to

build bridges be tween my logic and yours, 

not to con vince you that my logic is better.

Peo ple who have suf fered abuse and

ne glect usu ally have a logic about life

truths which chal lenges most of our so --

cially ap pro pri ate norms and rules. In fact,

when I have tried to use my logic about

re la tion ships, so cial rules and even what is 

fair and just, their re sponse has been quite 

frus trat ing. The more I ap peal to com mon 

sense (my logic), the more an noy ing the

other per son seems to be come. Often I

can get other CYC peo ple on my team to

agree with me about my logic, but even

the weight of our col lec tive logic fails to

be con vinc ing to the youths  I work with. 

I find that log i cal con se quences, so

cher ished by me and the rest of the team,

often do not fit the logic of the youth, and

the frus tra tion ev i dent in the youths’ re --

sponses mir rors my frus tra tion at their

lack of un der stand ing (i.e. my log i cal per --

spec tive) of what is hap pen ing.

I also reg u larly de scribe in re ports,

treat ment con tracts, and daily logs the

log i cal sug ges tions that I have cre ated for

how they can im prove as per sons, which I

can make them sign, but they do not seem 

to “own” them (see above de scrip tion of

my wife). 

Rather than try ing to get the youth to

be more log i cal, I started to re al ize that

they were very log i cal al ready, and that I

needed to cre ate bridges be tween our dif --

fer ing logic about how the world works. 

This is not an easy task in any re la tion ship, 

but es pe cially when our be liefs are po ten --

tially so di ver gent. For tu nately, one of us is 

ac tu ally get ting paid to be more un der --

stand ing, so the task, while dif fi cult, is

pos si ble.  Hu mil ity is the first step.  Next

month I will de scribe a bit more about the 

task.
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W
hen all the guff is pushed aside,

most child and youth care

work ers are ex pected to per --

form two basic tasks. The first is to

elim i nate be hav iours that adults have

deemed to be un ac cept able. The sec ond

is to en sure that the prob lems don’t re oc --

cur by chang ing the way kids think and

feel about them selves and the world those 

same adults have cre ated. This bot --

tom-line con tract is what I like to call the

Man age ment and Med dling, or “M&M,”

Im per a tive.

Please don’t mis un der stand me. I’m not 

sug gest ing we should n’t try to change be --

hav iours that are of fen sive or

self-de feat ing. There’s no plea sure in

being around kids who per sis tently abuse

them selves and oth ers – par tic u larly if the

‘other’ hap pens to be me? And, to be hon --

est, some our most ef fec tive tools are

de signed to con trol be hav iour, es pe cially

in res i den tial set tings where we have the

power and call all the shots. 

In the med dling de part ment, we have a 

tempt ing smor gas bord of the o ries and

tech niques gen er ously pro vided by our

friends in med i cine, psy chol ogy so cial

work. Of course we don’t offer treat ment 

or ther apy (how pre ten tious would that

be?) but most of those nifty in ter ven tion

tech niques we like to brag about have

been bor rowed from the psy cho ther apy

folks who are pro fes sion als with fee-pay --

ing cli ents and licen ces to prac tice. When

it comes to mea sur able out comes, how --

ever, only the good old chem i cal fix, along

with its ad junct, cog ni tive-be hav iour ther --

apy, seem to have any hope of

dem on strat ing sta tis ti cal sig nif i cance. Ah

well …

My pur pose here is not to con demn, or 

even ques tion, the foun da tions of CYC

prac tice. I only want to point out that they 

are es sen tially ‘out side-in’ strat e gies. By

this I mean that the prac ti tio ner (the adult) 

is both the ini ti a tor and agent of change

while the re cip i ent (the kid) is the will ing

or re sis tant re spon dent. What ever the

pro gram bro chures might say, al most in --
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vari ably it’s the adult who de ter mines

what’s to be changed and what the out --

comes should look like. And it’s the

com mit ment and skill of the adults that

pro vide the re sources to make it all hap --

pen. When all is said and done, it’s these

things that de ter mine whether prac ti tio --

ners are con sid ered to be ef fec tive, their

prac tices valid and their pro grams funded.

There’s noth ing in her ently wrong with

this. If we waited for the kids to de cide

what they want to change, and how they

want to go about it, we’d be herd ing them 

into ge ri at ric cen tres. Yet, some thing is

sadly miss ing. 

The prob lem is that kids who have

been ex posed to an out side-in re gime,

tend to de velop and out side-in men tal ity.

They see them selves as ben e fi cia ries or

vic tims of their cir cum stances, de pend ing

upon whether they’re con sid ered to be

win ners or los ers. So whether kids chose

to thank me for chang ing their lives, or

blame me for the abuse I in flicted upon

them, I am equally dis turbed. Their in abil --

ity or un will ing ness to see that they have

the re sources within them selves to cre ate

the lives they want keeps them stuck in

their own quag mire. At the heart of the

mat ter, they have no idea who they are,

what op tions are avail able and how they

might take charge of their lives. The miss --

ing piece is their in abil ity to look at

them selves, to re flect upon their ex pe ri --

ence and to take ac tion on their own

be half. 

The In side-Out Al ter na tive

Tra di tional out side-in meth ods iden tify

the prac ti tio ner as the pri mary agent of

change. 

For the most part, they are based upon 

some no tion of def i cit or dis abil ity used to

jus tify pro fes sional in ter ven tion. In side-out 

ap proaches, on the other hand, are based

upon the be lief that all kids have the inner

re sources and po ten tial to cre ate their

own lives in their own way. The ini ti a tor

may still be the adult but, from the out set, 

the focus is upon the sub jec tive ex pe ri --

ences of the young per son rather than

some pop u lar ized label and pre de ter --

mined plan of ac tion. In this way, the

pro cess of change moves in the op po site

di rec tion. The pri mary skills of the prac ti --

tio ner are re la tional sen si tiv ity and

responsivity, rather than med i cal-style di --

ag no sis and in ter ven tion and the en dur ing

stance is one of per sis tent cu ri os ity. In

some ways this is sim i lar to the ‘cli --

ent-cen tred’ ap proaches ad vo cated by

Carl Rog ers in the 1960’s al though the is --

sues and the con text are quite dif fer ent.

As sum ing an in side-out per spec tive

isn’t an im me di ate all-or-noth ing stance.

Most kids, and par tic u larly those in trou --

ble, are raised and ed u cated through

ex ter nal con tin gen cies and con trols. As a

con se quence, they cre ate their own ways

of pro tect ing a fear ful Self from hos tile or

ne glect ful world. Any sud den at tempt to

change the rules, how ever well in tended,

will more than likely be treated with sus --

pi cion and re sisted, thereby strength en ing

the de fen sive ar mour. What’s called for is

an in cre men tal shift that builds trust and

grad u ally draws at ten tion to what’s hap --

pen ing on the in side. This usu ally re quires

con sid er able pa tience on the part of the

prac ti tio ner, but push ing too hard, slap --

ping a label on the re sis tance, or re sent ing 

the re sent ment, will only serve to
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strengthen the de fen sive walls. Some --

times, it’s nec es sary to hang onto the faith 

that there isn’t a kid on this planet who

would n’t want to be seen and heard by a

trusted and car ing adult. On the other

side, by com ing to un der stand a young

per son’s inner world, a pro fes sional will

be in a po si tion to re spond to that world

and em ploy only those meth ods that pro --

mote the de vel op ment of an ef fec tive self

– from the in side out. Using ex ter nal re --

wards, for ex am ple, may bring about the

de sired changes in be hav iour but there’s

all the dif fer ence in the world be tween a

re ward that en hances self-ef fi cacy and one 

that con firms the very op po site – even

though the be hav iours may ap pear iden ti --

cal. Only by un der stand ing the in di vid ual’s

sub jec tive ex pe ri ence is it pos si ble to

make such dis tinc tion.

The Role of the CYC Pro fes sional

In mak ing this case, I’m not sug gest ing

that CYC pro fes sion als should begin to

think of them selves as ‘ther a pists’. The

role of ther a pist can never be as sumed by

any one who ex er cises con trol or au thor ity 

over his or her cli ents – it’s that sim ple.

How ever much we might like to deny the

much-ma ligned power-dif fer en tial, it’s a

re al ity that will never go away. Per son ally,

I be lieve it to be an es sen tial in gre di ent of

child and youth work – one that makes it

pos si ble for us to go straight to the heart

of the mat ter. 

The child and youth care re la tion ship

may be come a meet ing of selves, but try --

ing to turn it into a meet ing of peers is

coun ter-pro duc tive and just plain silly. In

the first place, most of the kids we work

with do not choose to work with us, so
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our very pres ence in their lives is an au --

thor i tar ian im po si tion. Sec ondly, most of

their re cur ring dif fi cul ties are ac tu ally de --

vel op men tal in ter rup tions that have been

cre ated through their re la tion ships with

sig nif i cant adults – par ents and care givers

in par tic u lar. These must be re solved if the 

young ster is to move on and, in many

cases, the CYC pro fes sional is the ‘ideal’

adult au thor ity with whom he or she can

work through the omis sions and trans --

gres sions of the past. 

Some CYC folks dis like plac ing them --

selves in this role for a va ri ety of rea sons

but, whether we like it or not, kids will

con tinue to turn us into sur ro gate par ents

and pro ject their hopes and anger in our

di rec tion. This isn’t det ri men tal to the

work, it’s an op por tu nity to bring about

change. We are talk ing about clas si cal

‘trans fer ence’ and ef fec tive pro fes sion als

will know how to rec og nize it, be com --

fort able with it, and in cor po rate it into

their prac tice. This does n’t mean they will

slip into the ‘coun ter-trans fer ence’ trap by 

be com ing pre tend par ents – only that they 

will stand firmly enough in the adult role

to allow the young ster to do the nec es --

sary de vel op men tal work that could n’t be

ac com plished around Mommy and Daddy. 

This may sound like a com plex and del i --

cate pro cess, which of course, it is. The

trou ble is that very few prac ti tio ners are

trained to work with this pow er ful as pect

of the CYC re la tion ship. Per haps the day

will come when this, along with many

other re la tional tools, be comes part of our 

col lec tive pro fes sional pack age.

Re turn ing to the cen tral theme of this

ar ti cle, we need to ask whether it’s pos si --

ble for us to see and hear kids for who

they re ally are, given our place of au thor --

ity and the ex pec ta tions placed upon us

(see para graph one)? On the other side,

will kids ever trust enough to re veal their

inner world and risk ex pos ing their trem u --

lous selves to an ‘au thor ity’ fig ure with a

hid den agenda? If the in her ent power dif --

fer en tial pre vents us from being

ther a pists, are we able to be come lis ten --

ers or wit nesses? The sim ple an swer is to

all of the above is ‘yes’ but there are many 

ob sta cles con spir ing against this pros pect,

and most of them be long to us.

First we have to sus pend the be lief that 

re la tion ships are con ve nient ve hi cles

through which one per son is able to mod --

ify the ex pe ri ence or be hav iour of

an other. This does n’t work in child and

youth care any more than it works in mar --

riage. When the ob ject of the ex er cise is

for one per son to see and hear an other,

there can be no other agenda and what

emerges is a re la tion ship that is in an end

it self. But CYC folks do have agen das –

lots of them. They’re in our minds when

we de vise pro grams, plan ac tiv i ties and try 

to dis cour age Crys tal Mof fat from carv ing

up her arms with a razor blade. And with

every agenda there comes a de sired out --

come, a chance for “suc cess” and a

fa vour able eval u a tion from those who ex --

er cise their au thor ity over us. It’s the

work, folks - it’s what we do. The ques --

tion is, can we bracket-off our

as sump tions and as pi ra tions to sim ply hear 

what Crys tal has to say about her inner

world with out jump ing in to make ev ery --

thing right? Well, as Mr. Obama used to

say “Yes we can” but, just like the be lea --

guered U.S. Pres i dent, we face many

for mi da ble chal lenges along the way.
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Allow me to make a few sug ges tions for

prac ti tio ners who wish to see and hear

kids for who they re ally are and lay the

foun da tions for work ing from the in --

side-out.

Show ing-Up

The first es sen tial step is to ‘show-up’

– to bring the un adorned adult Self to the

party. Only an au then tic Self can make

con tact with an other Self. There are two

as pects to this. The first is to be aware of

all those tempt ing and sub ver sive lit tle

agen das that are still stick ing to your in --

ten tions and let them go. The sec ond is to 

be come aware of your own in ter nal state

– your thoughts, feel ings and phys i cal sen --

sa tions – they are all parts of the same

sys tem that is you. By far the most di rect

ac cess to this in for ma tion is through the

breath. In open ing up your aware ness, sit

down com fort ably with your feet firmly

grounded and no tice how you’re breath --

ing – fast, slow, deep, shal low etc. Then

take a cou ple of deep belly-breaths and

close your eyes. No tice any phys i cal, emo --

tional and cog ni tive shifts. Re peat this until 

you feel fully con nected to your in ter nal

ex pe ri ence. Then open your eyes and,

from that inner place, make con tact with

the out side world of ob jects, colours,

smells, etc. When you can switch back and 

forth freely be tween the in side and the

out side, you are ready be fully pres ent

with an other with out los ing your Self in

the pro cess. From this place, the task is

one of in vit ing the more un sure Self of the 

young ster to come for ward – to the place

we call the “con tact bound ary.”

Staying Cu ri ous

Just be cause you’ve made your-Self

avail able, does n’t mean the other Self is

going to come rush ing out with open

arms. In all like li hood, this will be an un fa --

mil iar, even threat en ing, ex pe ri ence for

your young part ner, so you might ex pect

defences to be strength ened as the sin cer --

ity of your in vi ta tion is put to the test. It

could take a while, so it’s usu ally best to

begin the pro cess in short sched uled ses --

sions – say 30 min utes of ‘to gether time’

after school. You may get the si lent treat --

ment, su per fi cial chit-chat, re cur sive

ques tions or sun dry ac cu sa tions, but the

key is to stay in touch with your-Self and

re main open to what ever is com ing from

the other side – with out judg ments or in --

ter ven tions. Your quest is for con nec tion

and your search is driven by un con di tional

cu ri os ity. The more pro tected the youn --

ger Self, the lon ger it will take but sooner

or later, usu ally when you least ex pect it,

the defences will mo men tarily drop and

you will sense an un fa mil iar pres ence

peek ing out from the bat tle ments. This is

a mo ment of truth and if you’re there to

ac knowl edge and wel come the stranger

into the fold, the in side-out shift be gins

and a new re la tion ship is born. From this

point on, it’s not so much what you do,

but who you are that counts. 

As with a young child, this del i cate re la --

tion ship must now be nur tured with the

adult es tab lish ing the con di tions and

show ing the way. To this end, it’s es sen tial

that, within the range of daily ac tiv i ties and 

events, time is still set aside for di rect

Self-to-Self com mu ni ca tion. What the

emerg ing Self needs is not a judge or a

teacher but an ac cu rate mir ror – an af fir --
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ma tion of its ex is tence, right ness and

va lid ity. While mir ror ing is a nat u ral abil ity, 

it is also a skill that should be honed by

any pro fes sional who works relationally

with ei ther chil dren or adults. The prob --

lem is that it’s not pos si ble to re flect what

you don’t have. In other words, you can --

not ac cu rately mir ror an other un less you

have been ac cu rately mir rored. Since it’s

highly un likely that you grew up with mir --

rors that fully re flected what you thought

and felt, there’s al ways some re me dial

work to be done. In re view ing the fol low --

ing de scrip tions of mir ror ing styles, it

might be use ful for you to con sider which

style best de scribes your own ex pe ri ence

grow ing up since this is likely to be the

style you will adopt in re flect ing the ex pe --

ri ence of oth ers.

Mir rors that Lie

Do you want kids to suc ceed in life? To

feel good about them selves? To have a pos --

i tive at ti tude? Of course you do, and the

ob vi ous strat egy is to focus on the good

stuff and ig nore the crappyola. “Well

done,” “Bril liant” “Fan tas tic” “You’re so

tal ented” we cry as the kid strug gles to

match the bill ing. And the more se ri ous

the per ceived def i cit, the more we am plify 

the pos i tive mes sage. It’s called over-mir --

ror ing and it’s still the most pop u lar

mo ti va tional tech nique em ployed by par --

ents, pro fes sion als and ath letic coaches

who push kids to per form to some pre de --

ter mined agenda. Behaviourally it can

ap pear to work like a charm but, faced

with such ex ag ger ated re flec tions, a frag ile 

Self can eas ily be over whelmed, with --

draw ing from the ac tion and leav ing the

per former to carry on alone. Over time,

the suc cess ful ones re main empty on the

in side while the fail ures build up lay ers of

pro tec tion from a bar rage of neg a tive

judg ments and la bels. The use of

over-mir ror ing to pro mote self-es teem

re mains uni ver sally pop u lar, even though it 

pushes the au then tic Self has into hid ing,

leav ing the kid with noth ing on the in side

to feel good about. The Self the world

sees is a fake – an image of suc cess that

wraps it self around the ego to be come

what ever is re quired to earn the most val --

ued re wards.

Per haps you be lieve kids should get on

with their own lives with min i mal adult in --

ter ven tion? “That’s nice dear… now go

and wash-up be fore din ner.” At the ex --

treme end, this oc curs when the

sig nif i cant adult is not en er get i cally pres --

ent or tends to re spond well below the

child’s level of ex cite ment. The re sult is

that he or she is left feel ing un seen, un --

heard and even aban doned. This is

under-mir ror ing – hazy re flec tions from

the out side that lack def i ni tion and form,

leav ing the re cip i ent feel ing, in com plete,

in vis i ble and, in many cases, aban doned. In 

the ex treme case, the fledg ling Self comes

to doubt its very ex is tence. Lack ing in sub --

stance and val i da tion, it has no voice and

noth ing to say to the out side world.

Pro fes sion als who are more con cerned 

with be hav ioural out comes than Self-de --

vel op ment fre quently com bine these two

styles into a tech nique known as se lec tive 

mir ror ing. Typ i cally, they will over-mir ror 

the de sired re sponses and under-mir ror

the be hav iours to be ex tin guished. This is

a clas si cal out side-in ap proach that pays

lit tle or no at ten tion to what the young --

ster is ac tu ally ex pe ri enc ing on the in side.
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This mir ror re flects only what the adults

want to see and en cour ages the cre ation

and pre sen ta tion of a “false-self” that ex --

presses the good bits while stuff ing the

rest into the psy chic closet Carl Jung re --

ferred to as “The Shadow.”

Per haps you be lieve that kids should be 

given straight for ward, no-non sense feed --

back – par tic u larly those who be have

badly. Of course there may be times when 

this might be in the kid’s best in ter ests but 

as a gen eral stance, crit i cal mir ror ing

can be de vel op men tally di sas trous. In this

case, the au then tic ex pe ri ences of the

child are con stantly in ter rupted by the

neg a tive introjects of the adult. On the in --

side, feel ings are not only dis counted, they 

are “wronged” and an un ac cept able Self

with draws into its own pro tec tive shell.

Do you think kids ben e fit by know ing

that adults have ex pe ri ences sim i lar to

their own? “Hey, I un der stand ex actly how 

you feel buddy. When I was your age, I

was sent away to sum mer camp and …”

Again, there may be an ap pro pri ate time

for such sto ries but as a basic stance, it

amounts to the adult pro ject ing his or her

own stuff onto the ex pe ri ences of the

child. Re ferred to as nar cis sis tic mir ror --

ing, glimpses of the child’s in te rior world

are used as op por tu ni ties to ex press the

needy Self of the adult. This often passes

as teach ing, or shar ing, or af firm ing but, in

ef fect, bound aries have been vi o lated and

a frag ile Self has been dis missed.

At the ex treme end, very few of us

were pre sented with a mir ror that was so

frag mented that it bore no re la tion to the

struc tures of con sen sual re al ity. This type

of psy chotic-mir ror ing is not com mon

but it can be found within the CYC arena

and may ex plain how psy chotic be hav iour

can be passed down from one gen er a tion

to the next with out hav ing to re sort to ge --

net ics – just a thought.

I offer these as dis creet ex am ples of

faulty mir ror ing but, in ac tu al ity, they are

usu ally blended and most of us have been

ex posed to all of them at one time or an --

other. Un der stand ing that our ear li est

ex pe ri ences of being mir rored (i.e. be fore

the age of three) sets the ball roll ing, we

can usu ally iden tify one pre dom i nant form 

that will be re flected in the mir ror we

now offer to oth ers. 

Mirrors that Re spond

Mir ror ing is not an exact sci ence. At its

core, it’s an en er getic pro cess – the

thoughts and words are sim ply ex ten sions

of an in tu itive sense that is cre ated be --

tween one per son and an other. In its most 

pri mary form, ba bies are our best teach --

ers. Go and play with an in fant, with out

any agenda, and you will prob a bly find

your self mir ror ing within a mat ter of min --

utes. You will dis cover that it’s not sim ply

im i tat ing the other – it’s about being open

and re spon sive to your own ex pe ri ence

while re spond ing to the ex pe ri ence of an --

other. Some peo ple like to call this

“res o nance” and ba bies are usu ally very

good at it. As we get older the pro cess

be comes in creas ingly cog ni tive and com --

plex but the en er getic and in tu itive

foun da tions re main con stant. For an adult

to offer an ac cu rate mir ror to a child, the

fol low ing con di tions are es sen tial:

• The adult must pos sess a se cure sense

of Self that is con tained within its own

bound ary. Any con fu sion about where
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one per son ends and the other be gins

will blur the im ages and con tam i nate

the in teg rity of the mir ror.

• The adult must be open to his or her

thoughts and feel ings, tak ing full own -

er ship for both.

• The adult must be gen u inely cu ri ous

about the sub jec tive world of the child

and be re spon sive to what ever is re -

vealed from that place.

• There can be no agenda, other than

the de sire to un der stand and re spond

au then ti cally to the ex pe ri ence of the

Other.

• Since no body re ceived full ac cu rate

mir ror ing through child hood, the more 

adults work to rem edy flaws, bi ases

and omis sions in the way they were

mir rored, the more ef fec tive they will

be. This can be done by prac tic ing with 

an other like-minded per son, or work -

ing with a pro fes sional ‘ther a pist.’

If your in ter ested in learn ing about the

neu ro log i cal foun da tions of mir ror ing, you 

might want to take a look at Marco

Iacoboni’s book “Mir ror ing Peo ple” pub --

lished in 2008. If you want more

in for ma tion on breath ing and learn ing how 

to en hance your mir ror ing po ten tial, I un --

abash edly rec om mend my own book,

Don’t Let Your Kids Be Nor mal pub lished by 

In flu ence in 2010 and avail able on Am a --

zon. Of course, you could also con tact the 

au thor di rectly for more in for ma tion.

A Final Re flec tion

 Given the scope of this ar ti cle, it was --

n’t pos si ble to delve into the con cep tual

foun da tions of the in side-out per spec tive.

Briefly stated, the un der ly ing the o ret i cal

as sump tion is that there is a nat u ral de vel --

op men tal pro cess that can be dis rupted or 

dis torted by sig nif i cant oth ers dur ing early

child hood and eased back on track though 

sub se quent re la tion ships. The focus is

upon the emer gence of the Self as it seeks 

in creas ing lev els of connectedness and au --

ton omy through re la tion ships with

Oth ers. Out comes are not iden ti fied and

mea sured in terms of be hav iour, but ac --

cord ing to each per son’s sense of mak ing

his or her own choices, from the in --

side-out. In psy chol ogy, this is often

re ferred to as “in trin sic mo ti va tion” or

“in ter nal locus of con trol”.  I’m end ing on

this note be cause I’m tired of peo ple tell --

ing me that this stuff is ‘hairy-fairy’ and

non-sci en tific. My hope is that Child &

Youth Care can begin to de velop its own

em pir i cal foun da tions and re search de --

signs with out sac ri fic ing its unique

char ac ter and tra di tions.

The au thor would like to thank ERNIE HILTON

for his in sight ful com ments on the first draft 

of this ar ti cle. Such in ter ac tive col lab o ra tion 

lies at the heart of pro fes sional child &

youth care prac tice.
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W
hen Mi chael Hawkeye woke up 

on the morn ing of his 17th

birth day, he knew some thing

was n’t quite right.  Un like in pre vi ous

years, Mi chael Hawkeye felt no ex cite --

ment, he was n’t giddy, and if any thing, he

sort of dreaded get ting the day started on

this morn ing.  But he did, and ev ery thing

was fine.  Some of his friends re mem --

bered his birth day and called him. Oth ers

posted on his Facebook page, and a cou --

ple of good bud dies even came down to

the city from the re serve to spend the day 

with him.  In the end, it was a good day,

even if Mi chael Hawkeye had a strong

feel ing that some thing was up.

Some thing was up in deed.  As win ter

set tled in with a bru tal freeze in the city,

the skies stayed grey and the snow piled up 

on side walks and in the side streets, Mi --

chael Hawkeye was get ting tired.  Not in

the sleepy, worked too hard, drank too

much sort of a way.  He was get ting tired of 

being.  And he did n’t know why.  What he

did know was that he did n’t much care to

get out of bed in the morn ing.  He ate

break fast, but he was n’t re ally hun gry most

days.  He just could n’t focus on any thing at

school, and soon he started not going any --

more.  And the last thing he wanted was to 

see his friends.  He craved the pas sage of

time more than any thing else, he found

com fort in dark ness and the less he had to

speak the better.  This was early March,

and it was bit ter cold in the city.

One day, Mi chael Hawkeye fell asleep

in the mid dle of the day, in the mid dle of

his room, swing ing.  This sleep was like no 

other sleep.  And Mi chael Hawkeye had a

dream.  In his dream, he rec og nized that

he needed help, and he had de cided to

make this par tic u lar day the day he sought 

out help.  He woke up and for the first

time in a while he felt an tic i pa tion.  He

had had a dream of an eagle fight ing a

hawk over a school of fish in the windy

river, way up north, where rivers are not a 

place but a life force.  Mi chael Hawkeye

cheered for the hawk, and the hawk did

get to the fish first, and the eagle did turn

away.  Mi chael Hawkeye had woken up

sud denly after the hawk had eaten the fish 

and the eagle had re turned and eaten the

hawk.

Mi chael Hawkeye had a plan for this day.  

He wanted to get to the Cen tre in the

early af ter noon.  Be fore that, he wanted to

have a big lunch with his fa vour ite foods at

a nice res tau rant.  For that he needed

money, and so he planned to stop by the

bank right after he was fin ished at the doc --

tor’s of fice where he wanted some meds

to fight his sinus pains.  And so Mi chael

Hawkeye went to the doc tor.

“Hello Mi chael, how can I help you

today?”
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“Hi Dr. Samulson.  I am hav ing my

Sinus pains again.  I am won der ing if you

could pre scribe my meds again?”

“I sure can, Mi chael; are you happy

with how they worked last time?  Would

you like to stick with the same meds or

would you like to try some thing dif fer --

ent?”

“I think I will stick with what I had last

time; thanks for ask ing Doc.”

“Well you take care now Mi chael, and

let me know if you need any thing else.”

After this, Mi chael Hawkeye went to

the bank.  He was n’t sure if he had enough 

money to take out, but he was hop ing that 

he did.

“Hello Mr. Hawkeye, how are you

today?”

“I am just fine; I am hop ing to with draw 

some money, but I am not sure I have

enough in the ac count”.

“Well, let’s take a look and see what

there is; we’ll fig ure out a way….; well

good news, Mi chael, the Band de pos ited

your funds al ready, so you are all good to

go.  How much would you like?”

“I will take $100.”

“And how would you like the money?”

“Small bills please.”

“Ab so lutely.  So that’s $5, $10, $15 ….

and $100.  Now is there any thing else that 

I can help you with?”

“No, thanks so much, I will see you

later.”

“You have a won der ful day now, Mi --

chael.”

After all of this, Mi chael Hawkeye was

very hun gry.  He went to a small res tau --

rant at the edge of his neigh bour hood.  He 

en tered and was wel comed by a young

woman.

“Hello Sir, how are you today?  A table

for one?”

“Yes please, I am very hun gry so if

could get some one to order from right

away please… .”

“Of course, Sir.  Ol i ver will be with you 

right away.”

“Well hello Sir, I un der stand you are

very hun gry.  What can I bring you?”

“Well, it is a spe cial day for me today.  I 

won der if you have any thing that might

make me feel at peace and at home?”

“We have a won der ful North ern Pike. 

We often pre pare it as a Cajun meal, but

we can cook it the Ojibwa way.  Would

you like that?”

“That sounds just won der ful, thank

you”.

Mi chael Hawkeye looked around the

res tau rant as he waited.  He had never

no ticed this place be fore, but it did seem

like it was a spe cial place some how.  He

no ticed that the back ground music had

been changed from Joni Mitch ell to Susan

Aglukark.  This made Mi chael Hawkeye

smile; “I guess their in ten tions are good”

he said to him self.

After his won der ful lunch, Mi chael

Hawkeye paid and left the res tau rant.  He

took a deep breath as he hit the open air

of the street and then Mi chael Hawkeye

walked over to the Cen tre.  He en tered

and was greeted by a young woman sit ting 

in a glassed cage in the mid dle of the en --

trance hall.

“Can I help you?”

“Yes please.  I have not been feel ing

very well, and I would like to see some --

one to help me.”

“Do you have an ap point ment?”

“N..n..no, do I need one?”
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“Yes, but have a seat”.

Time passed.  Mi chael Hawkeye

looked around the wait ing room.  There

was a pic ture of some chil dren on one

wall; ev i dently the chil dren were very

happy.  There was a white child, a black

child and an East Asian child in the pic ture.  

There were also some mag a zines around,

but Mi chael Hawkeye was not a very good 

reader.  There was a TV but it was off. 

Mi chael Hawkeye was hop ing the young

woman would come and turn it on, but

she did not.  He could n’t get him self to ask 

her ei ther.

About an hour later, a black man came

through the door with what ap peared to

be his son.

“Hi, we have an ap point ment with

Coun sel lor Jerome.”

“He was moved to our other lo ca tion

as of yes ter day; you will be see ing Coun --

sel lor Linda in stead.”

“Who is that?  We don’t know that per --

son! Why can’t we go see Jerome at your

other lo ca tion?”

“You live in this neigh bour hood and

you have al ready been as signed to Linda;

she is our new Coun sel lor and she needs

to get her case load up.”

“I don’t give a shit about Linda’s case --

load!  I want to speak with Jerome!”

The man stormed out with his son.  He 

looked fu ri ous, frus trated and sad as he

left the build ing.  Then a very tiny young

woman ap peared from be hind the locked

doors that led into the Cen tre’s cen tre. 

She had very pale skin and looked very

un sure of her self.  Mi chael Hawkeye was

cer tain she was a cli ent.

“Hey Lucy, where is my new cli ent?”

“He freaked out and left, Linda.”

“Well, I guess I can use the time to get

more ori en tated to this place”.

Lucy turned her voice to ward where

Mi chael Hawkeye had been sit ting, but

her eyes re mained fixed on the screen in

front of her.  

“Sir, I doubt any one is going to be avail --

able.  I can put you on a wait list and call

you when some thing comes up”.

There was no an swer.  Lucy kept star --

ring at the screen in front of her. 

Even tu ally she looked over.  Mi chael

Hawkeye was n’t sit ting there.  Mi chael

Hawkeye was swing ing in the mid dle of

the day in the mid dle of his room.  And his 

sleep was like no other sleep...
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T
here can be no doubt that child

and youth care prac tice with fam i --

lies is com plex and de mand ing.  In

this chap ter we pro vide you with some

‘food for thought’ as you begin your work

with fam i lies.  We want to offer some

stim u lus to en cour age you to begin to re --

flect upon var i ous as pects of work ing with 

fam i lies.

Child and youth care prac ti tio ners who 

en gage with fam i lies are not fam ily ther a --

pists in the nor mal or tra di tional sense of

that term.  Nor are they so cial work ers,

psy chol o gists or some other human ser --

vices pro fes sional, al though many of the

tasks, phi los o phies, and skills across the

var i ous pro fes sions are quite sim i lar.  Child 

and youth prac ti tio ners are pro fes sion als

in their own right and, as such, we be lieve, 

should prac tice within a child and youth

care frame work.  We are not ther a pists al --

though our work is gen u inely ther a peu tic.

We do not fol low the mod els of other

pro fes sions, al though we learn from, and

in many cases con trib ute to, them.  We

be lieve that in order to be an ef fec tive

prac ti tio ner with fam i lies, the child and

youth care worker must know, and be

fully grounded in, our own pro fes sion and

the way in which we consider family in

our field.

It seems sim plis tic to say so but all of us 

have pre vi ous ex pe ri ences that are rel e --

vant to our cur rent in ter ac tions as

prac ti tio ners. These ex pe ri ences greatly

in flu ence how we work with peo ple. Our

pre vi ous ex pe ri ences of try ing to be help --

ful, of work ing with fam i lies, of re ceiv ing

help them selves, or of work ing in de pend --

ently may be of im por tance to the

prac ti tio ners. The same holds true for

fam i lies. Pre vi ous ex pe ri ences with so cial

work ers or with po lice or other help ers of 

try ing to ob tain help and of hav ing strang --

ers in the house may all be rel e vant for

the fam ily. And, of course, the pre vi ous

his tory of prac ti tio ners and fam i lies are

rel e vant to the oth ers as are our own ex --

pe ri ences as mem bers of fam i lies. Fam ily,

in what ever form we un der stand it, sig nif i --

cantly in flu ences all of us (Fewster, 2004).

The im por tance of his tory can not be de --

nied. When we enter in to a sit u a tion, or

have an ex pe ri ence, we search for ways to 
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make sense of that ex pe ri ence (this will be 

dis cussed more in the chap ter on mean --

ing-mak ing).  One of the most pow er ful

in flu ences on how we experience and

interpret that experience is our previous

experiences of similar situations.

As an ex am ple of this imag ine for a mo --

ment that a prac ti tio ner is going to visit a

fam ily who lives in a par tic u lar neigh bour --

hood. The last time that this worker

vis ited a fam ily in this area she was thrown 

out of the fam ily home by a mother, angry

and pos si bly threat ened with some thing

she thought the worker had said.  It is im --

pos si ble for the worker not to be

in flu enced by the pre vi ous ex pe ri ence she

had when going now to visit this new fam --

ily. She may be scared, hes i tant,

de ter mined, cau tious and maybe even ex --

cited as she uses her frame work of

pre vi ous sim i lar ex pe ri ences to prepare

herself for this new encounter.

Imag ine, too, that the fam ily who is

wait ing for the worker to ar rive has made

nu mer ous at tempts to ob tain help, al --

though in a more tra di tional, of fice based,

form. They did not be lieve that any of the

pre vi ous at tempts had been help ful.  The

help has not seemed to re solve the prob --

lems they were ex pe ri enc ing.  As they

wait for the worker to ar rive, they are

likely think ing about these pre vi ous ex pe --

ri ences. The ques tion to ask then is how

will their cur rent ex pec ta tions be in flu --

enced by these pre vi ous ex pe ri ences?

How might their ex pec ta tions be dif fer ent 

if all of their pre vi ous ex pe ri ences had re --

sulted in pos i tive out comes?  How might

this impact on their current expectations?

It may be help ful if we ex plained this a

bit fur ther. For ex am ple, how fam i lies ini --

tially see us is in flu enced by all of the

other ex pe ri ences they have had with

‘help ers’ be fore us. It is im por tant to be

aware that we are often not seen an in di --

vid ual when mem bers of fam i lies first

meet us. Rather we are seen as a com bi --

na tion of every other ‘helper’ they have

every in ter acted with through out their

lives. If their ex pe ri ences have been help --

ful then they are likely to as sume that we

will be help ful. If their ex pe ri ences have

been neg a tive then they are likely to as --

sume that their ex pe ri ences with us will

be neg a tive. This may not be fair to us but 

it is just the way it is, not just for fam i lies

but for all of us. We all often tend to ini --

tially judge what is about to hap pen by

what has happened in similar situations in

the past.

Re flec tive Ques tions  

• Can you think of a time when your first 

im pres sion of some one was neg a tively

in flu enced by your pre vi ous ex pe ri ence 

with some one else?  

• How did this in flu ence your cur rent in -

ter ac tions?  

• How do you think you can guard

against this from hap pen ing again?

When we work with fam i lies we need

to be aware of how we are in flu enced by

our per cep tions of pre vi ous ex pe ri ences.

As we pre pare our selves for our en coun --

ters with fam i lies, we need to ask:  What

am I bring ing to this en coun ter from my

own pre vi ous his tory? How might my ex --

pe ri ences in my own fam ily in flu ence what 

I will be doing and ‘see ing’? What ex pe ri --

ences have I had as a worker that might

in flu ence me?  What sim i lar sit u a tions have 
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I en coun tered?  And how do these help or 

hin der me now?  As we work with fam i --

lies, we need to try to un der stand how

our and their pre vi ous experiences may

influence on our encounter. 

Opening up the Definition of Family

We men tioned in the open ing chap ter

of this book that fam ily may well be who

you con sider it to be rather than what you 

con sider it to be. While his tor i cally the

def i ni tion of ‘fam ily’ was con fined to a

mar ried cou ple and their off spring, or in --

cluded the broad ex tended fam ily, we

have seen a change in the def i ni tion to re --

flect the greater in clu sive ness and re al ity

of a con tem po rary so ci ety.  Fam ily has

prob a bly al ways de fined in a broad and

‘non-tra di tional’ man ner by some of us al --

though it is only re cently that these ways

of see ing fam ily has be come more widely

ac cepted.  It is not un com mon now, for

ex am ple, to see the def i ni tion of fam ily in

child and youth care prac tice as: the mem --

bers of a bi o log i cally con nected sys tem

who have im pact, or the po ten tial for im --

pact, on the young per son in care or,

per sons not bi o log i cally re lated who have

as sumed roles tra di tion ally oc cu pied by bi --

o log i cally re lated per sons. The fol low ing

ex am ple il lus trates this point:

Marcie, 15, was admitted to the

residential treatment programme

with the understanding that she had

‘no family’.  She had been in the care

of the system for six years and in that

time had had no ‘family contact’ of

any kind. Her mother had died a few

months after Marcie was taken in to

care and her father was unknown to

the social services system. No-one

had any idea of who he might be. Her 

maternal grandparents were also

dead.  Her paternal grandparents

were, of course, also unknown.

Marcie was always reactive at those

times when other young people had

family contact.  Weekends when

parents and siblings visited, holidays,

and vacations were times when staff

expected that Marcie would ‘act out’

in response to her sense of being

alone and without family.  As Marcie

stayed in the residential treatment

centre it was painful for the staff to

observe.  They became determined

to find family for Marcie, for they

operated under the assumption that

everyone needs family.

To make a long story short, the staff

began to search for fam ily and here is

what they found: 

• Marcie’s mother had a step-sis ter who

had been fos tered at a young age.

They tracked her down and found she

only lived a few hours away.  When

they con tacted her, she was thrilled to

think she had a rel a tive for she, too,

had thought she was alone.

• There was a man who, al though not

Marcie’s bi o log i cal fa ther had spent a

num ber of years liv ing with Marcie and

her mother.  When he was con tacted

he asked about Marcie and said that he

had ‘al ways thought of her as if she was 

my own’.  He was in ter ested in de vel -

op ing con nec tions with her.

• Dur ing Marcie’s first few years in care

she had lived in a fos ter home with two 
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other girls her own age.  When the

staff talked with her about them she

said they were her ‘sis ters’.

The staff of the programme made con --

tact with all these peo ple each of whom

was in ter ested in con tact with Marcie.  At

the time of the next hol i day, Marcie had to 

make a choice as to which ‘fam ily mem --

ber’ she was going to go and visit.  She

came into the cen ter with ‘no fam ily’ and

she left with an aunt, an uncle and two sis --

ters, all of whom were as real a fam ily for

Marcie as any bi o log i cal rel a tives could

have been. When one broad ens one’s def --

i ni tion of fam ily, there are often ‘fam ily

members’ to be found.  

Re flec tive Ques tions  

• What is your def i ni tion of fam ily?  

• Where did that come from?  

• How did you de velop that def i ni tion?  

• Is it the same as the def i ni tion your

own fam ily of or i gin might hold?

• How has your def i ni tion changed over

time?

The  Advantages of a Child and Youth 

Care Approach to Working with

Families

A child and youth care ap proach to

work ing with fam i lies is in her ently dif fer --

ent than other ap proaches.  It is founded

in the val ues and be liefs of child and youth

care and be cause of this we sug gest it has

cer tain ad van tages over other ap proaches. 

Pri mary among these char ac ter is tics is the

fact that child and youth care prac ti tio ners

work with fam i lies in their en vi ron ments, in

their homes, not in an of fice de tached from

the daily life of the fam ily.  This is con sis --

tent with the char ac ter is tic of our

ap proach to being with peo ple as they live 

their lives’. We help peo ple learn to live

their lives dif fer ently in the places where

those lives are lived.

This holds true whether the child and

youth care prac ti tio ner is en gaged with

fam i lies from the base of a res i den tial or a

com mu nity programme. Meet ing with

fam i lies in their en vi ron ment is con sis tent

with the prin ci ple of child and youth care

work of ‘meet ing them where they are’

(Krueger, 1998).  While there have been

ar gu ments made both for and against

work ing with fam i lies in their homes, here 

are some of the ad van tages, as we see it,

of doing so:

• The worker is able to make di rect ob -

ser va tions of how the fam ily lives their

life to gether rather than re ly ing on re -

ports from oth ers. 

• Fam ily mem bers ex pe ri ence the

worker as ‘reach ing out to them’ and

‘meet ing them where they are at’.

• The worker is more likely to en coun -

ter, and have the op por tu nity to

en gage with, all mem bers of the fam ily.

• The worker is more likely to be able to 

ob serve and ap pre ci ate the strengths

of the fam ily rather than just fo cus ing

on the ‘prob lem’.

• The worker is able to help the fam ily

change how they are and how they in -

ter act to gether in ‘real time’.

• When fam ily mem bers change how

they in ter act in their liv ing en vi ron -

ment, the cues as so ci ated with that

change are em bed ded in their daily life

en vi ron ment.

• When fam ily mem bers ex pe ri ence suc -
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cess in their own en vi ron ment, the

sat is fac tion they feel is as so ci ated with

their own en vi ron ment and not an of -

fice.

(Adapted from Garfat, 2004)

Re flec tive Ques tions  

• Can you think of any other ad van tages

of work ing with the fam ily in their en vi -

ron ment?  

• Can you iden tify any po ten tial dif fi cul -

ties of work ing with fam i lies in their

en vi ron ment?

Some of the Demands of Child and

Youth Care 

Fam ily Work

Work ing with fam i lies is a dif fi cult and

chal leng ing form of child and youth care

prac tice.  Yet, at least in the ini tial stages,

ev ery one wants to do it. In ter est ingly, in

our ex pe ri ence, most peo ple at first think

it will be eas ier than res i den tial work. We

have seen a rush over the years to work

with fam i lies as if one could sim ply reach

out and make a dif fer ence. In the end it

turns out this is far from re al ity.  Here are

a few of the rea sons peo ple have cited as

to why, or how, family work is difficult:

• When you work in res i den tial care you

are a part of a team.  When you are

hav ing a dif fi cult mo ment, some one

else is around to help you out.  There

is often a col league to dis cuss things

with when you are un sure about what

to do.  When you need a min ute to

think, you can tell the young per son

you’ll get back to him in a few min utes. 

When you work with fam i lies, in their

home, you are often alone and on the

spot.

• All of us have ‘per sonal busi ness’ which 

comes up when we are work ing with

oth ers.  Work ing with fam i lies has a

ten dency to stim u late old, child-par ent

is sues for many of us.  And for many of

us, these are the most de mand ing of is -

sues.

• When work ing in a res i den tial

programme, you are in a fa mil iar en vi -

ron ment where you know the ‘rules’ of 

in ter ac tion and where you feel safe and 

com fort able. In fam ily work, you move

from en vi ron ment to en vi ron ment and

con text to con text. This re quires a

con stant shift ing and alert ness.  You

are ‘less grounded’ in the en vi ron ment

when work ing in a fam ily’s home.

• When work ing with fam i lies, there are

often par ents who are older than the

worker.  This chal lenges the work ers

re li ance on age as an au thor ity fac tor.

For some of us, po si tion ing our selves

as help ers is dif fi cult when the ‘helpee’

is older than our selves.

• When work ing with fam i lies, the

worker no lon ger con cen trates only on 

the de vel op men tal stage of one per -

son, but of many, and of the fam ily as a

whole.

Some peo ple might argue that get ting

started in work ing with fam i lies is eas ier if

one has not been pre vi ously em ployed in a 

res i den tial en vi ron ment be cause the

worker does not have to adapt from

work ing in one con text to work ing in an --

other.  One does not have to ‘make the

shift’ (Shaw & Garfat, 2004) from one en --

vi ron ment to an other and, quite frankly,
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some of the hab its which have been de vel --

oped in a res i den tial programme do not

have to be undone or relearned. 

How ever, we be lieve that the prac ti tio --

ner who has pre vi ous ex pe ri ence in a

res i den tial en vi ron ment, and who learns

fam ily work as a part of the tran si tion of a

res i den tial en vi ron ment, brings to the

work a num ber of ad van tages. Res i den tial

work is, per haps, the best en vi ron ment in

which to learn a child and youth care ap --

proach.  In the con text of sup port,

guid ance and a fa mil iar en vi ron ment, the

prac ti tio ner grows through the de vel op --

men tal stages of be com ing a com pe tent

worker (Phelan, 1999), learns to think sys --

tem i cally, de vel ops the abil ity to re spond

quickly, be comes fa mil iar with ‘sur prises’

and de vel ops an or gan ised ap proach to

her work.  She learns the pro cess of ‘do --

ing with’ (Garfat, 2001) which is es sen tial

to ef fec tive work with fam i lies. She also

learns a range of cre ative ways of working

with the challenges that young people can

throw at us.  

As well, when the prac ti tio ner learns

about work ing with fam i lies as a part of a

programme tran si tion, he has time to

adapt and to try on dif fer ent ap proaches.

He is not forced head first in to full en --

gage ment in this chal leng ing work.

How ever, make no mis take, when one is

mak ing the shift to work ing with fam i lies

after hav ing de vel oped skills in work ing

with in di vid u als, spe cial chal lenges arise.

As Shaw & Garfat (2004) have noted, not

ev ery one should do fam ily work be cause

not ev ery one is up to this type of chal --

lenge.  In deed, it is pos si ble to iden tify the

char ac ter is tics of child and youth care

prac ti tio ners who are ef fec tive in work ing

with youth and fam i lies.  The fol low ing

chap ters iden tify more of the char ac ter is --

tics of this ap proach, and of those who

seem to be able to use it effectively.

This fea ture:

Chap ter 2 of Garfat, T. and Charles, G.

(2010). A  Guide to De vel op ing Ef fec tive Child 

and  Youth Care Prac tice with Fam i lies. Cape

Town: Pre text Pub lish ers.
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Gen er os ity,
Learn ing and
Res i den tial Child 
Care

Gen er os ity, Learn ing and Res i den tial Child Care

Max Smart Max Smart

Service to others is the rent you pay for

your room here on earth.

                        — Mu ham mad Ali 

I
 was mow ing the lawn the other day.

Two weeks had gone by and I had ne --

glected the lawn, being a bit

pre oc cu pied with some train ing I was

booked to de liver. Whilst mow ing, I no --

ticed the lawn of my el derly neigh bour

was also over grown. Irene, my neigh bour,

is in her 70’s still sprightly, but her hands

get sore with ar thri tis so I cut her grass

also. As I pulled the lawnmower from my

gar den to hers a 10-year-old boy who also 

lives in the same street ap proached me.

He sat on Irene’s wall and watched me in --

tently as I cut Irene’s grass. He struck up

con ver sa tion and asked me, with child --

hood cu ri os ity, why I was cut ting my

neigh bour’s lawn. He asked, “Why cut

some one else’s grass, it’s not your grass”.

My nine year old then ap peared and

struck up con ver sa tion with the other boy, 

and was asked by this child, “why does

your dad cut Irene’s grass? Aiden,my son,

re plied frankly, “ ‘Cause Irene’s hands are

sore ... so my dad does her grass”.

Had I thought faster I would have got

into a con ver sa tion with the boys about

help ing oth ers but I missed it as Aiden had 

taken over, but the con ver sa tion got me

think ing and in spired me to write this ar ti --

cle; some thing I had prom ised Charles

Sharpe a few months pre vi ously and had

for got ten about. What got me think ing

was the no tion and the sur prise of the

other boy, that help ing some one else was

a strange thing to do. It got me think ing

about acts that are ap par ently with out

ma te rial re ward and how we per ceive

them in our fast mov ing so ci ety. It brought 

to mind when Cut ler (2001) la mented,

“we seem to have stopped doing things

be cause they are kind or fair or the de cent 

thing to do”.

So has that spirit of gen er os ity gone, is

it still out there but sub tly ob scured from

our day-to-day vi sion? Whilst these ques --

tions are gen eral ones for our so ci ety, our

times and our cul ture, I’m in ter ested in

these ques tions not only out of my own

cu ri os ity about the human con di tion but

also spe cif i cally from an in ter est about

how emo tional growth can be fos tered in

res i den tial care. So let’s un der stand what

is gen er os ity? 

Re-enabling a Spirit of Generosity 

Gen er os ity in volves giv ing to oth ers. It

may take many forms: time, car ing, rec og --

ni tion, ma te rial goods, and ser vices but all

in volve a giv ing of self or a part of self for

the ben e fit of all. Cobb (1976) re ports

that “hu mans func tion best when they are

part of a com mu nity of mu tual so cial sup --
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port. As they ful fil ob li ga tions to oth ers,

they dis cover that they are val ued and es --

teemed”. Cobb’s as ser tion res o nates with 

my ex pe ri ences of rais ing my own chil --

dren and also of work ing with chil dren in

res i den tial care. When their needs are

met, con fi dence grows and young peo ple

grow and thrive. 

Gen er os ity is not self less ness how ever. It

does not dis count the per son’s own in ter --

ests. If peo ple are

to be gen er ous

they re quire bal --

anc ing their needs

as well as the

needs of oth ers. A

per son who is gen --

er ous has an

ap pre ci a tion that

what is given does

come back in the

kind acts of oth ers. 

It is what Hans

Selye (1978) re fers to as “re cip ro cal al tru --

ism” giv ing to oth ers with no ex pec ta tions 

of ma te rial re wards as it comes back later, 

(Fulcher & Garfat, 2008). So, there is

some thing that is bal anced here; we give

and re ceive over time. As Brokenleg

(1999) re ports, “Al tru ism is inbom, and

the ru di ments of em pa thy are ap par ent

even in a new born”.

Teaching Generosity 

My as ser tion here is that gen er os ity is

both bi o log i cal and taught. It is taught not

just by par ents and grand par ents but also

by ex tended fam i lies, com mu ni ties and so --

ci et ies. Human be ings are ex pe ri en tial

learn ers and we learn by ex am ple. How --

ever, we also teach by ex am ple and if our

young are taught car ing and con sid er ation

for oth ers, mod elled by the ex am ples of

their care givers they are likely to dem on --

strate the same be hav iour. The

op por tu ni ties for dem on strat ing gen er os --

ity are nu mer ous. In mak ing a sand wich

with your child you can ask what they

think their friend would like in their sand --

wich and en cour age your child to make

the sand wich for their friend.

These op por tu ni --

ties occur

hun dreds of times

in my home, as I’m 

sure they do in

yours. They are

what Adrian Ward

de scribes as op --

por tu nity led,

day-to-day, mo --

ment-to-mo ment

learn ing that be --

comes in ter nal ised. 

This teach ing by ex am ple is po tent. It al --

lows dis cus sion about other peo ple’s

wants and needs, chang ing the em pha sis

from self to other. Gen er os ity also tastes

good; it con nects us to oth ers and re in --

forces bond ing. In short, being aware of

the needs of oth ers feels good.

Gen er os ity there fore, is not sep a rate from 

the meet ing of other growth needs and

there fore seems to be as much about

being con nected and at tached, as it is to

con fi dence and com pe tence. For ex am ple, 

we would find it hard to be gen er ous if

our sur vival is com pro mised; wouldn’t we

all strug gle to be gen er ous if we didn’t be --

long? We should re mem ber that our

pri mary at tach ments arise out of de pend --

ency (Cairns, 2010) and hu mans are
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in ter de pen dent in order to sur vive.

Human evo lu tion has been pred i cated

upon band ing to gether to sur vive where

all are mu tu ally de pend ent on each other

to en dure. This has been a guid ing tenet of 

tribal life through out human his tory

(Brokenleg, 1997). Giv ing to oth ers and

giv ing back to the com mu nity are fun da --

men tal core val ues in many Na tive

cul tures, where adults stressed gen er os ity 

and un self ish ness to young peo ple as this

con trib uted to the good of all (Strand,

2003).

“Help ing oth ers,” teaches young peo ple

about con nec tion and in ter de pen dence

with other human be ings. Learn ing that

they are in ter re lated to each other in the

com mu nity helps form a sense of ob li ga --

tion to other peo ple and car ing be yond

one’s im me di ate fam ily (Lickona, 1983).

So I sus pect that gen er os ity has been

“hard wired” into human psy chol ogy but it 

needs to be fed and nur tured for it to sur --

vive.

Generosity in Residential Care 

I have been priv i leged to work with

young peo ple in res i den tial care since

1995. The young peo ple I have en coun --

tered enter care with fear and sus pi cion.

Their “pri vate logic” (Redl & Wineman,

1951) about the world they have en coun --

tered is one where they have had to take

care of them selves as oth ers have not

taken care of them in the way they should

have. Con se quently this logic leads to a

sig nif i cant mis trust of adults and adult mo --

ti va tions. Often this pri vate logic leads to

ac tions that from out side ob ser va tion can

be seen as self ish ness, an at ti tude of, look

after num ber 1, or I have to take care of

me be cause no-one else will.

The be hav iours that look self ish are often

just cop ing strat e gies, al beit self-de feat ing

cop ing strat e gies, from their past. When

en ter ing the world of res i den tial care,

feel ing threat ened and in se cure, it is hard

for these young sters to in vest and con --

nect. The pain of past ex pe ri ences

com bined with con fu sion of the pres ent,

leads many at-risk young sters to act out

and to push away adult help and sup port

fur ther away.

Acts of gen er os ity must seem a lux ury ill

af forded. Yet, the pur pose of res i den tial

care, in my opin ion, should not be to “fix”

these trou bled young peo ple. It should be

to help young peo ple grow and de velop

and to “mas sage the numb val ues” (Redl,

2008) that lie dor mant in our young peo --

ple. Sim ply put, our task is to dem on strate 

that they are not on their own and that

we all sur vive with in ter de pen dence and

not alone in iso la tion. As Quigley (2004)

ob serves, “being con nected is a com --

monly miss ing de vel op men tal piece in the

life of at-risk chil dren”. 

Acts of gen er os ity build connectedness

and these acts of kind ness should be mod --

elled by adults in the care set ting. As

Quigley (2004) sug gests, “re ceiv ing help

and help ing oth ers is a way to de velop the 

inter-con nec tiv ity that is needed to bind

peo ple to gether in com mon com mu nity”.

When kind ness is of fered young peo ple

are given op por tu ni ties to re cip ro cate

with oth ers; a stag ing post in the de vel op --

ment of moral rea son ing, “which can help

a trou bled ad o les cent begin to make

better de ci sions” (Quigley, 2004). 

This would con cur with Brendtro’s (2004) 

ob ser va tion that peo ple who ex pe ri ence
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kind ness and gen er os ity – learn to re turn

it. Of fers of kind ness and gen er os ity, how --

ever, should not be taken for granted.

Re spon si bil ity and learn ing to be re spon si --

ble are also part of grow ing up. This

means that one does not tread on the

rights of oth ers and if some one has done

some thing wrong they should apo lo gise

and re pair what has been bro ken, par tic u --

larly bro ken re la tion ships. 

We should re mem ber that an apol ogy is in 

it self a gen er ous act; “be cause it puts one

in a po si tion of hu mil ity”, (Brokenleg,

1999). When we re solve con flicts we

“take on the per spec tive of the other be --

fore reach ing res o lu tion” (Fulcher, 2008)

and these acts of kind ness apply to adults

and young peo ple alike. Long (1997) ad --

vises that one of the most pow er ful

ther a peu tic in ter ven tions is sim ple kind --

ness, and small acts of kind ness can have

mas sive pay back as young peo ple grow to 

be lieve that they mat ter to some one else.

Long re ports, 

Just as sun light is the source of en ergy 

that main tains or ganic life, kind ness is

the source of en ergy that main tains

and gives mean ing to hu man ity.

With out sun light and kind ness,

nei ther or ganic nor com pas sion ate

life can exist on this planet.

Putting Generosity on the UK

Residential Radar 

Al though the childcare sec tors in the

US and South Af rica have been talk ing and 

writ ing about gen er os ity as a de vel op men --

tal area for many years, it has re ceived

scant at ten tion in a UK childcare con text.

Gen er os ity needs to be given a place in

our un der stand ing about the growth

needs of our young peo ple in care set --

tings. As Quigley (2004) ad vises, “teach ing 

chil dren to help other human be ings is to

equip them with a prac ti cal set of so cial

skills that will as sist them through out life.”

Just as the gen er a tion of em pa thy and

un der stand ing are laud able goals in rear ing 

chil dren at home, they should also be im --

per a tive in the de vel op ment of qual ity

care en vi ron ments for chil dren away from 

home. Con se quently, we need to el e vate

sec tor and prac ti tio ner un der stand ing of

the im por tance of gen er os ity and place it

firmly on the UK res i den tial radar. We

need to cre ate cli mates of mu tual con --

cern, where adults and young peo ple care

for and about each other, with a strong

sense of com mu nity. This means that we

need to teach and model gen er ous be hav --

iours in our re la tion ships with our young

peo ple. 

Gen er ous be hav iours can be prac ti cally 

mod elled in the daily lifespace via com pli --

ments of oth ers, via spec u la tion in our

day-to-day en coun ters about the needs

and wishes of oth ers and by sto ries about

how gen er ous acts from oth ers to wards

you have helped in your life. We can

model gen u ine re spect for oth ers, prac --

tice em pa thy and un der stand ing and can

build gen er os ity into our cul tures and our

care set tings. Pos i tive cul tures of care are

cre ated by a focus on re la tion ships and re --

sponses to growth needs. Pro mot ing

growth and de vel op ment and the cre ation 

of strengths rather than def i cit-based

think ing, seems to me to be far more cre --

ative than con cen trat ing on the

elim i na tion of neg a tive be hav iours of trou --

bled young peo ple. 
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The Value of Generosity 

Mar tin Brokenleg, cler gy man and

co-au thor of the re nowned book “Re --

claim ing Youth at Risk” (1990) ad vises

peo ple to look at the Lakota phrase

“Mitakuye Oyasin” which trans lated

means, “we are all rel a tives.” This no tion

of com mu nity giv ing goes back a thou sand 

years in tribal so ci et ies but it is some thing

West ern so ci et ies may need to re con nect

with. If we do, we will en coun ter true

gen er os ity, where com mu ni ties reach out

to young peo ple in dif fi culty and pain to

find heal ing and be long ing. This may di --

min ish the need to lash out in the anger

and frus tra tion we see in de lin quency and

crime. For a lot of young sters in our care,

gen er os ity and kind ness may be that first

en coun ter with a safer and more help ful

world.

We will leave the last words to

Winston Spencer Chur chill who fa mously

wrote “we make a liv ing by what we do,

but we make a life by what we give”. So, I

think I will con tinue to cut Irene’s grass,

be cause it makes me feel good, as well as

being some thing that helps Irene. Hope --

fully, when my hands are sore later on in

life, some one will do the same for me! 
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T
here is a des per ate need for fos ter

par ents be cause in creas ing num --

bers of chil dren are being ad mit ted 

into child wel fare care in Can ada (Health

Can ada, 2001). Not only are there larger

num bers of chil dren placed into the fos ter 

care sys tem, but these chil dren also have

in creas ingly com plex needs re quir ing spe --

cial ized ser vices (Rosenfeld et al., 1997).

In part, this chal lenge re lated to chil dren’s

needs re flects the in creas ing num ber of

chil dren who have ex pe ri enced abu sive

and ne glect ful parenting prior to their en --

ter ing care (Kates, John son, Rader, &

Strider, 1991). In par tic u lar, the num ber of 

chil dren who have ex pe ri enced ne glect

con tin ues to rise (King, Leschied, White --

head, Chiodo, & Hurley, 2003), and
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Abstract: The current study investigated the experience of foster parents who were caring for

children who had experienced neglect and examined the impact of that experience on foster

parent retention. Foster parents completed questionnaires designed to investigate role

satisfaction and description of their fostering experience. Nearly three quarters of the foster

parents in the sample were currently caring for children who had experienced neglect. Foster

parents of both neglected and abused children reported high levels of difficulty managing child

behavior in their home. In comparison to foster parents of non neglected children, foster parents

of neglected children rated their behavior as significantly more difficult. They also reported that,

compared to foster parents of non-neglected children, this difficult behavior had more impact on

their consideration to withdraw from fostering. Despite facing challenges when fostering a

neglected child, however; these foster parents did not report a lower level of satisfaction in their

fostering role. The findings are discussed in relation to their implications regarding policy,

training, treatment, and future research. 

1 This study was made possible through the financial support of the Ontario Association of Children’s Aid

Societies. The support of the nine southwest Ontario children’s aid societies and Dianne Cresswell of

the Children’s Aid Society of London and Middlesex is greatly appreciated.



stud ies have shown that ne glected chil --

dren emerge as the most neg a tively

af fected when com pared to the chil dren

who have ex pe ri enced other forms of

mal treat ment (e.g., Gaudin, 1999). The

pur pose of this study was to ex plore the

re la tion ship be tween fos ter ing ne glected

chil dren and foster parent attitudes and

retention. 

The Crisis in Child Welfare and Foster 

Care 

In 2000, there were 60,000 Ca na dian

chil dren in care, an in crease of 30% over

the pre vi ous three years (HRDC, 2000). In 

On tario, the num ber of chil dren in care al --

most dou bled be tween the years of 1993

and 2002 (King et al., 2003). With such

large num bers of chil dren in care the pres --

sure on the child wel fare sys tem to de liver 

ef fec tive ser vices has be come in creas ingly

challenging. 

The Ca na dian In ci dence Study (CIS)

found that child ne glect was in volved in

40% of all re ported cases of child mal --

treat ment. Of the 53,922 cases

in ves ti gated for child ne glect, 43% were

sub stan ti ated, and 20% re mained sus --

pected by child wel fare ser vices (Health

Can ada, 2001). Child ne glect now forms

the ma jor ity of child mal treat ment cases

(Trocme, Phaneuf, Scarth, Fallon, &

MacLaurin, 2003). In On tario the num ber

of sub stan ti ated cases of ne glect dou bled

be tween the years 1993 and 1998 (King et 

al., 2003). In ad di tion, 60% of child ne --

glect cases re mained open for on go ing

child wel fare ser vices. Fur ther more, and

of spe cific in ter est to the cur rent study,

chil dren who had ex pe ri enced child ne --

glect com pared to chil dren en ter ing care

with his to ries of other forms of child mal --

treat ment were more often placed in

out-of-home care (Trocme et al., 2003). 

The fos ter care sys tem is in con sid er --

able cri sis be cause the num ber of re fer rals 

to child wel fare has es ca lated in con trast

to the re cruit ment of new fos ter par ents.

Within the fos ter care sys tem there are

high rates of place ment break downs lead --

ing to fos ter par ent with draw als from

ser vice. (Rycus & Hughes, 1998). This oc --

curs, in part, be cause many ac tive fos ter

fam i lies are un able to ad e quately ad dress

the spe cial needs of chil dren in their care.

Con se quently, many fos ter par ents,

stressed by the de mand placed upon

them, leave their fos ter ing com mit ment

pre ma turely as a re sult of frus tra tion with

their re la tion ship to the spon sor ing agency 

or as a re sult of feel ing over whelmed by

the needs of chil dren in their care (Rycus

& Hughes, 1998). 

What is neglect?

Child ne glect is de fined by Health Can --

ada (1997) as a con di tion in which a

care giver fails to pro vide the" es sen tial

req ui sites to a child’s emo tional, psy cho --

log i cal, and phys i cal de vel op ment." Child

ne glect oc curs due to a lack of ap pro pri --

ate parenting and/or a fail ure to pro vide

ad e quate care re sult ing in po ten tial harm

to the child (Schumacher, Slep, & Heyman, 

2001). Thus, child ne glect is an omis sion of 

be hav ior, as op posed to phys i cal mal treat --

ment, which is con sid ered a com mis sion

of  be hav ior (Erickson & Egeland, 1996).

Re search ers have iden ti fied sub types of

child ne glect as phys i cal, emo tional, med i --

cal, men tal health, and ed u ca tional

ne glect. These may occur alone or in
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com bi na tion (Erickson & Egeland, 1996). 

De spite the prev a lence of child ne glect, 

it has re ceived sur pris ingly lit tle at ten tion

in the mal treat ment lit er a ture. Two de --

cades ago, Wolock and Horowitz (1984)

coined the phrase “the ne glect of ne glect” 

in de scrib ing the place of ne glect in mal --

treat ment re search. Un for tu nately, this

trend has per sisted, in part, due to the

com mon prac tice among re search ers of

de fin ing child mal treat ment solely as child

abuse and sel dom dis tin guish ing be tween

child abuse and child ne glect (Belsky,

1993). A re cent re view of risk fac tors for

child ne glect by Schumacher, Slep, and

Heyman (2001) de lin eated cri te ria of in --

clu sion for stud ies uti liz ing rep re sen ta tive

sam ples and clear dif fer en ti a tion be tween

types of mal treat ment, re port ing only 10

studies that met these criteria between

1974 to 1998. 

Neglected Children in Foster Care 

When a child is placed into child wel --

fare care due to sub stan ti ated al le ga tions

of ne glect, it is crit i cal that care givers are

aware of the pro found ef fects that ex pe ri --

enc ing ne glect can have on a child and of

the re sult ing dif fi cul ties in car ing for these

chil dren. Hildyard and Wolfe (2002) in di --

cated that the ef fects of child ne glect

dur ing child hood and ad o les cence are per --

va sive and neg a tively im pact the “child’s

early com pe tence across major de vel op --

men tal di men sions” (p. 685). Over all,

these au thors point to cog ni tive def i cits,

so cial with drawal, low peer ac cep tance,

and high in ter nal iz ing be hav iors as sub se --

quent ef fects of child ne glect. The

re search ers of the Min ne sota Mother-

Child Pro ject, an in ves ti ga tion of the ef --

fects of child mal treat ment, sug gest that

ne glect is chronic rather than ep i sodic

and, as a re sult, chil dren slowly lose their

spirit, no lon ger pos sess ing a will to con --

nect with oth ers (Erickson & Egeland,

1996). 

Attachment Theory and its Relation

to Neglect 

At tach ment the ory is fre quently used

as a the o ret i cal con text ac count ing for the 

ef fects of child mal treat ment. The the ory

al lows for con sid er ation of de vel op men tal, 

en vi ron men tal, and in ter per sonal in flu --

ences on at tach ment, which are crit i cal

when con sid er ing in ter ven tion with mal --

treated chil dren (Crittendon & Ainsworth, 

1989). At tach ment the ory sug gests that if

chil dren ex pe ri ence ne glect, a se vere form 

of in sen si tive care giv ing, they are at risk

of form ing a nonsecure at tach ment to

their care giver (Hughes, 1997). In a

meta-anal y sis of stud ies in ves ti gat ing at --

tach ment qual ity in mal treat ment sam ples, 

Mor ton and Browne (1998) found a sig nif --

i cantly higher pro por tion of non-se cu rity

in mal treat ment sam ples. Finzi et al.

(2001) noted that be cause of their cog ni --

tive rep re sen ta tional mod els of

re la tion ships and of them selves, ne glected 

chil dren are at greater risk for so cial with --

drawal and so cial re jec tion, in ad di tion to

feel ings of in com pe tence. These cog ni tive

mod els are mod i fied through de vel op --

ment and ex pe ri ence, and be come a

gen eral cog ni tive working model

influencing a wide variety of relationships,

including those with foster parents

(Goldberg, 2000). 
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The Impact of Neglect on Foster

Parenting 

A fos ter par ent’s aware ness of the

frame of mind of a child en ter ing fos ter

care fol low ing an ex pe ri ence of ne glect is

cru cial. Hughes (1999) sug gests that these

par ents need to be trained so they can

pro vide an emo tion ally sta ble en vi ron --

ment while con cur rently fa cil i tat ing the

child’s abil ity to form an at tach ment with

them in a de lib er ate man ner. In this type

of sit u a tion, it is pos si ble that ne glected

chil dren en ter ing fos ter care may be able

to shift their neg a tive rep re sen ta tions of

care givers to a more pos i tive one given

that fos ter parents provide the required

support and care. 

Suc cess ful place ments in a fos ter fam ily 

share cer tain char ac ter is tics: First, the

chil dren wish to be fos tered and have

min i mal be hav ioral dif fi cul ties. Sec ond, the 

fos ter par ents are com mit ted, warm and

en cour ag ing. and they enjoy the child,

have clear ex pec ta tions, and are able to

cope ef fec tively when faced with dif fi cult

be hav ior. Third, there is a pos i tive re la --

tion ship be tween the child and the fos ter

par ent (Baker et al., 2003). A ne glected

child may pose cer tain ob sta cles to suc --

cess ful place ment out comes, par tic u larly

when it comes to be hav ioral dif fi cul ties

and an ability to form a relationship with

their foster parent. 

Satisfaction and Retention in Foster

Care 

In light of the in creas ing num bers of

chil dren com ing into care, it is im por tant

that there be suf fi cient avail able place --

ments for these chil dren in fos ter homes.

Un for tu nately, this is not al ways the case.

Kufeldt, Este, McKenzie, & Wharf (2003)

noted that the fos ter par ent short age is

not nec es sar ily a re sult of in ad e quate re --

cruit ment but a dif fi culty in re ten tion.

For mer fos ter par ents cited a lack of sup --

port from agen cies, poor com mu ni ca tion

with work ers, and dif fi cult be hav ior of

their fos ter child as rea sons for leav ing

fos ter ing (Rhodes, Orme, & Buehler,

2001). In con trast, cur rent fos ter par ents

re ported that over all sat is fac tion with fos --

ter ing was re lated to their in tent to

con tinue to fos ter (Denby, Rindfleisch, &

Bean, 1999). Clearly, if fos ter par ents are

to re main in fos ter ing. they need to feel

sup ported, com pe tent, and sat is fied in

their role (Denby et al., 1999). On go ing

ed u ca tional op por tu ni ties for fos ter par --

ents are viewed as crit i cal in their

re la tion ship to fos ter par ent re ten tion

(Denby et al., 1999). Nev er the less,

Rhodes et al. (2001) re ported that only

half of a sam ple of fos ter par ents re ceived

ad di tional train ing fol low ing their ap --

proval. Fees et al. (1998) iden ti fied that

an other fac tor con trib ut ing to the at tri tion 

of fos ter par ents is the in creas ing num ber

of chil dren with more severe problems

entering care. Training can mitigate these

challenges if it is considered useful and

relevant. 

The Present Study 

The over arch ing pur pose of the cur --

rent study was to gather in for ma tion

re gard ing fos ter care and child ne glect,

and to ex am ine the per cep tion of fos ter

par ents’ sat is fac tion and its re la tion to fos --

ter parent retention. 

The sec ond pur pose of the cur rent

study was to ex am ine fos ter par ents’ opin --
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ions of their train ing re gard ing child

mal treat ment. The fol low ing was hy poth --

e sized: (a) the con tent of train ing would

not be spe cific to child ne glect, (b) fos ter

par ents would in di cate that the train ing

was not based on their iden ti fied train ing

needs, (c) fos ter par ents would re port

feel ing less com pe tent and con fi dent in

their abil ity to care for a ne glected child

due to the lack of de tailed in for ma tion

given in train ing re gard ing their needs, and 

(d) fos ter par ents would re port a need for 

in for ma tion re gard ing the ef fects of ne --

glect. In ad di tion, an ex plo ra tion of the

top ics re lated to child ne glect that fos ter

parents feel should be included in training

was gathered. 

The third pur pose of this study was to

iden tify whether fos ter ing a ne glected

child had an ef fect on fos ter par ent sat is --

fac tion and re ten tion. The fol low ing

events were hy poth e sized: (a) Fos ter par --

ents of chil dren who had ex pe ri enced

ne glect would be more likely to re port

con sid er ation to with draw from fos ter ing

due to the in her ent dif fi cul ties in car ing for 

these chil dren. (b) Deal ing with fos ter

chil dren’s dif fi cult be hav ior would be re --

ported as im pact ing fos ter par ents’

con sid er ation to with draw from fos ter ing.

(c) Fos ter par ents of ne glected chil dren

would re port a lower over all level of sat is --

fac tion in fos ter parenting, compared to

foster parents of non-neglected children. 

The fourth pur pose of the study was to 

de scribe fos ter par ents’ re la tion ship, in --

ter ac tions, and opin ions re gard ing

ne glected fos ter chil dren in their care.

The fol low ing events were hy poth e sized:

(a) Fos ter par ents would de scribe the

build ing of a re la tion ship with a ne glected

fos ter child as dif fi cult due to be hav iors of

the fos ter child, which are con sis tent with

hav ing a non-se cure at tach ment rep re sen --

ta tional model. (b) Fos ter par ents would

re port the ne glected child in their care to

have neg a tive emo tional ex pres sion and

dif fi cult be hav ior, to re port the de vel op --

ment of a re la tion ship with this child as

being dif fi cult, and that their cur rent re la --

tion ship was dis tant. (c) Fos ter par ents

would re port be liev ing that their ne --

glected child would ex hibit be hav iors

in dic a tive of non-secure attachment in a

situation similar to Ainsworth’s Strange

Situation. 

Fi nally, the fifth pur pose was to de --

scribe the feel ings fos ter par ents have

re gard ing a child who has ex pe ri enced ne --

glect in their care. 

METHOD 

Participants 

This study em ployed a con ve nience,

con sent ing sam ple of 57 fos ter par ents

from seven coun ties in south west ern On --

tario. No sig nif i cant dif fer ences be tween

fos ter par ents of ne glected and non-ne --

glected chil dren were found on

de mo graphic vari ables such as age, gen --

der, ed u ca tion level, race, mar i tal sta tus,

num ber of bi o log i cal chil dren, or years

fos ter ing. Fos ter par ents of ne glected chil --

dren did re port a higher in come level than 

foster parents of non-neglected children. 

Fos ter par ents cur rently fos ter ing a

child who had ex pe ri enced ne glect com --

prised 73.7% of the sam ple. More

spe cif i cally, the rea sons for the fos ter chil --

dren being re moved from their bi o log i cal

home were the fol low ing: ne glect only
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(29.8%), ne glect and phys i cal abuse

(43.9%), phys i cal abuse only (8.8%), and

other than ne glect or phys i cal abuse

(17.5%). For pur poses of this in ves ti ga --

tion, two groups were formed from this

sam ple. The fos ter par ents of chil dren

who had ex pe ri enced ne glect con sisted of 

par ents who iden ti fied hav ing a fos ter

child who ex pe ri enced ne glect alone, or

ne glect in com bi na tion with phys i cal mal --

treat ment. A com par i son group con sisted

of fos ter par ents who iden ti fied car ing for

a child who had ex pe ri enced phys i cal

maltreatment or some other reason

precipitating their coming into care. 

Materials 

A stan dard ized quan ti ta tive ques tion --

naire, The Fos ter Par ent Sat is fac tion Sur vey

(FPSS, Denby et al., 1999) was mailed to a

larger sam ple of fos ter par ents. For the pur --

poses of the cur rent study, por tions of the

sur vey re lat ing to re ten tion and sat is fac tion

were used: (a) de mo graphic so cial char ac --

ter is tics of the fos ter fam ily and ques tions

re gard ing the type of care fos ter fam i lies

pro vided, (b) con sid er ations to dis con tinue

fos ter ing, (c) opin ions about fos ter ing and

the agency, (d) at ti tudes re gard ing fos ter

par ent train ing, and (e) sat is fac tion in fos ter

parenting. In ad di tion, a ques tion naire was

de vel oped spe cif i cally for the cur rent study

re gard ing ne glect2. The Fos ter ing Ne glected

Chil dren Ques tion naire (FNCQ) was cre --

ated by de vel op ing items re lated to the

major pur poses of the study. This mea sure

con sisted of seven items as sess ing fos ter

par ents’ train ing as well as ex pe ri ences of

fos ter ing a child who had suf fered ne glect.

In the first sec tion re gard ing train ing, fos ter

par ents rated their opin ion of mal treat ment

train ing in di cat ing whether they would like

more in for ma tion re gard ing child ne glect. In

the sec ond sec tion re gard ing the ex pe ri ence 

of fos ter ing a child who had suf fered ne --

glect, fos ter par ents were asked to in di cate

whether the most re cent child placed in

their care had been placed in care be cause

of ne glect, phys i cal abuse, or an other rea son 

(e.g., sex ual abuse, aban don ment). They

were then asked to an swer the re main ing

ques tions in re la tion to that par tic u lar child.

Fi nally, the last ques tion pre sented a sce --

nario and pos si ble child re ac tions to choose

from, in tended to as sess the par ent’s per --

ceived at tach ment re la tion ship with the

child. 

Procedure 

The FPSS was mailed to every fos ter

fam ily in all nine coun ties of south west ern

On tario by their re spec tive Chil dren’s Aid

So ci ety. The com pleted ques tion naires

were re turned by mail to the prin ci pal in --

ves ti ga tor. The re turn rate yielded a

sam ple of 652 fos ter par ents from a pos si --

ble 1283 fam i lies (51 %). The subsample

for the cur rent study was com prised of

those fos ter par ents who con sented to

par tic i pate in focus groups and com pleted

the FNCQ. These fos ter par ents com --

pleted the FNCQ at the con clu sion of

their focus group par tic i pa tion. The re --

sponses on the two ques tion naires were

matched for 44 of the par tic i pants for the

final sample used for analysis. 
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RESULTS 

Training 

Fos ter par ents in di cated that chil dren

who had been ne glected and abused were 

dis cussed to gether in train ing but over all

rated their mal treat ment train ing as

helpful. How ever, the ma jor ity of fos ter

par ents did re port a need for more

information re gard ing chil dren who had

been ne glected re flec tive of 94.7% of the

sam ple, par tic u larly re gard ing the ef fects

of that pre vi ous ne glect on their cur rent

be hav ior at home. 

Satisfaction and Retention 

Both fos ter par ents of chil dren who

had been ne glected (M = 1.66, SD = .75)

and non-ne glected chil dren (M = 1.58,

SD = .67) re ported being sat is fied with

fos ter parenting, with no sig nif i cant dif fer --

ence found be tween the two groups,

t(42) = 0.30, ns. Fos ter par ents of chil --

dren who had ex pe ri enced ne glect

re ported feel ing highly con fi dent in their

abil ity to care for a pre vi ously ne glected

child, M = 8.36 (on a 10-point scale),

SD = 1.51. There was no sig nif i cant dif fer --

ence be tween the fos ter par ents of

chil dren who had been ne glected and

non-ne glected chil dren in their re ports of

feel ings of con fi dence, t(55) = 1.46, ns.

Fos ter par ents of chil dren who have ex pe --

ri enced ne glect re ported feel ing

com pe tent in car ing for the chil dren in

their care. There was no sig nif i cant dif fer --

ence be tween the fos ter par ents of

chil dren who had been ne glected and

non-ne glected chil dren in their re ports of

feel ings of com pe tence, t(42) = 1.10, ns.

Of the fos ter par ents who were car ing

for chil dren who had been ne glected,

59.4% in di cated that they had con sid ered

with draw ing from fos ter ing, while 40.6%

of fos ter par ents of non-ne glected re --

ported con sid er ing with draw ing. The

dif fer ence be tween the two groups in the

rates of con sid er ation to with draw from

fos ter ing was non-sig nif i cant, X2 = .196,

ns. A sig nif i cant dif fer ence was found be --

tween the two groups, t(40) = 2.68,

p<.05, in that fos ter par ents of chil dren

who had been ne glected re ported that re --

spond ing to fos ter chil dren’s dif fi cult

be hav iors im pacted their con sid er ation to

with draw from fos ter ing more (M = 2.67, 

SD = 1.49) than fos ter par ents of non-ne --

glected chil dren (M = 2.23, SD = 1.18).

 

Fostering a Neglected Child 

Fos ter par ents of chil dren who had

been ne glected rated the be hav ior of the

ne glected child in their care to be sig nif i --

cantly more dif fi cult than the fos ter

par ents of non-ne glected chil dren. Sig nif i --

cantly more fos ter par ents of chil dren

who had been ne glected re ported feel ing

frus trated and angry in re la tion to the ne --

glected child in their care than did the

fos ter par ents re port ing their feel ings re --

gard ing non-neglected children. 

The emo tional ex pres sion of the chil --

dren in care was rated by both groups of

fos ter par ents as neg a tive. The qual ity and 

fre quency of in ter ac tion be tween the chil --

dren and fos ter par ents were rated as

pos i tive and mod er ately fre quent, re spec --

tively, with no sig nif i cant dif fer ence

be tween the two groups of fos ter par ents. 

The de vel op ment of the re la tion ship and

the na ture of the re la tion ship were rated

as mod er ately easy and mod er ately close,
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with no sig nif i cant differences between

foster parent groups. 

It was hy poth e sized that fos ter par ents

of chil dren who had been ne glected

would rate the chil dren in their care as

dis play ing be hav iors in dic a tive of non-se --

cure at tach ment in a sit u a tion alike to

Ainsworth’s Strange Sit u a tion. Both

groups en dorsed non-se cure ver bal iz ing,

at ten tion, in ter ac tion, and emo tion be hav --

iors, with no sig nif i cant differences

between the two groups. 

DISCUSSION 

The cur rent study ex plored fos ter par --

ents’ ex pe ri ences with chil dren who had

been ne glected. This in for ma tion pro vides 

valu able input re gard ing fos ter par ent re --

ten tion within the child wel fare sys tem.

Sub goals of the cur rent study in ves ti gated 

the opin ions of fos ter par ents re gard ing

the train ing they re ceived; whether fos ter --

ing chil dren who had been ne glected was

re lated to fos ter par ent sat is fac tion and

re ten tion; and de scrib ing fos ter par ents’

re la tion ships, in ter ac tions, and opin ions

re gard ing children who had been

neglected in their care. 

Foster parent training 

Rel e vant and use ful fos ter par ent train --

ing is an es sen tial as pect for re ten tion and

re cruit ment of fos ter par ents. As ev i --

denced in this study, fos ter par ent train ing

ap pears to be fol low ing the trend within

the mal treat ment lit er a ture of com bin ing

abuse and ne glect (Belsky, 1993). How --

ever, the re al ity of re search ers con tin u ing

to com bine abuse and ne glect in mal treat --

ment stud ies does not ne gate the re al ity

that many stud ies have shown abuse and

ne glect to have dif fer en tial ef fects on chil --

dren (i.e., Erickson & Egeland, 1996).

Fos ter par ent train ing pro grams need to

re flect the dif fer ent di men sions of abuse

and ne glect. In creas ing the ap pli ca bil ity

and util ity of train ing in for ma tion, as noted 

by Fees et al. (1998), on top ics such as the 

ef fects of ne glect, be hav ior man age ment

strategies, and attachment patterns,

would increase foster parent satisfaction. 

Fostering a Neglected Child 

Fos ter par ents have the best of in ten --

tions to ward the chil dren in their care. 

How ever, these chil dren may pose

chal lenges to fos ter par ents in de liv er ing

ap pro pri ate care, re sult ing in frus tra tion in 

their role. From the pres ent study, it ap --

pears that deal ing with a fos ter child’s

dif fi cult be hav ior rep re sents a rea son for

fos ter par ent’s con sid er ation to with draw

from fos ter ing. Nu mer ous stud ies now re --

port that dif fi cul ties man ag ing a fos ter

child’s be hav ior is a pri mary con sid er ation

for with draw ing from their fos ter care

com mit ment (Rodger, Cummings, and

Leschied, In Press; Rhodes et al., 2001;

and Denby et al., 1999). Ne glect ap pears

to be the form of mal treat ment driv ing

the in crease in the num ber of chil dren in

care in On tario (Trocme et al., 2003). The

find ing that fos ter par ents iden ti fied dif fi --

culty in man ag ing the dif fi cult be hav ior of

the chil dren who had been ne glected in

their care has the potential to affect foster 

parent retention to a very great extent. 

Sig nif i cantly more fos ter par ents of

chil dren who had been ne glected re --

ported feel ing frus trated and angry in

re la tion to the child in their care. These
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re sults sug gest that the ex pe ri ence of car --

ing for chil dren who had been ne glected is 

dif fer ent from the ex pe ri ence of car ing for 

chil dren who have ex pe ri enced other

forms of mal treat ment. Be cause ne glect is

a chronic oc cur rence (Erickson & Egeland, 

1996), chil dren in care who have ex pe ri --

enced ne glect most likely lack the

ex pe ri ence of care giver nur tur ing in their

bi o log i cal home, thus fail ing to ex pe ri ence

an es sen tial el e ment in the de vel op ment

of a se cure at tach ment. McWey (2004)

found that a sub stan tial num ber of fos ter

chil dren in their sam ple, re gard less of the

type of mal treat ment they had ex pe ri --

enced, were clas si fied as avoidantly

at tached (a type of non-se cure at tach --

ment). This fact may re sult in chil dren

who have ex pe ri enced ne glect be com ing

hyper-vig i lant in re la tion ships and un re --

cep tive to the mes sages of car ing adults

(Hughes, 1997). The lack of re sponse

from a child to a fos ter par ents’ nur tur ing

over tures could even tu ally lead to the

reported feelings of frustration and anger

on the part of the foster parent as

evidenced in this study. 

Fostering Maltreated Children 

It was hy poth e sized that there would

be dif fer ences in fos ter par ents’ re ports of 

their ex pe ri ences in fos ter ing ne glected

ver sus phys i cally mal treated chil dren.

How ever, fos ter par ents’ re ports of their

ex pe ri ences in fos ter ing ne glected ver sus

abused chil dren were quite sim i lar. The in --

abil ity of fos ter par ents in the sam ple to

dis cretely iden tify one form of mal treat --

ment that the child ex pe ri enced may be

one ex pla na tion for the sim i lar i ties in fos --

ter par ents’ re ports. A por tion of the

num ber of chil dren who had ex pe ri enced

ne glect had also ex pe ri enced abuse. Thus, 

the sim i lar ity in the re sults be tween ex pe --

ri ences of fos ter ing abused and ne glected

chil dren could be due to the neglected

children also having experienced abuse. 

An al ter na tive ex pla na tion for the sim i --

lar ity of fos ter par ents’ re ports of their

ex pe ri ences fos ter ing ne glected and

abused chil dren may be re lated to the fact 

that all of the chil dren con cerned were

chil dren who were in care and hence col --

lec tively of high risk (Leschied, White head, 

Hurley, & Chiodo, 2003). In an in ves ti ga --

tion into fac tors as so ci ated with fos ter

care chal lenges, Hol land and Gorey (2004) 

found the fol low ing char ac ter is tics in the

ma jor ity of the chil dren: they had been

mal treated in some man ner be fore being

placed in care, they had fam i lies of or i gin

com monly re flect ing some form of pa thol --

ogy, and they had ex pe ri enced var i ous life

prob lems due to men tal health and be hav --

ioral chal lenges. These re search ers found

a re la tion ship be tween these risk fac tors

and fos ter care chal lenges that were en --

coun tered. Chil dren placed in care

gen er ally have al ready faced, and con tinue 

to face, such var ied chal lenges that it may

be dif fi cult to differentiate the impacts of

risk factors on the foster care experience. 

Foster Parent Retention 

Fos ter par ents are an es sen tial re --

source within the child wel fare sys tem,

and the re ten tion of ex pe ri enced fos ter

par ents is of the ut most im por tance in the 

face of the in creas ing num bers and high

level of need of the chil dren in care. Con --

trary to pre dic tions, fos ter par ents of

chil dren who had been ne glected com --
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pared to non-ne glected chil dren did not

re port a lower level of sat is fac tion with

fos ter parenting. This re sult may again be

con sid ered in terms of the find ings that

fos ter par ents of chil dren who have been

ne glected and non-ne glected chil dren re --

ported sim i lar opin ions of, and

ex pe ri ences with, the chil dren in their

care. It would fol low that both groups had 

sim i lar lev els of sat is fac tion in their fos ter --

ing role. In ad di tion, this re sult can be

con sid ered in con junc tion with the find ing

that fos ter par ents of chil dren who had

been ne glected re ported feel ing highly

con fi dent in their abil ity to care for the ne --

glected child as well as feel ing com pe tent

to sup port the chil dren in their care.

These re sults were con sis tent with re --

search re gard ing mo ti va tion, which

sug gests that feel ing ca pa ble to ef fec tively

per form a job re sults in feel ings of greater

sat is fac tion with the job (Hansen, Smith, & 

Hansen, 2002). Fos ter par ents’ re ports

that they feel con fi dent and com pe tent to

han dle the chil dren in their care are pos i --

tive signs for re ten tion. Previous research

has identified that these feelings influence

foster parent satisfaction (Denby et al.,

1999). 

Directions for Future Research 

Fos ter par ents who con tinue fos ter ing

ne glected chil dren, de spite child be hav ior

prob lems that arise, may dif fer from those 

fos ter par ents who do choose to dis con --

tinue fos ter ing. The sam ple in this study

in volved just fos ter par ents who, de spite

re port ing the con sid er ation to with drawal, 

none the less con tin ued in their fos ter ing

role. The ex pe ri ences of fos ter par ents

who quit fos ter ing may dif fer sig nif i cantly

from those who con tin ued. Fu ture re --

search needs to focus on look ing at the

ex pe ri ences of fos ter par ents who have

with drawn their ser vices to more fully

appreciate what led to their withdrawal. 

Limitations 

Fos ter par ents in this sam ple were all

vol un tary par tic i pants who had not only

cho sen to com plete a ques tion naire but

had also vol un teered to at tend focus

group meet ings. Clearly, these were ex --

tremely ded i cated fos ter par ents and quite 

likely those that, even in the face of chal --

leng ing sit u a tions, re main ded i cated to

their fos ter care in volve ment. In ad di tion,

the ma jor ity of the par tic i pants were fe --

male, and it is pos si ble that the point of

view of a male fos ter par ent may dif fer

from that of their fe male coun ter part. It

will be im por tant for sub se quent stud ies

to be as in clu sive as pos si ble so that a

wider range of opin ions re gard ing the

chal leng ing of fos ter ing children who had

been neglected can be determined. 

SUMMARY 

Fos ter par ents are amongst the key re --

sources within child wel fare agen cies that

pro vide ser vices to an ex tremely needy

group of chil dren. The ex pe ri ences of chil --

dren who had been ne glected, even

within this high risk group of mal treated

chil dren, are unique in their chal lenges re --

flected in emo tional and be hav ioral

dif fi cul ties re sult ing in ex treme chal lenges

to fos ter par ents who at tempt to meet

their emo tional and be hav ioral needs. This 

study ad dressed some of the unique as --

pects of chil dren who had been ne glected
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to fos ter par ents and ad dressed the train --

ing and sup port that fos ter par ents re quire 

who in order to as sist in their retention

within the child welfare system. 
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Y
 ears ago, I shared a plat form with

Henry Maier at the orthopsychiatry 

meet ings in De troit. The topic, to

the best of my rec ol lec tion, had some --

thing to do with work with se verely

emo tion ally dis turbed chil dren. I led off

with a prop erly pro fes so rial lec ture:

densely packed and lib er ally laced with

rel e vant the ory and re search. Near ing the

end of my part and ever sen si tive to au di --

ence re ac tion, I turned to my co-pan el ist

hop ing to make some eye con tact and an

ap pro pri ate segue to the lat ter part of the

ses sion. There sat Henry, qui etly be side

me, nearly com plete in the act of blow ing

up a rather large bal loon. This un nerved

me as I hur ried to fin ish, con vinced that

the pre sen ta tion had been so bor ing as to

stim u late the au di ence to take up var i ous

arts and crafts pro jects. After po lite ap --

plause, Henry stood up and re leased the

bal loon (along with sev eral oth ers as I re --

call) and with scant ben e fit of note or text

pro ceeded to  age each and every mem --

ber of the au di ence in a liv ing/learn ing

ex er cise on the ex pe ri ence and mean ing

of play in child de vel op ment. 

This was the first of many of what I

came to think of met a phor i cally as

Henry’s “trial bal loons”: facts, ideas, the o --

ret i cal ap pli ca tions, ob ser va tions, etc.,

de signed to stim u late, pro voke, chal lenge,

de light or re-focus. Whether “caught,”

“bat ted away” or even (oc ca sion ally)

“popped,” those bal loons rep re sent for

me the great les sons of child de vel op --

ment: re sil iency, plas tic ity,

in ter de pen dence be tween care giver and

cared-for. All of these (and a great many

more) ren dered sim ply, de liv ered with

grace and pas sion and grasped, ul ti mately,

through a pro cess of mu tual en gage ment.

To say that Henry makes his sub ject

(typ i cally, one or an other facet of the

child-care giver ex pe ri ence) “come alive”

sounds like a cliché. But it is true. Henry in --

vites us to enter the child’s world (often

through the ve hi cle of play); there to be --

come, to para phrase Erikson, a “play ing

child ad vanc ing to new stages of mas tery”

(Erikson, 1950, pp. 194-195). In so doing,

we are some times asked to “sus pend”

some thing: role, be lief, bias, etc., but al --

ways with the prom ise of ex hil a ra tion along 

with in sight that fol lows “see ing” our ev --

ery day world in new and dif fer ent ways. 
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L
ately I have been part of two dis cus --

sions de signed to iden tify clas sics in

the field of child and youth care.

These dis cus sions I be lieve are in part

driven by a con cern that we might be

mov ing too far away from our roots, and

in part by a con cern that the clas sic works

might be for got ten or ig nored as the field

con tin ues to change and grow. 

Pe ri od i cally, these con ver sa tions crop

up. Per haps when we are feel ing less se --

cure about where we have been and

where we are headed. This de sire to get

back to our roots is not a bad thing in and

of it self.  Sort of like going back home to

ground our selves in some thing fa mil iar I

think. Rev er ence and re spect for our el --

ders is es sen tial. Their work has been

in stru men tal in un der stand ing and doing

re la tion ships and developmental care.

I am al ways con flicted dur ing these dis --

cus sions. First of all, I know I can never

re ally go back home. My life has changed

with new en coun ters, mem o ries and in --

sights. Every time I go back I have mixed

emo tions.  Fond mem o ries are pic tured

dif fer ently in re flec tions and I don’t want

to give up the new view I have de vel oped

since then. There is some thing un set tling

about being in a place that might not have

ever been what I imag ined it to be.  There 

is also some thing very com fort ing in let --

ting it be what I remember it to be.

There is no doubt that I should con --

tinue to learn from the clas sics and

in te grate what we learn into my think ing,

writ ing, re search, and prac tice. Like many

oth ers I am at tached to clas sic works that

shaped my think ing. I worry though that if

I em pha size this too much I might miss

some of the cur rent cre ative thought. An

ar gu ment can be made that some of the

lat est work is as rel e vant, in formed, so --

phis ti cated and en light ened as the clas sics, 

and there fore de serves as much at ten tion

as the older work. Not that the clas sics of

old were not as in sight ful (you could say

they are time less), but rather I might miss

some thing if I ig nore or brush over

present work in favor of the past. 

Some times I also worry that these calls

to keep ac knowl edg ing the clas sics might

be more for the sake of the old tim ers

who were so in stru men tal in build ing that

field and are hold ing on to some ro man tic

no tion of how sig nif i cant a clas sic might

have been for them. I say this of course as

one of those old tim ers, ro man tic about

the past.  And with much rev er ence for

my men tors, and the read ings that shaped

my think ing about doing and teach ing child 

and youth care. My sense, how ever, is that 
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their think ing changed with time as well,

and they might pre fer not to iden ti fied pri --

mar ily with their earlier, or a single, work.

Slowly over the years I have also been

deeply in flu enced by nov els, poems, films,

paint ings, and think ers from other fields

that pres ent ideas and im ages that seem

true to my ex pe ri ence and the sub ject

mat ter.  Some of our field’s young stu --

dent/scholar/prac ti tio ners are also writ ing

some amaz ing ar ti cles. I guess I’m say ing is 

that I have to be cau tious about going

back with out ac knowl edg ing and using the 

clas sics that are in the works every day. I

also have to con tinue to be open to let ting 

in out side in flu ences.  A clas sic is more

use ful when it is framed within new writ --

ings, pic tures, and dis cus sions that offer

new in sight with rep e ti tion, dif fer ence,

sim plic ity and mul ti plic ity. Works that

show clas sics this way have po ten tial to be 

new clas sics that ad vance knowl edge. Per --

son ally, at this point in my ca reer, I am

par tial to the ones that show rather than

tell and evoke my own new discoveries.

A picture is worth a thousand words.

* I have intentionally not mentioned authors.

There are so many old and new classics.

The ones I pick today could not be the ones 

I identified before and others I will identify

in the future. Ultimately a classic is left to

the reader to determine. If it moves the

reader to be with youth in relationships and 

daily developmental activities in new,

exciting, and effective ways, it is a classic for 

him or her.
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D
ur ing the last cou ple of months I

have spent some time in the USA,

and I have en joyed get ting be yond

the tour ist ex pe ri ence, see ing and meet ing

peo ple in their own homes, in their

workplaces and to see their lo cal ity through

their eyes. This for me is the best way to

ex pe ri ence new peo ple, places and ser vices.

In Oc to ber I was sit ting in a hotel room 

watch ing the TV when by chance I tuned

into a programme which was cov er ing the 

tragic sui cides of five teen ag ers who had

ended their life be cause of re peated bul ly --

ing and the real threat of being hu mil i ated

and ‘outed’ as gay. In the same week, the

po lit i cal cam paigns for mid-term elec tions

were hotting up and the re-emer gence of

‘Don’t Ask, Don’t Tell’ for gays in the

forces be came a con ver sa tion piece once

again, with fe ro cious de bate taking place

on screen.

It seems to me that the ob ses sion

some have with the issue of sex ual ori en --

ta tion and the in di vid ual, col lec tive or

re li gious be lief sur round ing it seems to

have be come the piv otal and dom i nant

fea ture, rather than the shock ing and un --

timely ends of young peo ple who chose to 

face death rather than con tinue to live a

purgatory on earth.

The main issue – the issue of op pres sive 

be hav iour and ac tion – seems to have been 

lost in the de bate. The chal lenge for all of

us, re gard less of our sex ual ori en ta tion, re --

gard less of our views and be liefs about it, is

to take a stand on bul ly ing, full stop.

We can only make an im pact if we each

take per sonal re spon si bil ity. Yes, this means 

you and me. We need to speak out, be pre --

pared to chal lenge our selves and chal lenge

oth ers about prej u di cial be hav iour. The

human spe cies is many and var ied. But

what makes us human be ings and not just

be ings is, surely, hu mane ac tion.

Often the chil dren we care for ‘don’t

fit’ and some will be strug gling with their

sex ual iden tity. Many of our chil dren get

bul lied and some, as a de fence or be cause

of the trau mas they have ex pe ri enced, be --

come bul lies them selves. As care giv ers,

fos ter carers or pro fes sion als work ing in

this field we have a re spon si bil ity to be

bal anced in our re sponses, hu mane in our

ac tions and to re visit the dif fer ence be --

tween ac cep tance and ap proval, and what

this means in the everyday.

This week I’m in Can ada and it’s Na --

tional Bul ly ing Aware ness Week. A

com mer cial on net work TV called Love is

Louder em braces the power of pos i tive

think ing with vi sual im ages. It’s re ally pow --

er ful and worth a viewing.

This would be a great re source to use

to open dis cus sion amongst friends, col --

leagues and those we are charged to care

for.
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Love is LouderLove is Louder

Estella AbrahamEstella Abraham

CEO, Fostering First International

http://www.youtube.com/watch?v=URQp6aW7azU
http://www.youtube.com/watch?v=URQp6aW7azU


G
reet ings from Sligo in the Re pub lic 

of Ire land, rail way stop for

County Donegal, the north --

ern-most part of the Re pub lic!  I had

op por tu nity to visit Sligo to meet up with

fos ter carers for the day, and a good day it 

was, too!  Sligo’s Irish name Sligeach -

mean ing ‘shelly place’ – orig i nat ing from

the abun dance of shell fish found in the

river and its es tu ary and ex ten sive ‘shell

mid dens’ or Stone Age food prep a ra tion

areas in the vi cin ity. The river (known as

the Garavogue ‘rough river’) was called

the Sligeach.

Maurice Fitz ger ald, the Lord Chief Jus --

tice of Ire land, is gen er ally cred ited with

the es tab lish ment of the mediaeval town

of Sligo, build ing the Cas tle of Sligo in

1245. Sligo was burned sev eral times dur --

ing the mediaeval pe riod. In 1257, Geoffry 

O’Donnell, chief of Tirconnell marched on 

Sligo and burned the town. Early re cords

refer to this Sligo as a sradbhaile (‘street

set tle ment’): a vil lage or town not de --

fended by an en clo sure or wall, and

con sist ing of one street.

Be tween 1847 and 1851 over 30,000

peo ple em i grated through the port of Sligo. 

On the Quays over look ing the Garavogue

River is a me mo rial to the em i grants, with

three sculp tures com mis sioned by the Sligo 
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leon fulcher’s postcard

from

Sligo, Republic of
Ireland Postcard from Sligo, Republic of IrelandLeon Fulcher

Sligo and a map of Ireland, including Ulster

The Garavogue River flows through Sligo



Fam ine Com mem o ra tion Com mit tee to

hon our the vic tims of the Great Fam ine. A 

plaque in the back ground, headed ‘Let ter

to Amer ica, Jan u ary 2, 1850’ tells one fam --

ily’s sad story: “I am now, I may say, alone

in the world.  All my broth ers and sis ters are

dead and chil dren but your self... We are all

ejected out of Mr. Enright’s ground...  The

times was so bad and all Ire land in such a

state of pov erty that no per son could pay

rent.  My only hope now rests with you, as I

am with out one shil ling and as I said be fore I 

must ei ther beg or go to the poor house... I

re main your af fec tion ate fa ther, Owen

Larkin.  Be sure an swer this by re turn of

post.”

The Great Fam ine or the Irish Po tato

Fam ine was a pe riod of mass star va tion,

dis ease and em i gra tion be tween 1845 and 

1852.  The Irish lan guage called it Gorta

Mór mean ing “the Great Hun ger” or an

Drochshaol, mean ing “the bad times”.

Dur ing this pe riod, sig nif i cant num bers of

Irish peo ples fled to North Amer ica for a

better life. Places like Boston and New

York be com ing en claves of Irish culture

and traditions.

Rural pov erty was en demic in North --

west Ire land and dur ing this pe riod, the

whole of Ire land was ruled by the Brit ish,

not just the North ern Coun ties which

make up Ul ster today.  At the Sligo Rail --

way Sta tion, named in mem ory of Sean

MacDiarmada one of Ire land’s re mem --

bered free dom fight ers I found an
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The Irish Famine had a Dramatic Effect on Sligo

Signatories of the 1916 Proclamation
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in ter est ing bit of his tory which gave pause

for thought.  With James Con nolly and

oth ers, Sean was a sig na tory to the 1916

Proc la ma tion which called for Irish In de --

pend ence from the Brit ish.  That

Proc la ma tion, signed in Dub lin starts with: 

“The Irish Re pub lic is en ti tled to, and hereby 

claims, the al le giance of every Irish man and

Irish woman.  The Re pub lic guar an tees re li --

gious and civil lib erty, equal rights and equal

op por tu ni ties to all its cit i zens, and de clares

its re solve to pur sue the hap pi ness and pros --

per ity of the whole na tion and of all its

parts, cher ish ing all the chil dren of the na --

tion equally, and obliv i ous of the dif fer ences

care fully fos tered by an alien gov ern ment,

which have di vided a mi nor ity from the ma --

jor ity in the past.” The Trou bles car ried on

for de cades.

Shortly after the Easter Ris ing, Sean

MacDiarmada, Con nolly and the other

1916 Proc la ma tion sig na to ries were ar --

rested and hanged.  With up ris ings across

North Af rica and the Arab world this year, 

it is easy to for get how Irish peo ple tried

to as sert in de pend ence over their is land

and force was used to quell the re bel lion.

Only this year was a for mal apol ogy given

by the Queen.  It makes ya think, eh?  It

did for me.

Waiting on the Shore at Sligo



miscellany

EndNotesEndNotes

“Live a balanced life — learn some

and think some and draw some and

paint some and sing and dance and

play and work everyday some.” 

                            — Rob ert Fulghum 

___

Con ver sa tion 

with grand-daugh ter, Hana.

 

She’s thir teen, in the 8th grade in ju nior

high school. 

“Granpa, do you re mem ber what you told 

me when I was in third grade?” 

“No, what was it?” 

“You said that boys were mostly in ter -

ested in sex and sports.” 

“Did I say that?” 

“Yes, you did. And I thought it was pretty

weird at the time.” 

“And now?” 

“You were right. Thanks for the

heads-up.” 

— Rob ert Fulghum

You win some, you lose some

... for a child in an abu sive or ne glect ful

sit u a tion, de pres sion is adap tive. It re --

duces the pain, evokes sym pa thy, and thus 

re duces the harsh ness of the sit u a tion and

mit i gates it by al low ing the child to dis --

tance him/herself from it. 

How ever, if such an orig i nally adap tive

be hav ior be comes a way of life, the price

gets higher and higher. De pressed peo ple

are among the most dif fi cult to re late to.

If you take a "hard line" with them,

you're bru tal; if you do noth ing, you're in --

dif fer ent; and if you're kind and

sup port ive, it's often not enough and/or

you are mis con strued as being pa tron iz ing.

                                 — Rod Durkin

___

“The third-rate mind is only happy when it 

is think ing with the ma jor ity. The sec ond-

rate mind is only happy when it is think ing

with the mi nor ity. The first-rate mind is

only happy when it is think ing.” 

                                  — A. A. Milne
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“I prob a bly re mem ber 20% of the stuff I learned 

  in school and for got the other 90%.”
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A snap shot of David Wills from the 

early Ther a peu tic Com mu nity days ...

“Wills understood that the lads who

came to the camp were pro foundly 

dis sat is fied with them selves; they were

fail ures who hated them selves. Their

pro tec tion was hat ing the world about

them. On dis cov er ing that they were

given free dom, not dis ci pline, they had to 

begin to dis ci pline them selves .... In him

the boys sought the lov ing par ent they

had not had and with great skill and 

un der stand ing he lived through the 

'cor rec tive emo tional ex pe ri ence' they

sought. They at tached them selves to him 

and to his wife. Time and time again the

lads would test his ca pac ity to go on 

lov ing in the face of delinquency and 

bad be hav iour.” 

                     — Malcolm Pines 

___

Kurt Lewin's maxim:
 

“There is noth ing
so prac ti cal as 
a good the ory.”

While on the subject ...
A lit tle boy wanted $100 badly and prayed for two 
weeks but noth ing hap pened. Then he de cided to
write a let ter to the Lord re quest ing the $100.
When the postal au thor i ties re ceived the let ter
ad dressed to the Lord, USA, they de cided to send 
it to Pres i dent Clinton. The Pres i dent was so im -
pressed, touched, and amused that he in structed
his sec re tary to send the lit tle boy a $5.00 bill, as
this would ap pear to be a lot of money to a lit tle
boy. The lit tle boy was de lighted with the $5.00,
and sat down to write a thank-you note to the
Lord. It said: Dear Lord, Thank you very much for 
send ing me the money. How ever, I no ticed that
for some rea son you had to send it through Wash -
ing ton, DC and as usual, those jerks de ducted
$95. 

“If the brightet minds on Wall Street

can't fig ure out the econ omy, then what do

you ex pect of me?”
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information Infor mation

Editors

Thom Garfat (Can ada) /

thom@cyc-net.org

Brian Gannon (South Af rica) /

brian@cyc-net.org

Correspondence

The Ed i tors wel come your input, com -

ment, re quests, etc.

Write to cyconline@cyc-net.org

Advertising

Only ad ver tis ing re lated to the pro fes sion, 

pro grams, courses, books, con fer ences

etc. will be ac cepted. Rates and spec i fi ca -

tions are ob tain able from

advertising@cyc-net.org

CYC-On line is a web-based e-pub li ca tion and there fore not avail able in printed form.

How ever, read ers are al ways wel come to print out pages or chap ters as de sired.
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